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CHAPTER I

THE PROBLEM

Introduction

The values of youth in American society appear to be in a
period of change.
ical innovations,

Exposure to many alternative choices,

technolog

the unconstitutionality of promoting a specific

set of values in schools, and inconsistencies between stated laws
and specific action contribute to the complexity of developing a
clear and workable value system.
Barr (1971) stated that the values of youth are changing be
cause powerful pressures of the contemporary age surround them with
a constantly increasing range and variety of cultural alternatives
and choices.

Youth are bombarded by complex demands that require

an ever-increasing number of decisions regarding basic values.

They

live in a world where absolutes and community norms have been chal
lenged by a wide range of legitimate value options.
dualisms

(for example,

Simplistic

good and bad) have been replaced by intri

cate choices for which youth may have no established criteria in
making a decision.

In addition, more alternatives are being legit

imatized and glamorized, adding to the complexity of value de
cisions.
There appear to be a number of forces creating cultural
alternatives and v alue options.

Mead (1970) specified one such

1
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force as vestiginous change.

She stated that,

in contrast to

adults, t o d a y ’s youth are accustomed to satellites in the sky,
have never known a time when war did not threaten annihilation, rec
ognize that invidious distinctions based on race and caste are
anachronisms,

and recognize the potential disaster of continued

pollution of air,

soil, and water.

Mead characterized youth as

immigrants in time like the first generation in a new country
and faced with a future in which they cannot know what demands
will be placed on them.
Other major forces creating cultural alternatives and value
options are the mass media.

Events across the world are almost

instantaneously available for presentation to people in American
society.

However, what is presented through the mass media

also is value laden or has value implications.

Silberman (1970)

stated that television has taken over the mythic role in our cul
ture.

He suggested that soap operas, situation comedies, westerns,

and melodrama were folk stories or myths that conveyed and re
inforced the values of the society.
important,

These programs and equally

the commercials that accompany them,

transmit a large

amount of information relevant to their values or world view.
What people are wearing, how the status system works, which
occupations have status or promote mobility, how to outsmart
authority, and what products to consume and how, all transmit a
system of values.

They convey a great deal of information rel

evant to, or perhaps necessary for, the socialization of the adult
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as well as the child.
Scientific and technological developments have also had an
effect on the values of youth.

Not only is new knowledge being

developed, but also former theories and understandings are rendered
outmoded and obsolete.

Myths and superstitions are shattered and

ideas once taken as universal truths are severely questioned or
abandoned.

This has sometimes resulted in distrust of individuals

and institutions which promoted and taught the ideas and socalled universal truths.
Utilization of scientific and technological developments
has also contributed to value conflict in youth.

Reich (1970)

wrote of a new generation of youth, the Consciousness III gener
ation, which has been influenced by these developments.

He stated

that the n ew consciousness is the product of two interacting
forces:
1.

The promise of life that is made to Americans by
all of our affluence, technology, liberation, and
ideals.

2.

The threat to that promise posed by everything
from neon ugliness and boring jobs to the Viet
Nam War and the shadow of nuclear holocaust.

Neither the promise nor the threat is the cause by itself, but
the two together have contributed to this value conflict.
These stated factors appear to be contributing elements to the
increased concern about student values.

Adult interest appears

to take the form of concern about the "generation gap," student
unrest in schools, racial strife, and an increasing crime rate.
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This increased interest in values is expressed in the edu
cational goals of State Departments of Education and individual
school systems.

The Michigan Department of

Education (1971)

specified values-education as one of the goals for Michigan schools
by stating:
Michigan education must assure the development of
mature and responsible citizens, with the full sense
of social awareness and moral and ethical values needed
in a heterogeneous society.
It must encourage criti
cal but constructive thinking and responsible involve
ment with consideration for the rights for all in the
resolution of the programs of society.
It must cre
ate within the school system an atmosphere of social
justice, responsibility, and equality which will
enable students to carry a positive and constructive
attitude about human differences and similarities into
their working or community relationships in later life.
The Christian school system in which the writer is employed
also specified values-education as one of its goals.
Rapids Christian School Association Board

The Grand

(1970) promoted the

establishing of a Christian value system in the following state-

The students are led to see that at every turn man is
confronted with choices in life.
This involves dis
crimination between the important and the trivial,
the good and the better, the permanent and the
transitory, the spiritual and the material, the ex
pedient and the proper, the enobling and the de
basing, the selfish and the self-giving.
We seek to
help the student grow in Christian wisdom.
Increased emphasis on the need for values-education and the
voluminous references to radical changes in the values of youth
suggest a need for empirical research relative to student values.
There is some evidence that student values change as the
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student grows older and that socio-economic status has an effect
on student value-patterns.

Quist

(1971) concluded that value

patterns of children change as they move up the educational
ladder.

Prince (1957) observed that socio-economic background of

students had a pronounced effect on the value differences between
seniors and freshmen in high school.
Literature is replete with information concerning conflict
ing values between students and teachers.

Friedenberg (1962)

stated that schools for the adolescent are devoted to the twin
ideals of success and contentment.

Teaching, according to

Friedenberg, becomes a process of standardizing youngsters from
diverse backgrounds to fit efficiently into a productive system
of uniformity.

Rist

(1970) reported that teachers make decisions

about the success or failure of students based on the child's
social class and value system.

Battle (1957) found that among

pupils of similar aptitude, age, and sex, the value patterns of
those who received high m arks in a particular subject correlated
with the v alue patterns considered ideal by the teacher who
assigned the marks.
There is a continuous discussion and writing about the "gen
eration gap" and the lack of communication between adults and
children or young people.

Bentley (1963),

in a study of value

differences between adolescent boys and their fathers, concluded
that adolescent boys differed significantly from their fathers in
value orientation.

Prince (1957),

in a study of teacher values,
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concluded the age factor of teachers was an Important factor in
understanding teacher values.

Older teachers were found to be

m ore traditional in their value patterns.
Christian institutions generally seek to promote the teaching
of an established set of Christian values to young people who are
trained in these institutions.

Rolceach (1969), in an extensive

national survey of values, found that two values,

Salvation and

Forgiving, were the most distinctively Christian values.

Feather

(1970) had a group of ministers and students rank-order values
according to what they believed a program of Christian education
should emphasize.

He found differences in emphasis with respect

to several values.

Statement of the Problem

The

purpose of this investigation was to determine the

systems of parents,
school system.

students,

value

and teachers in a Mid-west Christian

More specifically,

the writer investigated the

relationships between the value systems of these three groups and
the following variables:
1.

Grade level of students

2.

Academic achievement of students

3.

Age level of parents and teachers

4.

Socio-economic status of parents

5.

Grade level in which parents have students and at which

teachers are assigned to teach
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The following hypotheses were tested:
1.

Value systems of students in Christian schools differ

according to the grade level of students.
2.

There is a difference between value systems of students

and teachers at the various grade levels.
3.

There is greater congruence between value systems of

teachers and high achieving students than there is with teachers
and low achieving students.
4.

There is a difference between value systems of high

achieving students and value systems of low achieving students.
5.

Value systems of parents and teachers differ according

to age level of parents and teachers.
6.

There is a difference between student v alue systems and

value systems of parents and teachers according to age level of
parents and teachers.
7.

Value systems of students differ according to socio

economic status of parents.
8.

Value systems of parents differ according to socio

economic status of parents.
9.

Value systems of teachers and value systems of students

differ according to the socio-economic status of parents of the
students.
10.

Value systems of students differ according to the

religious orientation of students.
11.

Value systems of teachers differ according to the re
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ligious orientation of teachers.
12.

Value systems of parents differ according to the religious

orientation of parents.

Significance of the Study

The empirical investigation of values is receiving increased
attention.

Rokeach (1968) stated that a person's values are

determinants of his attitudes as well as his behavior.

He further

stated that an individual possesses considerably fewer values than
beliefs and attitudes.

From a practical standpoint,

the value concept provides us with a practical,

therefore,

economical, and

analytic tool for describing and exploring similarities and
differences between persons and groups of persons.
Christian educational institutions are established primarily
to promote a specific value system.
the value systems of the parents,
support,

Objective data relative to

teachers, and students who

teach, and attend these institutions are of vital

interest to all who support and administer these institutions.
This study is important for the following reasons:
1.

It provides information about relationships among

value systems of persons supporting,

teaching, and being educated

in an institution which seeks to teach a Christian value system.
2.

The findings of the study could provide parents and

teachers with important feedback concerning differences which may
exist between them and their children or students.
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3.

The findings of the study could provide valuable infor

mation to leaders in Christian education concerning the future
direction of values instruction in these institutions.
4.

The study could provide valuable information leading

toward the development of a Christian value system.

Definition of Terms

The use of the following terms in this study is intended
to convey the meanings as defined:
1.

Values are enduring beliefs that a specific mode
of conduct or end-state of existence is person
ally and socially preferable to alternative modes of
conduct or end-states of existence.

2.

A value system is an organization of values into
a hierarchical structure according to an established
learned organization of rules for resolving conflicts.

3.

Grade level is the grade to which the student was
assigned for the 1972-1973 school year.

4.

Achievement level is defined as the average letter
grade assigned to students by teachers at the end
of the previous school year (1971-1972).

5.

Age level is defined as the chronological age of
the person.

6.

Socio-economic status is defined according to the
head of household's occupation.
Occupations in
this study are categorized according to the classifi
cation system utilized by the U. S. Census Bureau,
with six major categories.

7.

Religious orientation is defined according to frequency
of church attendance, frequency of attendance at
other church functions, and frequency of personal
private devotions as recorded by respondents.
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Scope and Limitations of the Study

This study was designed to investigate the value systems
of parents, students, and teachers in one Christian school sys
tem.

This school system is a private school system of approx

imately 4,250 students living in or near a city with a population
(in the metropolitan area) of approximately 300,000.

Because of

the focus on a specific Christian school system, generalizations
to a population outside this area may not be feasible.

Particular

recognition must be given to the great similarity in religious
orientation evidenced by this sample of parents,
teachers.

students, and

Such similarity may be evidenced only in similar

religious institutions.
This study is subject to the same limitations as any other
survey research.

One such limitation is the necessity to assume

that respondents have given thought to the questionnaire and
responded as carefully and as accurately as possible.

Another

limitation results from the fact that the number of parent surveys
returned represents 60 percent of the number mailed.
determined that,

It was

to receive cooperation from parents in spec

ifying their value systems, complete anonymity must be assured.
Thus, no coding method was utilized to determine who had responded.
Larger numbers of parents from specific groups may have responded
than from other groups.

For example, church attendance and Bible

devotions are considered important practices for Christian school
personnel.

Parents who participate in these practices infrequent
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ly m ay not have responded,

thus providing a very small sample in

this category and perhaps not as accurate a study of values of all
parents as was desired.
Finally,

the investigator recognizes that an understanding

and study of the values of people is a very complex subject.
It is important that the reader recognize the definition given
to value systems and the assumptions

(listed in the following

section) with which the study was made before making inferences
or passing judgment.

Assumptions

This study was conducted under the following assumptions:
1.

Values govern individual attitude, behavior, and

belief.
2.

Each individual may hold a number of values.

However,

these values make up a value system which is a hierarchical
organization or rank-ordering of values in terms of their im
portance to him.
3.

A person's beliefs and attitudes are in the service of

one and another preexisting, often conflicting, value.
4.
values,

An individual will try to promote all his higher positive
but each value will have precedence over those below

it in his pattern when a conflict between values develops.
5.

Individuals are able to understand and specify their
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value systems when asked to do so by rank-ordering them according
to a continuum of importance.
6.

The Rokeach Value Survey is an appropriate model for

investigating the values of parents,

students, and teachers.

Organization of the Dissertation

The purpose of Chapter I has been to give an overview of
the basic purposes of the study; to present a general background
to the problem;

to present a rationale for studying values;

to state the specific hypotheses to be tested in this study; to
specify the significance of this study; to offer a definition
of terms,

state the limitations, and list the assumptions under

which the study was conducted.
The areas of related literature are reviewed in Chapter II.
The literature is reviewed and utilized to build rationale for
the hypotheses to be tested.

Included within Chapter III is

a review of the problem, a description of the population and
sample,

the instrumentation, and procedures used in this study.

Chapters IV and V consist of a summary of the study, conclusions,
implications, and recommendations for future research.
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CHAPTER II

RATIONALE AND RELATED LITERATURE

The study of values and how values change and develop is
receiving increased attention in our society.

The literature

suggests that education must place greater emphasis on the teaching
of values and value clarification.

This chapter examines those

studies which relate to the problems and hypotheses stated in
Chapter I.
1.

It is divided into three major parts:

The Historical Development of Values Study and
Conceptual Framework for Studying Values

2.

Rationale and Purpose for This Study

3.

A Review of the Literature as It Relates to
Each Variable Studied in This Survey

The Historical Development of Values Study and
Conceptual Framework for Studying
Values

In order to gain some perspective on value research,

it is

necessary to look briefly at some of the previous studies and
value scales utilized.

Three important reviews of the literature

on values, Cantril and Allport

(1933), Duffy (1940), and Dukes

(1955), clearly indicated the dominance of the Allport-Vernon
Study of Values (1931).
Spranger's (1928).

Allport's work was an outgrowth of

Allport adopted Spranger's approach to a

13
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definition of values and used Spranger's categories or classes in
the construction of his instrument, The Study of V a lues.
Lurie (1937) conducted a factor analysis of items based on
Spranger's work.

Van Dusen,

et al.

(1939) constructed a Likert-

type inventory based on the previous conceptions of Spranger and
Lurie.

Mailer and Glaser

(1939) developed an Interest-Values

Inventory founded partly on Thurstone's

(1931) factor analysis

of the Strong Vocational Interest Blank and partly on the earlier
works of Allport and Lurie.
categories:
(1941,

social,

They proposed four major value

economic,

theoretic, and aesthetic.

Harding

1944) constructed two value assessment tests based on five

different value areas,
categories.

each subdivided into two antithetical

Wiclcert (1940) designed a test to assess the relative

strengths of nine personal "goal-values."
Although each of these instruments was somewhat different,
all appeared to be influenced,

either directly or indirectly,

by Spranger's contention that there were various "types of men"
who could be identified by their dominant interests.

Most of

these instruments conceived of values as personal goals or
interests, not as moral imperatives.
Anthropologists and sociologists made the major contributions
in the conceptualization of values during this twenty-to-thirty
year period.

Psychologists largely ignored the study of values

for two major reasons:
1.

Many considered value judgments to be outside the
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boundaries of an empirical discipline.
2.

Many believed that because values were based on
irrational or inexpressible feelings they were
not available to psychometric techniques.

Thurstone (1954,

1959) disputed the claim that because

values were based on irrational or inexpressible feelings that
this necessarily meant that they were not accessible to avail
able psychometric techniques.

He suggested that developing a

subjective metric was manageable.

Catton (1954) offered specific

demonstrations of three methods for eliciting information about
six ultimate values:

1) choosing between paired alternatives;'

2) selecting the most ultimate value; and 3) rating values
according to importance.
The resistance of values to manipulation in laboratory
experiments has presented another difficulty to values measure
ment.

Unlike attitudes, values are assumed to be central to the

way an individual structures his world and defines himself
and these are not subject to experimental change.
work of Rokeach (1968) however,

The more recent

indicates that this problem is

not insurmountable.
Once the study of values was accepted as legitimate, one
had to find a fruitful conceptual or theoretical framework from
which to initiate research.

The term "value" has included almost

everything from utilities in decision theory (Becker and McClintock,

1967) to "preferred ways of life"

(Morris,

1956).

The literature suggests many definitions of values.

Tisdale's
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review of values studies has provided an explanation of how each
study defined values.
four groups,

Tisdale categorized these definitions into

each marked by a common emphasis given to the term

"value."
The first category included all researchers and theorists
who viewed values as needs or need satisfaction,
emphasized the constitutional nature of values,

Maslow (1954)
stating that values

are biologically rooted and instinctoid in nature as well as
hierarchically organized.
Murphy

Brickner

(1943), Hazelton (1942),

(1952), Mace (1953), and White

(1944) all saw values in

a similar way.
The second category included that group of researchers and
theorists which saw values as determining tendencies, predis
positions, or sets which predetermine the behavior and character
of an individual.

Tisdale (1961) stated that this group perceived

values as things that influenced the direction of living in general
as well as specific acts and experiences.
fall into this category.

Tisdale

Spranger and Allport

(1961) hypothesized that Allport

might have defined a value as:
an individual, generalized disposition which is
easily aroused and acts not only to direct behavior,
but to drive it as well (p. 64).
Tisdale's third group of values theorists believed that
values were involved only when choices were made.
for example,

Dewey

(1916),

suggested that values were involved only when a

p roblem appeared and a decision or choice had to be made.

Dewey
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saw values as practical judgments arising in specific situations.
Woodruff
choices.

(1941) and Hawkes

(1950) also viewed values in terms of

Woodruff's original instrument to measure values, A

Study of Ch o i c e s , and Hawlces' modification of it, required the
student to make a series of choices from a series of difficult
statements.
Morris

(1956) referred to the tendency of individuals to

choose between objects as operative values.

When the choice is

governed by an anticipation of the outcome,

the term "conceived

value" was employed, while "object value" referred to what was
regarded or preferable.

Although he used the term in three

different contexts, each was concerned with the problem of choice.
Many other writers and researchers, not included in Tisdale's
summary, v i e w values from the same viewpoint of choice.

Margeneau

(1959) stated that factual values were:
observable preferences, appraisals, and desires of
concrete people at a given time (p. 39).
Lippitt

(1964) defined values as:

a criterion of judgment being used by an individual
or group to choose between alternatives in decision and
action situations or used by the participants to
explain the reason for making a particular choice
(p. 34).
Jacob

(1960) defined values as:
choices of personal or group conduct (p. x i i i ) .

Phenix (1960) defined values as:
anything which a person or persons actually approve,
desire, affirm, or exert themselves to obtain (p. 356).
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Tisdale's last category included all who viewed values as
concepts.

This group generally viewed values as things one

ought to do.

There obviously is some overlapping of writers and

researchers into the four categories.

Harding

(1944) investigated

what students thought was their place in society, as well as
questions pertaining to the nature and causation of life.
Harding constructed a series of scales to measure five value cate
gories, all involving values as concepts.

Kluckhohn (1951) viewed

values as:
conceptions, explicit or implicit, distinctive of an
individual or characteristic of a group, of the de
sirable, which influence the selection from available
modes, means, and ends of action (p. 395).
Corey (1955) gave another conceptual framework for studying
values as conception.

He defined values as:

an attitude, a standard, or a belief which the indi
vidual has selected and reconstructed from the many
concepts and the feelings that struggle within him
(Tisdale, p. 125).
Rezler

(1960) defined values as:

things we believe in, things we ought to do
Opler

(p. 138).

(1964) stated that values:
are concepts that are integrating,
rection (p. 64).

that give us di

Rokeach (1968) conceptualized values as being of two types or
two categories:

intrinsic or end values which are inseparable

from an object or situation, and extrinsic values, or modes of
conduct.

This concept or definition appears to cross into

each of the various categories which Tisdale specified.

It is
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this latter interpretation of values which is used in this study.

The Nature of Changing Values

The values of youth in American society are changing.
writers believe and promote this as a definite fact.
and Jones

Many

Pressey

(1955) validated this in a study of youth of the 1920's

and 1950's.

They reported a significant decline in the proportion

of students who rated extravagance,
morally wrong.

In 1923,

immodesty, and flirting as

70 percent of high school juniors and

seniors rated immodesty as wrong.

Only 40 percent of the high

school juniors and seniors studied rated immodesty as wrong in
1953.
Spindler (1955) referred to a major shift in American values
from Traditional to Emergent.

Spindler defined five Traditional

and five Emergent values:
Traditional values
1.

Puritan Morality— Respectability, thrift, selfdenial, sexual constraint are imperatives.

2.

Work-Success E thic— The idea that successful
people work hard to become successful, or
anyone can become successful if he tries hard
enough.
Conversely, those who are not success
ful are often considered to be lazy.

3.

Individualism— The individual is sacred and al
ways more important than the group.
On the
one hand, this value sanctions independence
and originality.
On the other hand, it sanc
tions a disregard for the rights of others.

4.

Achievement Orientation— Success is a constant
goal.
There is no resting on past glories.

5.

Future-Time Orientation— The future is the
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most important.
Time is valuable and cannot
be wasted.
Present needs must be denied for
future satisfactions.
Emergent values
1.

Sociability— One should like and get along
well with people.
Solitary activities are
somewhat suspect.

2.

Relativistic Moral Attitude— Absolutes in
right and w rong are questionable.
Moral
ity is what the group thinks is right.

3.

Consideration for Others— Everything one
does should be done with regard for others
and their feelings.
Tolerance for the other
person's point of view and behavior is de
sirable, as long as the harmony of the group
is not disrupted.

4.

Hedonistic, Present Time Orientation— No
one can tell what the future will hold,
therefore, one should enjoy the present
within the limits of a well-rounded, bal
anced personality and group.

5.

Conformity to the Group— Everything is rela
tive to the group.
Group harmony is the ulti
mate goal.
Leadership consists of creating
group harmony.

Spindler attributed this shift in values to the world wars,
basic insecurities, and the "boom and bust" processes of our
history.

Spindler stated that many conflicts between parents

and teachers,

school boards and educators, parents and children,

and teachers and students can be understood only as:
Conflicts that grow out of sharp differences in values
that mirror social and cultural transformations of
tremendous scope (p. 145).
Getzels

(1957) modified Spindler's framework by including

four Traditional and four Emergent Values.

According to Getzels,
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the hard-working, self-determined hero, as a national model,
is being replaced by the affable man in the gray flannel suit.
There is increased emphasis on "sociability" instead of the
"work-success ethic."

The future-time philosophy has been re

placed by the present-time, where wealth is measured by what
we owe rather than what we own.

Compliance and conformity to

the group has replaced the value of individualism and the au
tonomous self.

A relativistic moral attitude has replaced

puritan morality.

Getzels referred to four Emergent values

which were replacing four Traditional values:
Emergent

Traditional

Moral Relativism
Sociability
Conformity
Present-Time Orientation

Puritan Morality
Work Success
Individualism
Future-Time Orientation

Reisman (1950) saw a shifting in values from the innerdirected to the other-directed individual.

White (1956) stated

that there was a shift from the emphasis on individuals in Amer
ican society to an emphasis on conformity in a complex organ
izational structure.
Halleck (1968) stated that today's youth are no lazier and
no more hedonistic than their parents.

However, he stated that

the values of youth are changing in a direction which leads to
immediate gratification.

According to Halleck, youth live in

a world in which the future is most unpredictable.

Planning

for the future then becomes irrelevant and youth adjust their
v alue systems toward an enjoyment of the present.

Neither will
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y outh accept an arbitrary set of rules imposed on them.

Instead,

they adopt a value system which demands more personal freedom, or a
m ore relativistic position which is interpreted generally to mean
that they may do whatever they personally feel is right to do.
Thirdly, Halleck saw youth as more sensitive to the needs and
feelings of one another.
Stone and Church (1968) saw shifts in values very similar to
those specified by Halleck.

Delay of gratification and doing

without immediate rewards for the sake of future rewards has been
replaced by the credit card and installment plan philosophy.

For

youth, America's new protestant ethic, put in a modern version,

is

a dedication to life's great goals where the goods are swimming
pools, world cruises,

sports cars, and several wigs.

Kenniston (1969) spoke of a change in values corresponding to a
transition from an industrial to post-industrial society.
dustrial society,

In an in

there is a concern with the problems of production

and the development of an industrial ethic accompanies this develop
ment.

This ethic emphasizes the qualities of self-discipline, delay

of gratification, achievement-orientation, and a strong emphasis on
economic success and productivity.

The emergence of post-industrial

societies has brought growing numbers of children into family envir
onments where abundance and security are taken for granted, according
to Kenniston.

In such societies the cultural values of the indus

trial ethic seem largely outdated and irrelevant.
Hunt

(1969) stated that today's youth are committed to a
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relativistic morality.

T o d a y ’s value crisis is a clash between dif

ferent versions of relativism.
live in a world of change.

Levenson (1970) stated that students

They are less willing to view their

studies as a plan for the future because they cannot predict the fu
ture.

Rather,

they are concerned with the enjoyment of the present.

Havighurst

(1970) maintained that changes in the social setting

of a society result in changes in value systems.

Our present cen

tury has been one of rapid and pervasive social change which has
resulted in major value changes.

According to Havighurst, natural

goods are so replaceable that little practical value is seen in
saving them.
values.

Havighurst saw personal and social values as emerging

He stated that there is a widening and deepening of per

sonal experiences, a greater tolerance for complexity and ambiguity,
as well as increased expressive activity.

Also, youth are more

interested in the social values of cooperation and service in an
open society.
Barr

(1971) agreed that the values of youth are changing.

Several factors cause, or are related to, these changes:

1) power

ful pressures of the contemporary age surround youth with an
increasing range and variety of cultural alternatives and choices;
2) absolutes and community norms are being challenged by a wide
range of legitimate value options;

and 3) more alternatives are

being legitimatized and glamorized.
In summary, many authors believe that values of youth in
American society are changing.

These major changes appear to be
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in the following areas:

1) a shift from an absolutistic, pur

itan-moral ity type of ethic to a relativistic ethic where right
and wrong are relative to each individual and to each situation;
2)

a shift from the future-oriented delay of gratification to a

present-time oriented philosophy of "live for today;"

3) a

shift from an emphasis on the individualistic independent life
to an emphasis on group membership and the companionship and re
wards which this offers;

and 4) a general shift from Traditional

to Emergent Values as specified by Spindler and Getzels.
This study focused on the value systems of parents,
and teachers in a Christian school system.

was to determine the value systems of these groups.
cally,

students,

The major purpose
More specifi

it was concerned with changes in value systems as students

moved up the educational ladder.

The study also focused on the

values of students as compared with values of parents and teachers.
It sought to determine if there were differences in value systems
of youth and adults.

Many authors and several studies indicated

that such differences existed.

This study was particularly in

terested in determining if such differences existed in a Christian
school system w hich attempts to teach a Christian value system
for all members of all age levels.

A Review of the Literature as It
Relates to Certain
Variables

Grade level of student
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The relationship between values and grade level or age level
of students has been studied by several authors.
studied the values of fourth,

Hawkes

(1950)

fifth, and sixth grade students in

public and private schools, urban and rural settings, and formal
and informal situations.

He used 90 items representing ten

personal values and arranged them in groups of three.

The respon

dents ranked them in order according to their feelings about the
statements.

Hawkes concluded that there were considerable

differences in individual value systems.

He also concluded that

values undergo change by increasing and decreasing in their rank
order as maturation takes place.

For example,

Family Life and

Excitement and Recreation were interchanged by fourth and sixth
graders.

Thus, according to Hawkes, value systems do change as

children grow older.
Jervis and Congdon (1958) studied faculty and student ex
pectations of what could be considered to be worthy objectives
of higher education.

Using a questionnaire of nine sets of phrases

representing different objectives in higher education, Jervis and
Congdon asked respondents to rank these in order of importance.
Two findings of significance for this particular study were
discovered:

1) the expectancies which freshmen hold for colleges

are different from the expectancies of seniors;

2) seniors are

better able than freshmen to predict expressed faculty goals.
Prince

(1957) studied the values of freshmen and seniors

in 22 high schools.
exist.

He reported that some differences did

In particular, Prince reported that seniors were more
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achievement-oriented than were freshmen.

However,

in general,

there were very little differences between value scores of fresh
men and seniors.

In four of the schools,

there were important

differences in the values of freshmen and seniors.

Prince stated

that each of these four schools enrolled a population which was
very distinct from the other eighteen in socio-economic status.
Although he had no data to support it, Prince concluded that
socio-economic status may have accounted for the differences.
Swartz, Nolan, and Tillman (1962) carried out a study con
cerned with changes in value structures at the fourth and seventh
grade levels, using the same scale which was used by Hawkes.
They tested 60 fourth grade students and 54 seventh grade students
in a Southwestern city.

Schools were of comparable socio-economic

and religious backgrounds.

The values tested were:

Beauty,

Comfort and Relaxation, Excitement and Recreation, Friendship,
Family Life, Privacy, Physical Freedom, Power and Control,
Personal Improvement, and Recognition.

They concluded that fourth

graders ranked Excitement and Recreation fourth, with Comfort and
Relaxation sixth.

Seventh graders reversed this.

ranked Privacy seventh and Physical Freedom eighth.

Fourth graders
Seventh

graders reversed this.
Kohlberg

(1966) stated that the major consistencies of

moral character represent the slowly developing formation of
m ore or less cognitive principles of moral judgment and decision
and of related ego abilities.

Research by Kohlberg indicated

that acts of misconduct are clearly related to two general aspects
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of the child's personality development:
The first general aspect of the child's develop
ment is often termed "ego strength" and represents
a set of interrelated ego abilities, including the
intelligent prediction of consequences, the tenden
cy to choose the greater remote reward over the
lesser immediate reward, the ability to maintain
stable focused attention, and a number of other
traits.
The second general aspect of personality that
determines moral conduct is the level of devel
opment of the child's moral judgments or moral
concepts (p. 6).
Kohlberg stated that the individual goes through develop
mental stages of moral judgment.

Much like Piaget's develop

mental stage theory, Kohlberg stated that there is definite
sequence in this development.

Each person must go through

the sequence stage by stage and the stages are generally agerelated.

However, one may develop more rapidly than another,

or one can become fixated at a particular stage.

He also stated

that this stage concept implies a universality of sequence under
varying cultural conditions.
According to Kohlberg,

there are six developmental stages

through which everyone passes in the development of moral judg-

Level 1— Premoral
Stage 1 (Obedience and punishment orientation)—
egocentric deference to superior power or prestige,
or a trouble-avoiding set— objective responsibil
ity
Stage 2 (Naively egoistic orientation)—
right action is that instrumentally satisfying
the self's need and occasionally others'
needs— awareness of relativism of value to each
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actor's need and perspective— naive egalitar
ianism and orientation to exchange and re
ciprocity
Level 2— Conventional Role Conformity
Stage 3 (Good-boy orientation)— orientation
to approval and to pleasing and helping others—
conformity to stereotypical images of majority
or natural role behavior, and judgment of
intentions
Stage 4 (Authority and social-order-maintain
ing orientation)— orientation to "doing duty"
and to showing respect for authority and m ain
taining the social order for its own sake—
regard for earned expectations for others
Level 3— Self-Accepted Moral Principles
Stage 5 (Contractual legalistic orientation) —
Recognition of an arbitrary element or starting
point in rules or expectations for the sake of
agreement— duty defined in terms of contract,
general avoidance of violation of the will or
rights of others, and majority will and welfare
Stage 6 (Conscience or principle orientation)—
orientation not only to actually ordained social
rules but to principles of choice involving
appeal to logical universality and consistency—
orientation to conscience as a directing agent
and to mutual respect and trust
According to Kohlberg,

each individual goes through devel

opmental stages in moral judgment.

These are natural stages.

Various circumstances will influence how rapidly one goes through
these stages, but they are definitely sequential.

Kohlberg's

theory, based on several recorded studies which he conducted,
suggests that moral values do change as children grow older.
Quist

(1971) explored the value patterns of sixth,

eighth,

and eleventh grade students in the public schools of Worchester,
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Massachusetts.

Using the Differential Values Inventory as

devised by Prince (with some variations), Quist compared the value
patterns of students in these three grades.

The sample was com

posed of 357 sixth grade students, 316 eighth grade students,
and 394 eleventh grade students.
The major concern of the study was to determine the degree to
which values change or are modified as students move up the
educational ladder.

The value patterns were compared by grade

level according to eight value subscales and two total scores.
The subscales were:

Puritan Morality,

Individualism, Work

Success, Future Time Orientation, Sociability, Conformity,
Moral Relativism, and Present Time Orientation,
by Getzels.

as developed

The first four subscales were classified as Tradi

tional values, whereas the last four were classified as Emergent
values.
Quist drew several conclusions from this comparison of value
patterns by grade level:
1.

There were significant differences among the three
grades in seven out of the ten scores considered.

2.

Students in all three grades were more traditional
in their value patterns than emergent.

3.

On the traditional scale, the mean scores for the
subscale, Individualism, shows a significant increase
from the sixth to the eleventh grade, while the mean
scores for the subscales of Puritan Morality, Work
Success, and the Total Traditional scores show a
significant decrease from grades six to eleven.

4.

While the total emergent scores among the three
grades show no significant differences, signifi
cant differences on three of the four subscales
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are present.
For both Sociability and
Conformity the m ean scores show a progressive
decrease from the sixth to the eleventh grade,
while the m ean score on Moral Relativism shows
a significant progressive increase.
Summarizing the study, Quist stated:
At each of the grade levels examined in the present
study, students were found to be m ore Traditional
in their v alue patterns than Emergent.
It was
evident, however, that students in the eleventh
grade w ere less Traditional than their sixth and
eighth grade counterparts.
Thus, it can be con
cluded that from grades six to eleven the Tradi
tional values decline in intensity.
This does
not necessarily mean that students are more Emer
gent.
It simply means that they are not as Tra
ditional as they were in the sixth grade (p. 91).
Quist further stated that as students move up the educa
tional ladder they become less rigid in their thinking and more
willing to question absolutes in right and wrong.
Quist,

According to

the decline in Total Traditional scores from grade six

to grade eight is twice as great as the decline from grade eight
to eleven.

This seems to imply that the sixth and seventh

grades may be more crucial for Total Traditional value decline
than grades eight or nine.

In other words,

the period between

grades six and eight appears to be a very crucial period in
value change.

Academic achievement of students

There have also been a number of studies to determine the
relationship between student values and the academic achievement
of students.

Battle (1957) explored the similarities and differ

ences in v alue patterns on the interrelationships of pupils and
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teachers as revealed through school work.

His findings indicated

that v alue patterns operate in the interaction of pupils and
teachers.

Battle concluded that the degree of similarity of

teacher ideal and pupil patterns of values tend to be related
directly to the level of pupil achievement as rated by teachers
in terms of school marks.

The pupil whose value pattern happens

to be different from that preferred by the teacher seems to
have two disadvantages:

1) it appears that his actual learning

may be retarded through negative effects in his daily interac
tion with the teacher;
teacher bias.

2) his marks may be reduced further through

Battle stated:

It appears that values may affect learning con
ditions by influencing the reaction of the pupil
to the teacher and the teacher to the pupil in
their daily personal interrelations, and that
they also may affect the motivation and probably
the perception of pupils for learning experiences
planned by the teacher (p. 31).
Battle discovered that among pupils of similar aptitude,
age, and sex,

the value patterns of those who received good marks

in a particular subject had a higher correlation with pupil
v alue patterns considered ideal by the teacher who determines the
marks than were the patterns of pupils who received low marks in
the subject.
Prince (1957) discovered that superior students

(superior

is based on the letter grade received in subjects) have decidedly
more traditional value patterns than do below average and fail
ing students in the public and religious schools.

Prince devel

oped his own values survey based on the previous works of Spind-
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ler and Getzels.

Like Battle, Prince discovered that teachers

were apt to give higher marks to students whose value patterns
coincided with those of the teachers.
A study by Raths (1961)

in a small wealthy community near

N ew Y o r k City also focused on the relationship of values and
achievement.

Out of 38 students who qualified as underachievers,

13 pairs were matched according to sex, grade in school, previous
rank in class, social class, and I. Q.

Using random selection,

six pairs were chosen and one of each pair selected as an experi
mental student.

The experimenter worked with the experimental

group to help clarify their attitudes, beliefs,
poses, and aspirations.

interests, pur

At the close of the experiment, Raths

concluded that the clarifying procedure was consistently asso
ciated with an increase in the achievement level of the student
in the experimental group.
Pringness

(1965) conducted a field study to determine whether

academically successful boys differed from nonsuccessful counter
parts in motive to affiliate with peers,

to conform, and to

achieve academically, and in patterns of environmental reinforce
ment for academic success.

Matched groups were employed in which

30 boys of I. Q. 120 or above, with grade point averages of
3.00 or above, were paired with boys of grade point average of
2.00 or below, on I. Q., sex, age,

school and academic load.

A paired-comparison test, a card sort, and an interview were
used.
Results of Pringness'

test showed no group differences in
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conformity, but nonsuccessful students had greater motive to
affiliate and less motive to achieve.

Pringness concluded that

nonsuccessful students were not rebels but failed to accept
school and parental norms for academic achievement.
w ith peers was important to them.

Popularity

Nonsuccessful students also

received less positive and more negative reinforcement at home
and school for their attainment or lack of attainment.
to Pringness,

According

the findings seem to indicate that successful and

nonsuccessful subjects adhere to different values, which,
turn,

influence their perception of peers,

in

school situations,

and various activities.
Helm (1966)

investigated value patterns of ninth and

seventh grade students in three junior high schools in the
Salt Lake City School District.

Using Prince's Differential

Values Inventory T e s t , the values of 333 respondents were compared
according to academic achievement and socio-economic status.
concluded that:

Helm

1) academic achievement was a greater determinant

of value patterns of the students in all grades than was socio
economic status;

2) there was a definite relationship between the

student's Traditional-Emergent value patterns and his academic
achievement;

3) superior students and those students who were

overachievers in their academic work in all grades of the three
socio-economic area schools tended to hold more Traditional
v alue patterns;

4) the below average students and those students

who were underachieving in their academic work tended to hold
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more Emergent value patterns;

and 5) equal achievers tended to

reveal both Traditional and Emergent value patterns, not either/
or.
Coe and Miller (1967) mailed a values questionnaire using
21 bipolar scales presented in semantic differential format
to 259 students at Colorado State University.

They took a total

score of all items as a degree of positive and negative impact
which the concept had for students along a good-bad continuum.
The first quarter grade point average was obtained as a measure
of scholastic performance and the Mathematics and Verbal scores
of the Scholastic Aptitude Test of College Entrance Examination
Board was used as a measure of academic ability.

Coe and Miller

concluded that the value placed on the concept of academic achieve
ment made a significant contribution to the prediction of grade
point average.
Feather (1970) compared the relationship between student
values and student educational choice.

Using the Rokeach Value

S u r v e y , Feather discovered differences in student values according
to schools of study in which they were enrolled.
Feather,

According to

the study suggested that the educational choice made

by students was related to the relative importance of the values
they held.
Quist

(1971) also studied the value patterns of students

with different levels of academic achievement.

He discovered

that students receiving mostly A's and B ’s had significantly
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higher Total Traditional scores and significantly lower Total
Emergent scores.

On the Total Traditional scores,

was approximately the same at each grade level.
Emergent score,

the variance

For the Total

the variance was the greatest at the sixth grade.

At each of the three grades studied,

the low achievers were more

Emergent than the high achievers.
Quist recorded several interesting comparisons when anal
yzing the four Traditional subscores.
scale,

On the Puritan Morality

the variance at grade six was large.

By grade eleven, there

was little or no variance between high and low achieving.

This

seems to indicate that as high achievers move through the school,
they change drastically from having high ideals of respectability,
obedience, and acceptance of authority,

to being "turned off" in

these areas similar to low achievers.
Inspection of the pattern of scores indicated that from
grades six to eight the W ork Success scores of students with
different achievement levels all decline.
achievement levels,
eight to eleven.

For the two lowest

the scores continue to decline from grades

For the high achieving levels, an increase

in Work Success occurs from grade eight to eleven.

Age level of parents and teachers

There has been little research concerning the relationship
of values and age level of adults.
Spindler (1955) hypothesized that the attacks on profession-
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al educators which were being experienced were symptomatic of a
transformation of American culture indicated by the shift from the
Traditional to the Emergent values

(Spindler's framework of

Traditional-Emergent values is referred to earlier in this stud y ) .
Building on this theory, Spindler placed various groups concerned
with schools on a continuum from Traditional to Emergent values.
School boards were placed as Traditional, with the general public
and parents a little less Traditional.

Older teachers were placed

about in the middle with younger teachers somewhat in the Emer
gent category.

Students were categorized as more Emergent in

their value systems than the other groups.
Bronfenbrenner

(1962) stated that the child's maturational level

probably was not as determining an influence in moral development
as was once believed.

This is an apparent contrast to the views

of Piaget on moral development.

Bronfenbrenner stated that

evidence is mounting in favor of the view that morality is
m an-made rather than an inevitable product of organismic evolu
tion.

In his view, changes in values over time appear to be less

a result of natural maturation and more a result of the everchanging matrix of social relationships.
Bentley

(1963)

investigated the value differences between

adolescent boys and their fathers.
three high schools in Minnesota.

He selected 231 boys from
Using the Differential Values

I n ventory, Bentley investigated the relationships of these
differences to level of occupational choice and level of vo-
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cational maturity.

Bentley concluded that adolescent boys differed

from their fathers in value orientation, with boys being more
emerging.
Emans

(1969) hypothesized that conflicting values were related

to a lack of acceptance of the school's curriculum on the part
of the faculty.

He investigated the possibility that persons

of divergent values cannot, with equal feeling of approval,
implement the same curriculum.

Three instruments,

the Differential

Values I nventory, an adaptation of the Kreitlow Scale, and the
Teacher Attitude S c a l e , were administered to 318 teachers and
principals in a county system consisting of 14 schools.
Emans drew several conclusions:
1.

Persons with
with extreme
practices to
playing less

extreme Emergent values and persons
Divergent values approved school
a greater extent than those dis
well-crystallized value orientations.

2.

Teachers w ith consistent educational values
displayed more approval of school practices than
other teachers.

3.

Teachers w ith more formal education tended to hold
more progressive educational values than teachers
with less formal education.

4.

Older teachers tended to hold more traditional
general values than younger teachers.

5.

Persons of higher education expressed more pro
gressive value orientations.
Thus, level of ed
ucation contributes to the conflict in educational
values within a school and to the approval of
practices expressed by teachers.

Socio-economic status

Many research studies have explored the relationships between
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value patterns and socio-economic status.
(1928), in a study referred to earlier,

Hartshorne and May

concluded that the home

was the outstanding source of a c h i l d ’s knowledge of right and
wrong and that friends came next.
wrong,

In responding to right and

there seemed to be different codes for different sit

uations.

Moral knowledge was associated with intelligence,

resistance to suggestion, general cultural level, and emotional
stability.

Differences between religious groups in moral know

ledge evidently was not due to anything in their religious
tradition which operated independently of their power to assim
ilate the general cultural milieu.
Hartshorne and May concluded that character needed to
be socially conceived.

They stated that there was evidence

that moral conduct is largely determined by specific situations.
They suggested that if situations in which a person were dis
honest were altered,

the parent and teacher could look forward

with confidence to improved behavior.

Low intelligence and in

ferior home background stood out as the most important factors
conditioning the tendency toward deception.
Getzels

(1957) stated that the central serious issue facing

the schools is and always has been the problem of values.

Get

zels stated that values are subjected to the strains of regional
ism, rural-urban differences,

social class, and social change.

According to Getzels:
When the school is caught in an area of sharp
cleavage along regional, occupational, or social
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class lines, as so many of our schools are today,
or when the school finds itself in a period of rap
idly changing values such as we are undergoing now,
the various significant figures in the school setting
and in the community provide inconsistent and con
tradictory models for the child (p. 100).
Prince

(1957),

in his study referred to previously, dis

covered very little differences between values of seniors and
freshmen in each school.

Four schools, however,

indicated

larger differences between value scores of seniors and freshmen.
One such school was located in a rapidly growing small town
where there had been a recent influx of many different ethnic
groups.

Another school was located in a small town near large

steel mills.

Just prior to the study, some migratory groups had

moved in from the South, and the community had been characterized
by much change with people almost constantly moving in and out.
A third school was located in a rapidly growing town on the
edge of a small city.

Many factory workers were moving in and

many low-priced homes were being built.

The fourth school was

located in an area of a very large city which was populated by a
mixture of ethnic groups and many low class families.

Prince

stated that it seemed reasonable to assume that in these four
schools the socio-economic background of the freshmen had a
pronounced effect on the value differences between seniors and
freshmen.
Kohn

(1959) selected 200 white working class families and

200 white middle class families,
grade.

each having a child in fifth

These groups were representative of the residential
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areas, various occupational groups, and from various levels of
income and education.

Social class was determined by the Hollings-

head Index of Social P o s i t ion.
from a list of seventeen,

Kohn asked parents to choose,

those values they would most like to see

in their children.
Kohn concluded that middle and working class mothers shared
a broadly common set of values but not identical.

Generally,

working class mothers were more likely to value obedience,
neatness, and cleanliness.
to value consideration,

Middle class mothers were more likely

self-control, and curiosity.

Middle

class mothers generally valued the same things for boys and girls.
Working class mothers regarded dependability, being a good student,
and ambition as more desirable for girls.
Kohn concluded:
An examination of the choices made by mothers in
each stratum indicates that variation in values
parallels socioeconomic status rather closely.
The
higher a m o t h e r ’s status, the higher the probability
that she will choose consideration, curiosity,
self-control, and (for boys) happiness as highly
desirable.
Curiosity is particularly likely to
be chosen by mothers in the highest stratum.
The
lower her status, the higher the probability that
she will select obedience, neatness, and cleanliness;
it appears too, that mothers in the lowest stratum
are more likely than those in the highest to value
honesty (p. 344).
Bronfenbrenner

(1962),

development, concluded

in a review of literature on moral

that the primary factors determining

the nature of moral standards appeared to be social and sit
uational rather than genetic.
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Shalitta (1965)

investigated the values of rural and

urban secondary school students according to selected variables.
Several conclusions concerning socio-economic status were made:
1.

Older students and those of high socio
economic status in the urban group more fre
quently subscribed to copying others' work
occasionally as average behavior.

2.

Those of high socio-economic status in the urban
group favored drinking in moderation as average
b eh a v i o r .

3.

Those in high socio-economic status in the urban
group favored helping others without inconven
iencing self as average behavior.

4.

Those of high socio-economic status favored heavy
petting while a small percentage of older students,
especially males of low socio-economic status
in the rural group, favored as average behavior pre
marital intercourse if love is present.

Douvan and Adelsom (1966) summarized the research of two
national interview studies conducted by the University of Mich
igan Survey Research Center in 1955 and 1956.

The first was a

study of 1,045 adolescent boys, aged fourteen to sixteen, and the
second was a study of 2,005 girls, grades six through twelve.
On the basis of the survey,

the authors concluded that:

1.

For the adolescent boy, occupation generally
determines who he is.
He stresses education
and w ork in his plans.

2.

For the girl, marriage plans figure heavily in
who she is.
The desire for social status and
for a middle class life style is a key to under
standing the girl's picture of married life.

3.

Upward mobile boys showed a distinct interest
in achievement and a relative lack of concern with
security.

4.

The downward mobile seemed more interested in
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status and security and were more concerned with
the extrinsic rather than intrinsic qualities of
the job.
The upward mobile seemed to govern their
behavior through internal standards while the
downward mobile did so through outward conformity.
Gottlieb

(1967) explored certain goals and values held by

poor youth and identified some of the factors that appeared to aid
or block the goal attainment process.

His sample was 1,327 male

adolescents between the ages of sixteen and eighteen.

All were

enrolled in the Job Corps.
Gottlieb m ade three major conclusions:
1.

There appeared to be no support to the proposi
tion that the lower class culture has a built-in
set of values that discourage social mobility.

2.

There are few adults in the lives of the lower
class boys who have the ability to help the young
sters in both the business of goal clarification
and goal attainment.

3.

These youth fail to perceive a meaningful re
lationship between the activities of the school
and of their future expectations.

Kohn (1969) stated that hierarchical position was related to
almost everything about men's lives.

His book, Class and Conformity,

is concerned w ith the relationship of class to values and value
orientation.

According to Kohn:

Members of different social classes by virtue of enjoy
ing (or suffering) different conditions of life, come to
see the world differently— to develop different concep
tions of social reality, different aspirations and hopes
and fears, different conceptions of the desirable (p. 7).
Kohn's conclusions were based on three studies:

1) the

Washington, D. C. study of 1956-1957 with 339 mothers and their
fifth grade children;

2) the Turin,

Italy study of 341 fathers
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and 520 mothers designed to be comparable to the Washington, D. C.
study;

and 3) the National Study conducted in 1964 based on

interviews with 3,101 m en of various occupations in the United
States.

Two major conclusions related to values and socio-economic

status were made:
1. Parents, whatever their social class, deem
it important that their children be honest,
happy, considerate, obedient, and dependable.
Middle and working class parents share values
that emphasize, in addition to children's
happiness, their acting in a way that shows a
respect for the rights of others.
Middle class
parents are more likely to emphasize children's
self-direction and working class parents to
emphasize their conformity to external author
ity.
2.

The higher their social class position, the
greater is the father's valuation of character
istics that bespeak an emphasis on self-direc
tion; the lower the social class position,
the greater the emphasis on values emphasizing
conformity to externally imposed standards.

Kohn stated:
In this exceptionally diverse society— deeply marked
by racial and religious division, highly varied in
economy, geography, and even degree of urbanization—
social class stands out as more important for men's
v alues than does any other line of social demarcation,
unaffected by all the rest of them, and apparently more
important than all of them put together (p. 72).
The higher their social class position, the more men
value self-direction and the more confident they
are that self-direction is both possible and effica
cious.
The lower their social class position, the more
m en value conformity and the more certain they are
that conformity is all that their own capacities
and the exigencies of the world allow (p. 86).
Rist

(1970),

in a study referred to earlier, stated that

students in a ghetto school kindergarten class were placed in
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reading groups that reflected social class composition of the
class and that these groups persisted through the first several
years of elementary school.

The way in which the teacher behaved

toward the different groups became an important influence on the
children's achievement.

On the basis of their years of observation

of the same students, Rist concluded that the attitudes most de
sired by educated teachers who were members of the middle class
became the basis for the teachers'

evaluation of the children.

Those who possessed middle class characteristics were expected to
succeed while those who did not could not be expected to succeed.
Quist

(1971) also explored the differences which existed

between the value patterns of students from different socio
economic levels as measured by fathers' occupations.

Inter

estingly enough, Quist concluded that there were few differences
in value patterns among the different socio-economic levels.
One interesting factor, however, was the change in students
in the Professional and Managerial classes from grades six to
eleven.

At grade six,

these students were the most Traditional

of the group while at grade eleven they were the least Traditional.
The data also suggested that students from the lower socio-economic
levels were less apt to change as they moved through the school
system.
It becomes apparent that there is a difference in value systems
of individuals from various socio-economic backgrounds.

It appears

that these differences are largely dependent on environmental
factors.

As Quist states,

the data suggest that students from the
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lower levels are less apt to change as they move through the school
system.

This is similar to Kohn's conclusion that the lower the

social class position,

the more men value conformity and the more

certain they are that conformity is all that their own capacities
allow.

Religious orientation

The relationship between the religious orientation of indivi
duals and their value systems has also been the subject of many
studies.

In most instances, religious orientation has been measured

by some behavioral characteristic such as church attendance.

Lenski

(1961) categorized Detroit Catholics according to their communal
involvement or associational factors.

Communal involvement cate

gorized those who were members for socio-cultural reasons.

Asso

ciational involvement categorized those involved primarily for
religious fellowship.

According to Lenslci*s study, among Catholics

whose communal involvement was high and whose associational involve
ment was low,

59 percent favored segregated schools.

Among Catholics

w hose associational involvement was high and communal involvement
low, only 27 percent favored segregated schools.
Leavitt

(1964) compared the value judgments of a group of

Utah County junior high school students classified as poor
citizens.

This comparison was made in relation to:

1) activities

which were to be evaluated in terms of the degree to which stu
dents liked to participate in them;

2) goals which were to be

evaluated in terms of the degree to which students wanted them;
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3)

acts or situations which were to be evaluated in terms of the

degree of wrongness;

and 4) other background information of

general significance as it relates to a better understanding of
the participants.

Leavitt concluded that home background for

delinquent junior high school students of Utah County had major
differences from the home background of constructive students.
The main differences were noted in the areas of marital status
of parents,

church attendance, and occupational employment of

parents.
Lott and Lott

(1963) measured the values of high school

students in Lexington, Kentucky, using the Allport, Vernon, and
Lindzey scale.

They concluded that religious values ranked

first with all respondents.

This was true irrespective of sex,

race, and whether or not the person was college bound or non
college-oriented in plans.
Gallup and Hill

(1961),

in a sample of approximately 1,300

high school youth, reported that more than 85 percent indicated
that they were members of a church or a temple.

More than 60

percent of the boys and almost 75 percent of the girls reported
that they attended religious services regularly.
Remmers and Radler

(1962),

in the Purdue University Opinion

Poll, received more precise information about the frequency of
church attendance.

Almost 70 percent of the youngsters indi

cated that they attended religious services at least once a
week.

More than 80 percent of the Catholics attended at least

once a week, whereas less than 70 percent of the Protestants and
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fewer than 40 percent of the Jews attended religious services
at least once a week.

M o r e than half of the respondents indicated

that they prayed one or more times a day.

Girls were more

religious in regard to church attendance and prayer than were
boys.
Allport

(1968) compared church attendance with various atti

tudes and psychological frameworks of individuals.

Writing

about church attendance and prejudice, Allport stated:
It is a well-established fact in social science that,
on the average, churchgoers in our country harbor
m ore racial, ethnic, and religious prejudice than
do nonchurchgoers (p. 219).
In an attempt to account for this greater prejudice on the
part of churchgoers, Allport stated:
The reason churchgoers on the average are more
prejudiced than nonchurchgoers is not because re
ligion instills prejudice.
It is rather that a
large number of people, by virtue of their psycho
logical makeup, require for their economy of living
both prejudice and religion.
Some, for example,
are tormented by self-doubt and insecurity.
Preju
dice enhances their self-esteem; religion provides
them a tailored security.
Others are guilt ridden;
prejudice provides a scapegoat, and religion, relief.
Still others live in fear of failure.
Prejudice pro
vides an explanation in terms of menacing out-groups;
religion promises a heavenly, if not terrestrial,
reward.
Thus, for many individuals, the functional
significance of prejudice and religion is identical
(p. 225).
Israel

(1968) stated that parents and students joined

religious institutions for the sake of group affiliation, not
to meet religious needs.

According to Israel, our culture

does not prize the offerings of religion.

Israel stated that college
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students cease church attendance because students have no par
ticular need of church while at college, and the values of
church are of no interest to them.

The only symbol which may

speak to college students is what the chaplain or pastor himself
represents as a person.
Rokeach (1969) studied the value systems of 1,400 adult
Americans in a national sample.

The purpose was to determine

to what extent religious values were related to a compassionate
social outlook.

Rokeach concluded that the religious, the less

religious, and the nonreligious are characterized by value
systems that are discriminatively different from one another.
The religiously oriented Christians consistently ranked the Terminal
Value, Salvation, higher and Pleasure lower than those less
religious and the nonreligious.
ically ranked the m oral values,
and the competence values,

The religious, moreover,

typ

Forgiving and Obedient, higher

Independent, Intellectual, and Logical,

lower than those who were less religious or nonreligious.

When

magnitude-of-value difference was considered as well as statis
tical significance of differences,
Forgiving,

two values,

Salvation and

empirically emerged as the most distinctively Christian

values.
Rokeach determined social compassion by the responses to a
large variety of questions:

reactions to the assassination of

Dr. Martin Luther King, attitudes toward the poor, attitudes
toward student protest movements and toward the church's
involvement in political and social affairs.

In Rokeach's
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words:
The findings suggest that those who place a high
value on Salvation are conservative, are anxious to
maintain the status quo, and are generally more
indifferent and unsympathetic with the plight of
the black and the poor.
They had reacted in a more
fearful and calloused way to the assassination of
Dr. Martin Luther King, were more unsympathetic
with the student protest movement, and were more
opposed to the church's involvement in everyday
affairs (p. 24).
Elaborating on his research in 1969, Rokeach (1970) stated
that all groups have some similarities in their value systems:
They all generally agree that such end-goals as
A World at Peace, Family Security, and Freedom are
the most important, and An Exciting Life, Pleasure,
Social Recognition and a World of Beauty are the
least important.
As for the means of reaching these
goals there were other across the board agreements.
Every group in the survey agreed that the most im
portant Instrumental Value is being Honest, and all
approved of being Ambitious and Responsible, but
they all placed least value on being Imaginative,
Intellectual, Logical or Obedient (p. 35).
According to Rokeach, Jews generally placed relatively higher
value than Christians on such values as Equality, Pleasure,
Inner Harmony, and Wisdom.

Jews preferred

values that emphasized personal competence:

Family Security,

being Capable,

Independent,

Intellectual, and Logical.

Jews and nonbelievers

put less emphasis than Christians on such values as Clean, Obedient,
and Polite.
Other differences appeared between various Christian groups.
Baptists ranked moral values,

Salvation, Clean, Forgiving, and

Obedient relatively higher than other Christian groups.

Baptists

ranked A Sense of Accomplishment, Broadminded, Capable, and
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Logical lower.

Episcopalians ranked moralistic values lower than

Baptists and personal competence values higher.
This study was concerned with value systems of personnel asso
ciated with private religiously oriented schools.

Therefore,

the

writer also explored research relative to the relationship of reli
gious education to values and behavior of the recipient of such
education.
Cragon (1961) studied the effect which religious instruction
in a Catholic school had on religious knowledge of the recipients
of that instruction.

Cragon compared 13 third grade Catholic

students in a Catholic school with 13 other third grade Catholic
students not enrolled in a Catholic school.

Cragon concluded

that tests given indicated that there was superiority on the part
of the school pupils in the areas of religious knowledge and the
content of the religious program.

However,

no such superiority

was found to exist in the p u p i l s ’ responses to behavior situations
and their attitudes to religious situations.

The influence of

the school was not the determining influence on a child in matters
of behavior and attitudes according to Cragon.
Erickson

(1964) compared the effects of public and sectarian

schooling on the religiousness of the child.

Erickson compared

198 urban and suburban subjects from the Midwest and Southwest.
These subjects,

similar in religious background, represented

fundamental day schools and public schools.

According to Erickson,

the effects of schooling status upon subjects' religiousness were
neither consistent nor statistically significant.

There was no
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evidence that the sectarian school subjects were more religious
than the public school subjects when home and church background
were controlled.
Johnstone (1966) studied the effectiveness of Lutheran
elementary and secondary schools as agencies of Christian educa
tion.

Johnstone obtained his data from 548 high school students

enrolled in Lutheran schools in St. Louis and Detroit during the
1964-1965 school year.

Johnstone drew two conclusions:

1.

Among marginal Lutheran families but not "ideal
or "modal" families, parochial school students
seem more religious than public school students.

2.

Since Lutheran school students from "ideal" and
"modal" homes appear no more religious than their
counterparts from public school, Lutheran schools
fail to influence students from such backgrounds.

It should be noted that Johnstone's research methods have received
criticism which suggested that many variables were unconsidered and
uncontrolled.
Neuwien (1966) reported on the Notre Dame Study of Catholic
elementary and secondary schools in the United States.

Data were

obtained from 9541 elementary and 2075 secondary schools.
in the study were 103,779 elementary teachers,

Included

39,809 secondary

teachers, and 27,502 parents.
Neuwien concluded:
1.

Parents of Catholic school students stated a preference
for religious over educational goals for their schools.

2.

There was a general rejection of negative cliches
about minorities although between one-half and onethird accepted sterotypic statements about Negro
inferiority or Jewish secretiveness.
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3.

Girls, especially in all-girl high schools seemed more
influenced by Catholic education or at least more
highly disposed to give right answers than were boys.

4.

There were only slight differences between grade and
high school students in either religious understanding
or social and moral attitudes.
In fact, on a sur
prising large number of items in each instrument,
grade schoolers gave the "right" answers more often
than high schoolers.
Secondary boys were more likely
to give unfavorable responses about Negroes and Jews.

5.

The educational level of p u pils’ parents and religious
atmosphere of their homes appeared to be more impor
tant than Catholic schooling for rejecting stereo
typic statements in the instrument, although the
families denoted "most religious" did not instill
open minded attitudes toward Jews.

Greeley and Rossi (1966) also studied the effects of Catholic
schooling on its subjects.

Data were obtained during 1963-1964

through personal interviews with 2,753 adult respondents between
the ages of 23 and 57, drawn from a national sample of Catholics.
In addition,

1,000 questionnaires were left at homes of other Cath

olics in the same age group.

Another

1,156 questionnaires were

left with students attending Catholic high schools with 734 respond
ing.

An additional 1,000 questionnaires were mailed to randomly

selected readers of C o mmonweal.

Interviews were also conducted with

a small control group of Protestants,

chosen to match regional dis

tribution of Catholic subjects.
In a general summary of their research, Greeley and Rossi con-

1.

Catholics who went to Catholic schools do score con
siderably higher on measures of sacramental behavior,
but even those who did not go to Catholic schools
score relatively high on such measures.
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2.

Catholic school Catholics are no more likely to con
cede teaching authority to the Church in matters in
which most people agree that the Church has a right
to teach and in m atters in which most say the
Church has no right;
but in areas of disagreementsuch as race, sex, and education, those who went
exclusively to Catholic schools are more likely to
grant the Church teaching authority.

3.

In doctrinal and ethical matters, the Catholic school
Catholic is somewhat more orthodox, especially in
matters such as sexual morality and papal primacy,
which have been of considerable symbolic importance
in recent Catholic history.
There are also moderate
differences in attitudes on family size and mixed
marriages.

4.

Catholic school Catholics are much better informed
on the doctrinal fine points of their religion.

5.

They also participate more in church activities,
but not as m uch as might have been reasonably
expected:
we suggest that family behavior might be
more important than schooling in producing organi
zational commitment.

6.

With our admittedly limited tools, we could not
discover any relationship between Catholic school
attendance and disposition to help others (p. 72).

In a comparison of Catholic students enrolled in Catholic
colleges and graduates of Catholic colleges with Catholic students
and graduates of non-Catholic colleges, Greeley and Rossi concluded:
Catholic colleges do indeed have a very powerful impact
both on religious behavior and social attitudes but
only among those who have already gone to Catholic
primary and secondary schools (p. 181).
Summarizing their recommendations Greeley and Rossi stated:
It appears, therefore, that the most desirable ef
fects of religious education (from the point of view
of the sponsoring church) are produced principally
in those who have had a comprehensive religious
education.
From the point of view of the larger
society the effects are also desirable, since the
product of the comprehensive religious educational
experience is also significantly more tolerant and
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no less involved in community activities
(pp. 181-182).
It is difficult to make any general conclusions concerning
the relationship between the religious orientation of the in
dividual and his value system on the basis of the literature
and research cited.
church attendance,

If religiousness is measured on the basis of
the study by Rokeach suggests that differences

in value systems exist between church attenders and nonattenders.
Rokeach also indicated differences in value systems based on
denominational affiliation.

It is important to remember here that

the measurement of the religiousness of an individual on the basis
of frequency of church attendance or prayer is actually a measurement
of what G lock and Stark (1965) referred to as the ritualistic
dimension of religion.
by Glock and Stark,
logical,

Again, utilizing the categories specified

this does not measure the experiential,

ideo

intellectual, and consequential dimensions.

It is just as difficult to make any general conclusions con
cerning the effectiveness of parochial schooling in promoting
increased religiosity among the recipients of such schooling or pro
duced behavioral and attitudinal changes.

It is particularly impor

tant that conclusions be drawn on the basis of clearly defined
objectives and that studies of this type be concerned with students
at various age levels and also adults at various age levels to
compare the long term results of religious training.
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CHAPTER III

DESIGN AND METHODOLOGY

The purpose of this study was to investigate the value
systems of parents,

students, and teachers in a Mid-west

Christian school system.

The investigator sought

to determine

the relationships between the value systems of these

various groups

and the following variables:
1.

Grade level of students

2.

Academic achievement

of students

3.

Age level of parents

and teachers

4.

Socio-economic status of parent group

5.

Grade level in which parents have students and at

which teachers are assigned to teach
6.

Religious orientation of members within these groups

The design and methods used in this study are presented in
three sections:

1) The Setting;

2) The Sample;

and 3) Instru

mentation, Variables, and Procedure.

The Setting

This study was conducted in a large Michigan city with
a population of approximately 300,000 in its greater metropolitan
area.

The city is somewhat unique in that parochial and private

schools have been serving a relatively large proportion of the

55
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community's children.

The two largest nonpublic schools are the

Catholic and the Christian school systems.

This study focused

on the Christian school system of that city.
The Christian school system is a private, religiously or
iented school system providing education for students in grades
kindergarten through twelve.

There are seven school buildings

providing education for students from grades kindergarten through
nine (in two cases,

two geographically separate buildings are

administered as one u n i t ) .

There is one high school with tenth

grade students attending at one building and eleventh and
twelfth grade students attending together at another building.
Since 1968,

these schools have been organized as a Christian

School Association under the administration of a Superintendent
of Schools and a fifteen m ember Association Board.

Prior to that

date, each school was completely autonomous, with its separate
elected board.

These district boards continue to function mainly

in an advisory capacity to the Association Board.
Enrollment in these Christian schools is subject to the
approval of an enrollment board.

Parents who wish to send their

children to these schools must register with board members and
agree,

in writing,

to have their children taught according to

the written philosophy of the school.
is religious in nature.

This written philosophy

Although church affiliation is not an

absolute requirement for attendance,
of those who attend the school.

it generally is characteristic

About 98 percent of the students
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are White and two percent are of minority groups, mainly Black and
Cuban.

This two percent minority enrollment is almost entirely con

centrated in one school.
Financing the cost of education is largely the responsibility of
parents.

Approximately 75 percent of the cost of education is pro

vided directly by parents.

However, an increasingly larger number of

children is being financed by church contributions,
and scholarship funds.
students.

individual gifts,

The total enrollment is approximately 4,250

One of the expressed purposes of the school is to teach its

students a Christian value system.

Teachers who are employed by the

system must sign a written contract which commits them to subscribe
and teach according to a prescribed Christian philosophy of life.

The Sample

To test the hypotheses,
three groups.
school system;
tem;

it was necessary to obtain data from

These three groups were:

1) students in the Christian

2) parents of students in the Christian school sys

and 3) teachers in the Christian school system.

Student sample

The grade levels comprising this sample were selected according
to the following criteria:

1) there would be representation from each

of the general school organizational divisions (elementary, junior
high, and senior high);

2) the same general grade levels were

selected for this study as selected in several previous studies of
public school areas which would allow for some comparisons of values
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of Christian school students with public school students at the same
age levels;

and 3) four separate grade levels were studied with only

two year intervals to give greater preciseness in determining age
levels at which value changes occur.
The survey was administered to the students by sections,
grades six and eight, during the fall of 1972.

istered to high school students in two separate assemblies.
ple included all sixth,

in

The survey was admin
The sam

eighth, tenth, and twelfth grade students in

the Grand Rapids Christian School Association.

Only those students

who were absent on the day that the survey was administered are not in
cluded.

A total of 1,408 students were included in the survey.

Table

1 explains the distribution of students by school and by grade level.

TABLE 1
DISTRIBUTION OF STUDENTS BY SCHOOL
A ND BY GRADE LEVEL

School

Total

Grade Level
6

8

10

12

Creston-Mayfield

61

74

131

Millbrook-East Paris

57

60

117
133

Oakdale

66

67

Seymour

49

50

99

Sylvan

90

104

194

323

355

High schools
Total

395

335

730

395

335

1408

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

59
Parent sample

The parent sample was selected by choosing the parents of all
sixth, eighth,

tenth, and twelfth grade students in the Grand Rapids

Christian School Association.

A list of all parents of students

enrolled was obtained through the Association office.
included the grade level of students.
parent in November of 1972.
parent,

This list

A survey was sent to each

To protect the anonymity of the

there was no name nor code utilized.

Therefore,

there was

no way of determining the proportion of surveys returned by schools,
nor was it possible to determine who did not return the survey.
There were 1,081 surveys mailed and 664 were returned, or 60 percent.
One questionnaire was sent to each family and the parents checked
off the grade levels in which they had children enrolled.
The original mailing was followed by an announcement in the
Home Bulletin of each school.

Approximately one week after the Home

Bulletin announcement, a follow-up post card was sent to remind
parents to complete the survey and to return it.

Teacher sample

The teacher sample included all teachers of the Grand Rapids
Christian School Association.
the system.

Of this number,

There were 192 full time teachers in
173 completed the survey.

Three

teachers refused to participate in the survey and no attempt was made
to get them to acquiesce.
manner:

Teachers were categorized in the following

senior high, junior high, sixth grade, and other.

The
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number of teachers, based on the four categories,
2.

is listed in Table

The number of teachers by school is listed in Table 3.

The

survey was administered to the teachers in grades kindergarten
through nine at special faculty meetings in each of the schools
during the fall of 1972.

At the high school level the survey was

handed out to each high school teacher and returned to the adminis
trators of these schools.

This, most likely,

is the reason for a

less than 100 percent return from high school teachers.

TABLE 2
TEACHER RESPONSE BY GRADE LEVEL CATEGORY

Grade Level

Respondents

Percent

Nonrespondents

Percent

Senior high

44

79.6

15

25.4

Junior high

51

98.0

1

02.0

Sixth

14

100.0

0

00.0

Other

64

95.5

3

04.5

173

90.0

19

10.0

Total
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TABLE 3
TEACHER RESPONSE BY SCHOOL

School

Respondents

Percent

Nonrespondents

Percent

Creston-Mayfield

22

95.1

1

04.9

Millbroolc-East Paris

28

100.0

0

00.0

Oakdale

24

100.0

0

00.0

Seymour

20

95.2

1

04.8

Sylvan

35

94.6

2

05.4

High school

44

79.6

15

25.4

173

90.0

19

10.0

Total

Instrumentation, Variables, and Procedure

The criterion measure analyzed in this investigation was the
value systems of parents, students, and teachers.
Value Survey (1968) was utilized in this study.
of two separate groups of 18 values each.
Terminal Values,

The Rokeach
The survey consists

The first set of values,

is categorized by Rokeach as "end states of

existence" or goals toward which the individual strives in life.
The other set of values,

Instrumental Values, refers to modes of

behavior or behavioral activities in which an individual engages,
usually stated in the form of an adjective.

These 18 Instrumental

Values are in the service of the other 18 Terminal Values and the
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36 in total consist of one's value system.
Each individual,
a number of values.
36 in total.
time,

therefore, functions within the framework of
Rokeach believes that there are approximately

Not all can receive the same priority in terms of

energy, and commitment.

Rather, a person assigns priority

to his values and will commit the most energy,

time, and effort in

service to or in achievement of the top priority values.

A means

of understanding one's values or value system is to have him rank
order these two sets of values in terms of priority as guides for
his life.
Each individual in this study,

therefore, rank ordered each of

these two sets of 18 values according to a priority of values which
he considered to be most important as guides for his life.

(Cf.

Appendix for sample copy of the value survey and cover letters).
The data were collected through a survey administered to each of the
three groups.
Reliability of the Rokeach Value Survey was reported by
Penner, Homant, and Rokeach

(1968) to range between 78 percent and

80 percent for Terminal Values and between 70 percent and 72 percent
for Instrumental Values.

The test-retest intervals ranged from

three to seven weeks.
Rokeach and other researchers provided information on valid
ity in several research studies.
survey of 131 female line workers,

Shotland and Berger

(1970),

in a

discovered that those who

returned the pencil given to them to take the survey considered
the values Honesty and Salvation to be more important than those
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who did not return the pencil.

Rokeach

(1969) discovered that the

rank-ordering of Salvation highly predicted church attendance
among college students.
In another study, Rokeach (1969) concluded that those who
favored equal rights for Blacks placed a lower value on Salvation
than those who opposed equal rights for Blacks.
school desegregation,

Those favoring

favoring laws forbidding interracial

marriage, and generally disapproving of Black activism placed
a higher value on Forgiving.

Rokeach summarized by characterizing

the religious-minded person as having a self-centered preoccupation
with saving his own soul, an other-worldly orientation coupled
with an indifference toward, or even a tacit endorsement of,
a social system that would perpetuate social inequality and
injustice.
In addition, Rokeach (1969) concluded that those who agreed
that they did not have much of a say in things

(powerlessness)

ranked Salvation and Forgiving as more important than those who
disagreed with this statement.

Those who never attended church

or attended church very infrequently were found to be more
compassionate than those who attended church frequently.

Rokeach

(1971) suggested that the ranking on Equality more than the rankings
on any of the other 35 values was the best single predictor of
political conservatism in America.

Those who ranked Equality very

important have been found to be significantly more favorable toward
equal rights for Blacks and the poor,

significantly more sympathetic

with student protest movements, and significantly more sympathetic
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with the c h u r c h ’s participation in the daily affairs of society.
Homant

(1970) conducted a study to investigate the degree

of agreement between subjects on the denotative meaning of
Rokeach's Terminal and Instrumental Values.
determine whether these values,
could be predictive of behavior.

His purpose was to

as used in the value scales,
Comparing each of the values

with a list of control words on a semantic differential scale,
Homant concluded that the Instrumental Values compared favorably
with the control words, while the Terminal Values were found to
elicit very little intersubject agreement.

In other words,

one must use caution whenever attempting to understand individual
behavior on the basis of his Terminal Values.

H o m a n t ’s hypothesis,

that the m eaning of values would vary systematically depending on
how they were ranked,

received no support.

According to Rokeach,

the value survey has been used success

fully with respondents from 11 to 90 years of age.

However,

the writer had some concern about the understanding which a sixth
grade student might have of the meanings of the 36 values included
in the survey.

Thus,

the survey was first administered to two

sixth grade sections of 63 students in a Christian school system
near the one in which this study was carried out.

The population

was v ery similar to the population of this study.

Before completing

the survey,
of words.

students were encouraged to ask questions about meanings
Five values appeared to stand out as the most difficult.

They were, M ature Love,

Self-Respect, Social Recognition, Logical,
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and Inner Harmony with Inner Harmony seemingly the most difficult.
These words appeared to give the most difficulty to sixth grade
students in this study, also.

Thus, meanings of the values were

discussed with sixth and eighth grade students before taking the
survey, and questions were answered by the person administering the
survey.

All sixth grade and eighth grade students were able to

complete the survey.
Another potential difficulty was the possibility that sixth
grade students might not be able to accurately relate their average
letter grade received in all subjects during the previous
semester.

Thus,

in the initial survey the students wrote their

names on their surveys.

The researcher then went through their

cumulative records to determine the accuracy of their stated
letter grades.

Of the 63 students who completed the survey,

62 accurately stated their average letter grade.

One student

listed his average letter grade as one grade below what it actually
was.
The design implemented measured the similarities and dif
ferences in value systems of parents, students, and teachers in the
Christian school system.
were:

The variables considered in this study

1) grade level of students;

2) achievement level of students;

3) age level of parents and teachers;
parents and students;

4) socio-economic status of

and 5) religious orientation of parents,

students, and teachers.
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Definitions

1.

Grade level is defined as the grade (6, 8, 10, or
12) to which the student was assigned for the 19721973 school year.
Operationally, grade level is
defined as the grade level which the parent, stu
dent, and teacher checked
on the value survey
form.

2.

Achievement level of students is defined as the
average letter grade (A, B, C, D, E, F) assigned
to students by teachers at the end of the previous
school year (1971-1972).
Operationally, achieve
ment level is defined as the letter grade checked
by the student as the letter grade which most nearly
represents his average grades for the previous
year.

3.

Age level of parent and teachers is defined accord
ing to the following categories:
35 Years or Younger
Between 36 and 45
Between 46 and 55
56 and Older
Operationally, age level is defined as the cat
egory checked by the respondent on the survey.

4.

Socio-economic status of parents is defined
according to the head of household's occupa
tion.
Occupations are categorized according
to the classification utilized by the U, S.
Census Bureau.
The categories are:
1)
accountant, architect, dentist, engineer, lawyer,
librarian, medical technician, nurse, pharmacist;
2) sales manager, store manager, factory super
visor, owner of a small business;
3) bank teller,
bookkeeper, postman, typist, secretary;
4) in
surance agent, stockbroker, real estate salesman,
sales clerk;
5) baker, stonemason, electrician,
carpenter, painter, plumber, mechanic;
6) bus
driver, factory worker, apprentice, dressmaker,
taxi driver, truck driver;
7) barber, cook, fire
man, policeman, beautician, bartender;
and 8)
laborer, gardener, janitor.
Operationally, socio-economic status is defined as
the occupation checked off by the respondent as
that which best describes the occupation of the
head of household.
For purposes of analysis
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they were grouped into six categories:
Category
Category
Category
Category
Category
Category
5.

1
2
3 and 4
5
6
7 and 8

Professional group
Managerial group
Clerical-sales group
Craftsman group
Operative group
Service-Laborer group

Religious orientation is defined according to
the following categories:
1) Frequency of attendance at church services
Two services per week
One service per week
Between one service per week and one per month
Less than one service per month
2) Frequency of attendance at other church functions
Two or more per week
One per w e ek
Between one per week and one per month
Less than one per month
3)

Frequency of private devotions
Daily
Between one per day and one per week
Between one per week and one per month
Less than one per month

Operationally, religious orientation is defined as the
category checked by the respondent in each of the three
listed areas under religious orientation.
This sets the stage for Chapter IV, in which the findings are
reported.

For the sake of clarity and to prevent repetition,

the

statistical models used to test the stated hypotheses are discussed
in the following chapter.
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CHAPTER IV

REPORT OF THE FINDINGS

The findings are reported in this chapter as they relate to the
questions posed in Chapter I.

This chapter,

therefore,

is divided

into twelve sections relating to the twelve hypotheses posed.

These

hypotheses restated are:
1.

The value systems of students in Christian schools differ

according to the grade level of students.
2.

There is a difference between value systems of students

and teachers at the various grade levels.
3.

There is greater congruence between value systems of

teachers and high achieving students than there is with teachers
and low achieving students.
4.

There is a difference between value systems of high

achieving students and value systems of low achieving students.
5.

Value systems of parents and teachers differ according

to age level of parents and teachers.
6.

There is a difference between student value systems and

v alue systems of parents and teachers according to age level of
parents and teachers.
7.

Value systems of students differ according to socio

economic status of parents.
8.

Value systems of parents differ according to socio-economic

status of parents.

68
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9.

Value systems of teachers and value systems of students

differ according to the socio-economic status of parents of the
students.
10.

Value systems of students differ according to the religious

orientation of students.
11.

Value systems of teachers differ according to the religious

orientation of teachers.
12.

Value systems of parents differ according to the religious

orientation of parents.
The statistical analyses utilized to analyze the data generally
were the same for each hypothesis.
1.

This process was as follows:

A Friedman two-way analysis of variance

(Siegel,

1956) was

run to determine if differences existed among the various groups in
rank ordering the values.

If the calculated chi square

sufficiently large to indicate a probability level of

(X^) was

.05 or less,

the Kruskal-Wallis one-way analysis of variance was run.

The results

of the Friedman are discussed here only in instances where the
probability level did not reach .05.
2.

The Kruskal-Wallis one-way analysis of variance

(Siegel,

1956) was run to compare the individual rankings of values by groups
in instances where chi square value from the Friedman was sufficient
ly large.

For example,

the values of sixth,

eighth, tenth, and

twelfth grade students were compared using the Friedman Test.
chi square of 58.4342 was obtained.
at the .001 level.

Thus,

A

This chi square is significant

the four groups were compared,

Kruskal-Wallis one-way analysis of variance test.

using the

The Kruskal-Wallis

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

70
Test compared the m ean rankings of the groups on each of the 36
values.

In the example cited,

therefore,

36 Kruskal-Wallis Tests

were run to determine for which of the 36 traits the mean rankings
were different.
The tables listed in this chapter generally include the
following data to help the reader better understand the results:
1.

Mean rankings of each value for groups

2.

Rank order of each

value for groups

3.

Average ranking of

each value for all groups

4.

H value as determined by the Kruskal-Wallis Test

5.

Probability levels

of

.05,

.01, and .001.

These levels of

significance are indicated by asterisks.

Hypothesis 1

The value systems of students in Christian schools differ
according to the grade level of students.

In response to hypothesis one,

the values of sixth, eighth,

tenth, and twelfth grade students were compared.
indicated differences in value systems.

The Friedman test

Therefore,

the students at

these four grade levels were compared on each of the 36 values

(18

Terminal and 18 Instrumental) using the Kruskal-Wallis one-way
analysis of variance test.

A summary of the analysis is displayed in

Table 4.
An inspection of the average rankings of the Terminal Values re
vealed significant H values for 14 of the 18 values.

Salvation was
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TABLE 4
MEAN RANKINGS OF TERMINAL VALUES FOR STUDENTS AT VARIOUS GRADE LEVELS
Average-

Terminal Value
A Comfortable Life

Grade 6
N = 322

Grade 8
N = 353

Grade 10
N = 393

Grade 12
N = 330

10.532 (11)

10.853 (12)

10.703 (14)

10.460 (13)

12.5

9.580 (10)

9.0

4.132

10.0

46.464
130.228

9.801 (10)

An Exciting Life
*** A Sense of Accomplishment
*** A World at Peace

10.870 (12)

9.762

(9)

10.353 (10)

9.505 (10)

(8)

(2)
(9)

*** Equality

8.820

(7)

9.150

*** Family Security

7.345

(4.5)

8.247

(7)

9.151

(8)

9.836 (11)

7.625

7.513

(6)

7.662

(3)

8.089

(4)

7.694

(5)

4.5

3.501

7.278

(3)

7.700

(5)

6.953

(3)

6.543

(3)

3.5

14.825

9.75

89.438

** Happiness

11.306 (15)
(8)

9.122

8.688

1.344

9.465

Freedom

(4)

(7)

H

6.421

A World of Beauty

7.676

9.130

Ranking
of Groups

(6)

10.296 (12)

6.0

11.549 (15)

12.772 (16)

13.75

79.106

9.573 (11)

11.093 (14)

10.0

43.228
52.798

*** Inner Harmony

11.560 (13)

10.762 (11)

9.445

(9)

8.204

(6)

*** Mature Love

11.642 (14)

11.106 (13)

9.935 (12)

8.565

(7)

11.5

72.620

*** National Security

11.854 (16)

13.306 (18)

13.927 (18)

14.525 (18)

17.5

88.071

11.842 (15)

11.856 (16)

11.586 (16)

11.651 (15)

15.5

1.382

1.0

29.295

Pleasure
*** Salvation

2.756

(1)

2.512

(1)

3.711

(1)

*** Self-Respect

12.959 (17)

11.194 (14)

10.565 (13)

*** Social Recognition

13.383 (18)

12.044 (17)

12.549 (17)

4.287

(1)

9.380

(9)

13.25

114.856

13.259 (17)

17.25

19.579

*** True Friendship

7.345

(4.5)

7.229

(2)

6.839

(2)

6.193

(2)

2.625

17.390

*** Wisdom

9.332

(8)

8.065

(6)

8.227

(5)

7.651

(4)

5.75

20.906

Note:

In each column the rank order of each value is denoted by the number In parentheses after the mean. (Low
number indicates a high importance given to that value). Asterisks denote Terminal Values that differed
significantly among sixth, eighth, tenth, and twelfth grade students using the Kruskal-Wallis Test.
* p < .05

** P < .01

*** P < .001
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TABLE A (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES FOR STUDENTS AT VARIOUS GRADE LEVELS

Instrumental Value

Grade 6
N = 322

Grade 10
W = 392

Grade 8
N = 353

*** Ambitious

10.231 (11)

***

Broadminded

12.611 (17)

11.392 (14)

10.018 (10)

Capable

11.203 (13)

11.354 (13)

10.354 (13)

**

Cheerful

7.877

*** Clean
**

8.732

(6)

7.986

(8)

(6)

8.182

7.451

(6)

(4)

Average
Ranking
of Groups

Grade 12
N = 329
8.270

(6)

9.390

(9) '

10.396 (11)
7.963

(5)

7.75

H
36.603

12.5

85.424

12.5

12.922

5.75

4.481

10.715 (12)

11.859 (15)

12.625 (17)

12.552 (18)

15.5

34.242

Courageous

9.617 (10)

9.922 (10)

10.344 (11)

10.914 (12)

10.75

12.434

Forgiving

6.203

(3)

6.568

(3)

6.958

(3)

6.411

(3) •

3.0

5.425

7.133

(4)

8.366

(7)

8.422

(7)

8.960

(8)

6.5

26.481

4.972

(1)

5.248

(1)

6.198

(2)

5.469

15.411

*** Helpful
** Honest

(2)

1.5

12.248 (17)

16.0

7.937

(9)

9.675 (10)

11.25

18.781

11.928 (16)

12.677 (18)

12.184 (16)

16.5

6.247

13.046 (18)

12.461 (16)

11.929 (14)

16.5

34.103

* Imaginative

12.288 (15)

12.553 (17)

***. Independent

11.231 (14)

10.755 (12)

12.598 (16)
13.981 (18)

Intellectual
*** Logical

11.656 (15)
9.956

* Loving

5.905

(2)

6.305

(2)

1.5

11.106

*** Obedient

7.756

(5)

9.441

(9)

10.396 (14)

11.979 (15)

10.75

116.008

*** Polite

8.399

(7)

10.043-(11)

10.352 (12)

11.371 (13)

10.75

62.574

8.509

(8)

7.818

(5)

7.938

(5)

7.255

(4)

5.5

14.075

9.370

(9)

7.513

(4)

8.591

(8)

8.316

(7)

7.0

22.031

** Responsible
Self-Controlled
Note:

5.990

(1)

5.129

(1)

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low
number indicates a high importance given to that value). Asterisks denote Instrumental Values that differed
significantly among sixth, eighth, tenth, and twelfth grade students using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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given significantly less importance as students moved up the educa
tional ladder, yet it received a number one ranking from all groups.
The value,
grades.

Social Recognition, was ranked differently by the various

However,

it was ranked either seventeenth or eighteenth by

each of the groups.

There was no difference in the rankings of A

Comfortable Life, An Exciting Life, Freedom, and Pleasure.
Seven Terminal Values were given an increasingly more important
ranking by students as they moved up the educational ladder and all
seven indicated significant H values at the .01 level or less.
These values were:

A Sense of Accomplishment,

ranked twelfth by

sixth grade students and eighth by twelfth grade students; Happiness
showed significant differences in ranking at the .01 level but was
ranked third by all groups except grade eight which ranked it fifth;
Inner Harmony was ranked thirteenth by sixth grade students and sixth
by twelfth grade students; Mature Love was ranked fourteenth by sixth
grade students and seventh by twelfth grade students; Self-Respect
received a ranking of seventeen by sixth graders and nine by twelfth
graders; True Friendship was tied for a four and five ranking in
sixth grade and was ranked second by twelfth grade students; Wisdom
received a number eight ranking from sixth grade students and a four
ranking from twelfth graders.

Each of these seven values can be

characterized as personal type values, or values relating to self.
Four Terminal Values were given decreasing value as students
moved up the educational ladder and all four indicated significant H
values at the .001 level.

These values were:

A World at Peace which

received a ranking of two by sixth graders and twelve by twelfth
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graders; A World of Beauty, ranked ninth by sixth graders and six
teenth by twelfth graders; Equality,

ranked seventh by sixth grade

students and fourteenth by twelfth grade students and; National
Security,

ranked sixteenth by sixth graders and eighteenth by

twelfth graders.

Each of these four values can be characterized as

values outside of the individual person or values relating to others.
An inspection of the average ranking of the Instrumental Values
(displayed in Table 4) indicates significant H values for 15 of the
18 values.

The values Imaginative, Loving, and Self-Controlled were

ranked differently by the four groups.

Grades six and ten ranked

Imaginative fifteenth while grades eight and twelve ranked it seven
teenth.

Grades six and eight ranked Loving second while grades ten

and twelve ranked it first.

Self-Controlled was ranked as more

important by eighth graders, who ranked it fourth,
grades who ranked it seventh,

than by the other

eighth, and ninth.

Six Instrumental Values were given a more important ranking as
students moved up the educational ladder

(in some cases two succes

sive grades ranked them almost identically and in one case twelfth
grade students gave less value than tenth grade students), and all
six indicated significant H values at the .01 level or less.

These

six values and their average rankings by grade were:
Grade 8

Grade 10

Ambitious

Value______________________ Grade 6
11

8

6

Grade 12
6

Broadminded

17

14

10

9

Capable

13

13

13

11
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Value______________________ Grade 6_____ Grade 8_____ Grade 10

Grade 12

Independent

14

12

9

10

Logical

18

18

16

14

8

5

5

4

Responsible

The first five of these values fall into the category of personal competence values according to the classification by Rokeach
(1969).

Six values were given decreasing importance as students moved

up the educational ladder and all six indicated significant H values
at the .01 level or less.
Value

These isix values and their rankings were:
Grade 6

Grade 8

Grade 10

Grade 12

Clean

12

15

17

18

Courageous

10

10

11

12
8

Helpful

4

7

7

Honest

1

1

2

2

Obedient

5

9

14

15

Polite

7

11

12

13

All of these values, other than Courageous, fall into the cate
gory of moral values according to the classification by Rokeach
Three values,

(1969).

Cheerful, Forgiving, and Intellectual did not indicate

that there is a difference by grade level of student.

Hypothesis 2

There is a difference between value systems of students and
teachers at the various grade levels.
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To test this hypothesis students at each of the four grade levels
studied were compared with their teachers using the Kruskal-Wallis
one-way analysis of variance test.

Eighth grade students were com

pared with all junior high teachers and tenth and twelfth grade
students were each compared with all senior high school teachers.
The Friedman Test indicated differences between high school teachers
and twelfth grade students.

The Kruskal-Wallis Test was run to com

pare teachers and students on each of the 36 values.

A summary of

the analysis is displayed in Table 5.
An analysis of the average rankings of Terminal Values by
twelfth grade students and high school teachers indicated differences
in ranking for 13 of the 18 values.
Beauty,

A World at Peace, A World of

Inner Harmony, National Security, and Social Recognition did

not indicate that there are differences between students and teachers
at the various grade levels.

Salvation was given a more important

ranking (statistically significant at .001 level) by teachers than by
students.

Yet, although teachers ranked it with greater importance,

Salvation received an average ranking of one by both groups.

A

Comfortable Life, An Exciting Life, Freedom, Happiness, Pleasure, and
True Friendship, were ranked as more important by students than by
teachers.

Each of these values can be characterized as personal type

values relating to self.
A Sense of Accomplishment,
Love,

Equality, Family Security, Mature

Self-Respect, and Wisdom received more importance in ranking by

teachers than by students.

Two of these values, A Sense of Accomplish

ment and Wisdom, are competency values.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

TABLE 5
MEAN RANKINGS OF TERMINAL VALUES FOR HIGH SCHOOL TEACHERS AND TWELFTH GRADE STUDENTS

*** A Comfortable Life

High School
Teachers
N = A3
14.302 (17)

** An Exciting Life

11.651 (13)

Terminal Value

* A Sense of Accomplishment

7.419

(6)

Twelfth Grade
Students
N = 324
10.460 (13)

Average
Ranking
of Groups
15.0

25.150

9.580 (10)
8.688

H

11.5

7.317

(8)

7.0

3.160
.558

A World at Peace

9.721 (11)

10.296 (12)

11.5

A World of Beauty

12.233 (14)

12.772 (16)

15.0

.891

9.558 (10)

11.093 (14)

12.0

4.254

9.836 (11)

8.0

13.112

7.694

(5)

8.5

16.063

* Equality
*** Family Security

7.093

*** Freedom

(5)

10.651 (12)

* Happiness
Inner Harmony
** Mature Love

8.047

(8)

6.543

(3)

5.5

5.785

6.535

(3)

8.204

(6)

4.5

2.602

6.814

(4)

8.565

(7)

5.5

7.539

National Security

13.605 (16)

14.525 (18)

17.0

2.933

Pleasure

15.721 (18)

9.836 (15)

16.5

34.146

*** Salvation
* Self-Respect
Social Recognition
*** True Friendship
* Wisdom
Note:

1.581

(1)

4.287

(1)

1.0

18.012

7.953

(7)

9.380

(9)

8.0

4.931

13.259 (17)

16.0

1.403

12.767 (15)
9.419

(9)

6.198

(2)

5.5

26.692

5.628

(2)

7.651

(4)

3.0

5.822

In each column the rank order of each value Is denoted by the number in parentheses after the mean. (Low
number indicates a high importance given to that value). Asterisks denote Terminal Values that differed
significantly between high school teachers and twelfth grade students using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 5 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES FOR HIGH SCHOOL TEACHERS AND TWELFTH GRADE STUDENTS

Instrumental Value
Ambitious

High School
Teachers
N = 43
9.047

** Broadminded

Average
Ranking
of Groups

-H

(7)

8.270

(6)

6.5

.940

11.372 (12)

9.390

(9)

10.5

6.702

9.558

Capable

Twelfth Grade
Students
N = 324

(8)

10.396 (11)

9.5

1.068

(5)

8.0

9.815

13.372 (18)

12.552 (18)

18.0

3.425

Courageous

10.093

(9)

10.914 (12)

10.5

1,432

Forgiving

6.163

(4)

6.411

(3)

3.5

.177

6.419

(5)

8.960

(8)

6.5

9.997

3.605

(1)

5.469

9.605

** Cheerful

10.372 (11)

Clean

** Helpful
** Honest

7.963

(2)

1.5

Imaginative

12.698 (16)

12.248 (17)

11.5

.083

*** Independent

12.512 (15)

9.675 (10)

12.5

_11.452

Intellectual

11.581 (14)

12.184 (16)

15.0

1.370

Logical

11.535 (13)

11.929 (14)

13.5

.755

Loving

4.698

(2)

5.129

(1)

1.5

.726

** Obedient

10.116 (10)

11.979 (15)

12.5

7.673

* Polite

12.977 (17)

11.371 (13)

* Responsible
Self-Controlled
Note:

15.0

5.687

5.721

(3)

7.255

(4)

3.5

5.580

8.651

(6)

8.316

(7)

6.5

.158

In each.column the rank order of each value is denoted by the number in parentheses after the mean. (Low
number indicates a high importance given to that value). Asterisks denote Instrumental Values that differed
significantly between high school teachers and twelfth grade students using the Kruskal-Wallis Test.
* P <.05

** P < .01

*** P < .001
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Eight of the Instrumental Values evidenced differences between
the two groups.

Twelfth grade students ranked Broadminded, Cheerful,

Independent, and Polite as having more importance to them than did
teachers.

Their teachers gave a more important ranking to Helpful,

Honest, Obedient, and Responsible.
and Responsible,

However,

in the case of Honest

there was only one rank difference between the two

groups.
A comparison of the rankings of Terminal Values by tenth grade
students and high school teachers indicated differences in twelve of
the eighteen values,
6).

significant at the .01 level or less

(cf. Table

Teachers ranked A Sense of Accomplishment, Family Security,

Inner Harmony, Mature Love,
tant than tenth graders.

Self-Respect, and Wisdom as more impor

Tenth grade students ranked A Comfortable

Life, An Exciting Life, Freedom, Pleasure,
more important than did teachers.

Again,

and True Friendship as
the value,

Salvation,

a significant difference in mean scores of the two groups.

shows

However,

both groups ranked Salvation as the most important of the 18 values.
There were only six differences in rankings of Instrumental
Values between senior high teachers and tenth grade students, signif
icant at the .01 level or less.
tance to Cheerful,

The students gave greater impor

Independent, and Polite than did teachers, while

teachers placed greater emphasis on Helpful, Honest, and Responsible.
In summation,

the differences existing between senior high teachers

and twelfth grade students are very similar to the differences
existing between senior high teachers and tenth grade students.
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TABLE 6
MEAN RANKINGS OF TERMINAL VALUES FOR HIGH SCHOOL TEACHERS AND TENTH GRADE STUDENTS

*** A Comfortable Life

High School
Teachers
N = 44
14.302 (17)

** An Exciting Life

11.651 (13)

Terminal Value

** A Sense of Accomplishment

7.419

(6)

Tenth Grade
Students
N = 392
10.703 (14)

Average
Ranking
of Groups
15.5

H
21.750

(7)

10.0

8.574

9.505 (10)

8.0

6.947

9.122

(6)

8.5

.827

9.130

A World at Peace

9.721 (11)

A World of Beauty

12.233 (14)

11.549 (15)

14.5

.981

9.558 (10)

9.573 (11)

10.5

.001

Equality
** Family Security

7.093

*** Freedom

(5)

9.151

(8)

6.5

9.651

10.651 (12)

8.089

(4)

8.0

12.941

Happiness

8.047

(8)

6.953

(3)

5.5

2.902

*** Inner Harmony

6.535

(3)

9.445

(9)

6.0

13.146

6.814

17.537

*** Mature Love
National Security
*** Pleasure

(4)

9.935 (12)

8.0

13.605 (16)

13.927 (18)

17.0

.352

15.721 (18)

11.586 (16)

17.0

37.836
15.124

*** Salvation

1.581

(1)

(1)

1.0

*** Self-Respect

7.953

(7)

10.565 (13)

10.0

.039

12.767 (15)

12.549 (17)

16.0

16.841
9.057

Social Recognition
*** True Friendship
** Wisdom
Note:

3.711

9.419

(9)

6.839

(2)

5.5

5.628

(2)

8.227

(5)

3.5

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low
number indicates a high importance given to that value). Asterisks denote Terminal Values that differed
significantly between high school teachers and tenth grade students using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 6 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES FOR HIGH SCHOOL TEACHERS AND TENTH GRADE STUDENTS

Ambitious

High School
Teachers
N = 43
9.047 (7)

Tenth Grade
Students
N = 384
8.182 ,(6)

Broadminded

11.372 (12)

10.018 (10)

11.0

10.354 (13)

10.5

1.098

(4)

7.5

15.169
2.493

Instrumental Value

9.558

Capable
*** Cheerful

(8)

10.372 (11)

7.451

Average
Ranking
of Groups
6.5

H
1.444
2.869

Clean

13.884 (18)

12.625 (17)

17.5

Courageous

10.093

(9)

10.344 (11)

10.0

.164

6.163

(4)

6.958

(3)

3.5

1.435

6.419

(5)

8.422

(7)

6.0

7.304

3.605

(1)

6.195

(2)

1.5

17.569

11.656 (15)

Forgiving
** Helpful
*** Honest
Imaginative

12.698 (16)

'** Independent

12.512 (15)

9.956

15.5

.999

(9)

12.0

10.397

Intellectual

11.581 (14)

12.677 (18)

16.0

2.886

Logical

11.535 (13)

12.461 (16)

14.5

1.592

(1)

1.5

2.960

10.116 (10)

10.396 (14)

12.0

.266

12.977 (17)

10.352 (12)

14.5

11.910

Loving

4.698

Obedient
*** Polite
*** Responsible
Self-Controlled
Note:

(2)

5.990

5.721

(3)

7.938

(5)

4.0

11.432

8.651

(6)

8.591

(8)

7.0

.008

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low
number indicates a high importance given to that value). Asterisks denote Instrumental Values that differed
significantly between high school teachers and tenth grade students using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001

Junior high teachers differed from eighth grade students in
their m e a n rankings of 13 of the 18 Terminal Values
the .05 level or less).

(significant at

Students ranked A Comfortable Life, A

World at Peace, A World of Beauty, Equality, Freedom, Pleasure, and
True Friendship as m ore important than did teachers.
greater importance to A Sense of Accomplishment,
Mature Love,

Teachers gave

Inner Harmony,

Self-Respect, and Wisdom (cf. Table 7).

These differ

ences in rankings are similar to the differences between tenth and
twelfth grade students as compared to their teachers.

However,

eighth grade students rank A World at Peace, A World of Beauty, and
Equality as m ore important than do their teachers
scores of values).

(on basis of mean

Each of these three values is concerned with

factors other than personal type or self-interest type values.
though the value,

Salvation,

difference in ranking,

Al 

indicates a statistically significant

each group ranked it number one.

Junior high teachers and eighth grade students ranked nine In
strumental Values differently (using the .05 level of significance).
Teachers gave greater importance to the values Broadminded,

Capable,

Forgiving, Helpful, Logical, and Loving than did students.

Students

gave greater importance to Ambitious,
be noted, however,

Clean, and Polite.

It should

that Forgiving and Loving received the same aver

age rank order for both groups.

A comparison of twelfth and eighth

grade students indicates twelfth grade students giving greater im
portance to the value Broadminded than their teachers whereas this
is reversed for eighth graders.
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TABLE 7
MEAN RANKINGS OF TERMINAL VALUES FOR JUNIOR HIGH TEACHERS AND EIGHTH GRADE STUDENTS

Terminal Value

Junior High
Teachers
N - 49

Eighth Grade
Students
N = 340

Average
Ranking
of Groups

*** A Comfortable Life

14.449 (16)

10.853 (12)

14.0

An Exciting Life

11.041 (12)

*** A Sense of Accomplishment
*** A World at Peace
A World of Beauty

7.633

12.122 (13)
13.429 (15)
10.776 (11)

* Equality

*** Freedom

10.5

2.345

8.5

19.591

(4)

8.5

39.984

11.306 (15)

15.0

8.997
5.933

7.676

9.5

(8)

8.247

(7)

7.5

.796

10.184 (10)

7.662

(3)

6.5

13.152

7.700

7.694

Happiness

7.490

(6)

(5)

5.5

.004

Inner Harmony

6.857

(4)

10.762 (11)

7.5

26.055

6.878

30.561

National Security
*** Pleasure

(5)

11.100 (13)

9.0

14.531 (17)

13.306 (18)

17.5

1.523

14.898 (18)

11.856 (16)

17.0

20.835

* Salvation
Self-Respect
Social Recognition
* True Friendship
*** Wisdom
Note:

9.762

(8)

*** Mature Love

***

(9)

10.353 (10)

9.150

Family Security

***

(7)

H
25.695

1.612

(1)

(1)

1.0

6.069

6.408

(3)

11.194 (14)

8.5

46.427

12.592 (14)

12.044 (17)

2.512

15.5

.608

8-306

(9)

7.229

(2)

5.5

4.854

4.286

(2)

8.065

(6)

4.0

29.687

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks denote Terminal Values that differed significantly
between junior high teachers and eighth grade students using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 7 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES FOR JUNIOR HIGH TEACHERS AND EIGHTH GRADE STUDENTS
Junior High
Teachers
N » 50

Instrumental Value
* Ambitious

10.640 (11)

* Broadminded

10.080 (10)

*** Capable
Cheerful

8.520

(7)

8.880

(8)

15.400 (18)

*** Clean
Courageous

Eighth Grade
Students
N - 347
8.732

Average
Ranking
of Groups

H

(8)

9.5

11.392 (14)

12.0

4.221

11.354 (13)

10.0

13.769

7.986

5.485

(6)

7.0

1.484

11.859 (15)

16.5

22.776

9.820

(9)

9.922 (10)

9.5

.059

* Forgiving

5.220

(3)

6.568

(3)

3.0

3.983

* Helpful

6.920

(5)

8.366

(7)

6.0

4.334

5.060

(1)

5.248

(1)

1.0

.463

Honest
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Imaginative

12.900 (17)

12.553 (17)

17.0

.454

Independent

10.960 (13)

10.755 (12)

12.5

.114

Intellectual

11.920 (15)

11.928 (16)

15.5

.020

11.180 (14)

13.046 (18)

16.0

9.657
4.184

** Logical
* Loving

5.140

Obedient
*** Polite

(2)

6.305

(2)

2.0

10.720 (12)

9.441

(9)

10.5

2.742

10.043 (11)

13.5

11.771

12.440 (16)

Responsible

6.660

(4)

7.818

(5)

4.5

3.006

Self-Controlled

8.320

(6)

7.513

(4)

5.0

1.731

Note: In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks denote Instrumental Values that differed significantly
between junior high teachers and eighth grade students using the Kruskal-Wallis Test.
-e*
* P < .05 ** P < .01

*** P < .001
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Sixth grade students differed from their teachers in their mean
rankings of ten values, using the .05 level of significance.
basis of average mean scores,

On the

the students placed greater importance

on A Comfortable Life, An Exciting Life, A World at Peace, A World
of Beauty, and Pleasure.
Sense of Accomplishment,

Teachers placed greater emphasis on A
Inner Harmony, Mature Love,

Self-Respect,

and Wisdom (cf. Table 8 for summary of the analysis).
Sixth grade students differed from their teachers in the
ranking of six Instrumental Values, using the .05 level of signifi
cance.

On the basis of mean scores,

the students placed greater

importance on Cheerful, Clean, and Polite than did their teachers.
Teachers placed greater importance on Broadminded, Helpful, and
Loving than did students.

Again,

it must be noted that both groups

placed Helpful fourth in rank order.

Teachers placed Loving first

and students placed it second.
A comparison of teachers with students at
cated that teachers at all grade

all grade levels indi

levels placed greater emphasis on A

Sense of Accomplishment, Mature Love, Self-Respect, Wisdom, and
Helpful,

than did students.

Students at all grade levels gave more

importance to A Comfortable Life, Pleasure, and Polite than did
teachers.

Hypothesis 3

There is greater congruence
and high achieving students than

between value systems of teachers
there is with teachers and low

achieving students.
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TABLE 8
MEAN RANKINGS OF TERMINAL VALUES FOR SIXTH GRADE TEACHERS AND SIXTH GRADE STUDENTS

Terminal Value

Sixth Grade
Teachers
N - 14

Sixth Grade
Students
N *> 316

Average
Ranking
of Groups

A Comfortable Life

15.143 (17)

10.532 (11)

14.0

13.558

An Exciting Life

14.000 (15)

9.801 (10)

12.5

10.271

10.870 (12)

7.5

13.530

A Sense of Accomplishment

6.357

A World at Peace

9.357 (11)

6.421

(2)

6.5

9.125

A World of Beauty

11.857 (13)

9.465

(9)

11.0

4.129

Equality

8.857 (10)

8.820

(7)

8.5

.137

Family Security

7.286

(6)

7.345 (4.5)

5.25

Freedom

8.714

(9)

7.513

(6)

7.5

Happiness

8.071

(7)

7.278

(3)

5.0

.617

Inner Harmony

6.429

(4)

11.560 (13)

8.5

15.718

8.429

4.699

Mature Love

(3)

H

.173
1.952

(8)

11.642 (14)

11.0

National Security

13.714 (14)

11.854 (16)

15.0

2.931

Pleasure

16.643 (18)

11.842 (15)

16.5

17.843

Salvation

1.143

(1)

1.0

3.233

Self-Respect

9.786 (12)

12.959 (17)

14.5

7.898

14.857 (16)

13.383 (18)

17.0

1.671

Social Recognition

(1)

2.756

True Friendship

6.786

(5)

7.345 (4.5)

4.75

Wisdom

3.571

(2)

9.332

5.0

Note:

(8)

.036
19.584

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks denote Terminal Values that differed significantly
between sixth grade teachers and sixth grade students using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

TABLE 8 (Continued)
MEAN BANKINGS OF INSTRUMENTAL VALUES FOR SIXTH GRADE TEACHERS AND SIXTH GRADE STUDENTS

Instrumental Value

Sixth Grade
Teachers
N = 1A

Sixth Grade
Students
N - 316

Average
Ranking
of Groups

H

Ambitious

9.286

(9)

10.231 (11)

10.0

.536

Broadminded

9.071

(8)

12.611 (17)

12.5

5.512

Capable

9.357 (10)

11.203 (13)

Cheerful

12.929 (15)

Clean

15.357 (18)

7.877

11.5

2.189

(6)

10.5

16.167

10.715 (12)

15.0

12.AA9

Courageous

7.857

(6)

9.617 (10)

8.0

1.931

Forgiving

A.571

(3)

6.203

(3)

3.0

2.051

Helpful

A.786

(A)

7.133

(A)

A.O

3.992

Honest

3.71A

(2)

A.972

(1)

1.5

1.230

Imaginative

12.571 (1A)

12.288 (15)

1A.5

.011

Independent

13.21A (16)

11.231 (1A)

15.0

2.881

Intellectual

12.071 (12)

12.598 (16)

1A.0

.158

Logical

12.A29 (13)

13.981 (18)

15.5

3.A93
9.116

Loving

(1)

5.905

(2)

1.5

Obedient

10.071 (11)

7.756

(5)

8.0

2.AA7

Polite

1A.1A3 (17)

8.399

(7)

12.0

17.237

2.571

Responsible

7:071

(5)

8.509

(8)

6.5

1.076

Self-Controiled

8.929

(7)

9.370

(9)

8.0

.0A7

Note:

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks denote Instrumental Values that differed significantly
between sixth grade teachers and sixth grade students using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001

a

To test hypothesis three, students were divided into groups
according to their average letter grade in all subjects as achieved
the previous semester.
categories:

E's, and Mostly F's.
Thus,

The questionnaire included the following six

Mostly A's, Mostly B's, Mostly C's, Mostly D's, Mostly
There were no students in the E and F category.

there are four groups of students divided on the basis of their

average letter grade, A through D, for the purposes of this analysis.
Each of these groups was compared with all teachers in the system
using the Kruskal-Wallis one-way analysis of variance test.
findings are reported in Table 9.

The

Although the results are reported

in one table, a separate test was performed for each of the achieve
ment level groups as compared with teachers.

A separate H value is

also reported as well as the rank ordering of values by each group.
An analysis of the data,

comparing teachers' Terminal Values

with students' Terminal Values according to achievement level,

indi

cates differences between the teacher group and student groups using
the m ean scores for comparison.
Only three values did not indicate that there is a difference
(using the .05 level of significance).

These values were Equality,

National Security, and Social Recognition.

All students ranked the

following values with more importance than did the teacher group
(.05 level of significance):
Freedom, and Pleasure.

A Comfortable Life, An Exciting Life,

All student groups except the "D" group gave

greater importance to A World at Peace and True Friendship than did
the teacher group.

The teacher group ranked the following values

m ore importantly than did any of the student groups

(.05 level of
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TABLE 9
MEAN RANKINGS OF TERMINAL VALUES FOR ALL TEACHERS AND A, B, C, AND D STUDENTS

Terminal Value

All
Teachers
N = 167

A
Studencs
N “ 240

B
Students
N - 714

A Comfortable Life

14.928 (17)

*** 12.250 (15)

40.198

An Exciting Life

12.263 (13)

** 10.758 (12)

8.216

H

*** 10.793 (13)

108.647

***

9.584

(8)

36.473

(5)

***

9.304 (10)

21.678

***

9.804 (10)

45.421

A World at Peace

10.293 (12)

***

8.167

(7)

24.381

***

8.392

(6)

26.473

A World of Beauty

12.587 (14)

*** 11.308 (14)

10.862

* 11.387 (15)

6.254

Equality

9.719 (10)

9.004

(9)

3.755

9.681

(9)

.049

Family Security

7.389

** 8.587

(8)

6.735

** 8.567

(7)

7.014

A Sense of Accomplishment

7.287

(6)

Freedom

9.964 (11)

8.042

(6)

20.488

***

8.017

(4)

30.008

Happiness

8.138

(8)

***

7.621

(4)

.952

**

7.017

(3)

11.524

Inner Harmony

6.509

(3)

** 8.033

(5)

8.825

*** 10.003 (11)

70.473

Mature Love

7.419

(7)

*** 10.392 (11)

35.703

*** 10.493 (12)

51.506

National Security

13.623 (16)

13.658 (18)

.597

13.423 (18)

.076

Pleasure

15.713 (18)

*** 13.008 (16)

50.973

*** 12.104 (16)

110.181

2.875

Salvation

1.431

(1)

***

(1)

12.704

***

(1)

36.580

Self-Respect

7.156

(4)

*** 11.146 (13)

68.252

*** 10.945 (14)

95.718

13.222 (15)

13.237 (17)

.611

12.693 (17)

Social Recognition

2.217

1.504

True Friendship

8.629

(9)

***

6.750

(2)

28.564

***

6.805

(2)

34.554

Wisdom

4.515

(2)

***

7.212

(3)

37.417

***

8.185

(5)

81.252

Note:

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks denote Terminal Values that differed significantly
among teachers and students categorized according to achievement level using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 9 (Continued)
MEAN RANKINGS OF TERMINAL VALUES FOR ALL TEACHERS AND A, B, C, AND D STUDENTS

Terminal Value
_______________________

C
D
Students
H
Students
H
N ° 371________________________ _____________ N - 36_______________

A Comfortable Life

***

9.407

(9)

136.889

*** 9.611 (11)

31.301

An Exciting Life

*** 8.790

(6)

50.202

***

(6)

14.261

A Sense of Accomplishment

*** 10.148 (12)

50.045

*** 10.611 (14)

19.742

A World at Peace

*** 8.563

(5)

18.974

9.056

(7)

2.273

** 11.213 (16)

9.182

** 10.389 (13)

8.059

10.051 (10)

.402

A World of Beauty
Equality
Family Security

*** 8.876

(7)

12.599

Freedom

*** 7.270

(4)

45.127

** 7.089

(3)

8.455

Inner Harmony

*** 11.040 (15)

95.386

Mature Love

***10.073 (11)

32.046

13.332 (18)

.023

Happiness

National Security
Pleasure

*** 10.415 (13)

Salvation

*** 4.566

Self-Respect

8.806

(9)

.005

* 9.444 (10)

4.781

9.389

***

27.385

5.389

(1)

** 6.250

(2)

7.724

*** 10.889 (15)

23.296

7.972

(4)

13.028 (17)

.830
.165

142.607

*** 9.194

(8)

57.447

(1)

71.692

*** 6.944

(3)

85.850

*** 10.935 (14)

78.629

*** 11.556 (16)

27.583

12.658 (37)

1.033

13.222 (18)

.005

True Friendship

*** 7.027 ‘(2)

28.623

8.417

(5)

.287

Wisdom

*** 9.092

104.229

*** 10.111 (12)

31.080

Social Recognition

(8)
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TABLE 9 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES FOR ALL TEACHERS AND A, B, C, AND D STUDENTS
Instrumental Value

A
Students
N = 244

9.971 (10)

Ambitious
Broadminded

9.238

Cheerful
Clean

(8)

2.098

** 8.704

H
(8)

9.224

10.889 (12)

.000

10.707 (13)

.017

13.299

*** 10.793 (14)

12.652

9.333

(8)

9.924

(9) *** 8.336

15.053 (18)

B
Students
N “ 720

H

*** 10.975 (13)

10.889 (12)

Capable

(6)

11.107

*** 7.726

(4)

28.718

*** 12.955 (18)

20.118

*** 12.172 (15)

54.668

9.915

* 10.174 (11)

Courageous

9.269

(7)

*** 10.705 (10)

Forgiving

5.257

(3)

5.533

Helpful

6.673

(5)

** 8.152

Honest

4.094

(1)

* 5.057

4.760

.124

*** 6.706

(3)

14.477

(5)

9.280

*** 8.225

(6)

14.021

(1)

4.723

(1)

9.021

(2)

**

5.294

Imaginative

12.485 (16)

12.139 (16)

.034

12.315 (17)

.218

Independent

11.515 (13)

10.791 (11)

2.609

* 10.631 (12)

4.366

Intellectual

12.041 (14)

11.336 (15)

1.180

12.521 (17)

2.627

Logical

12.181 (15)

12.475 (17)

1.553

* 12.961 (18)

5.337

*

6.005

Loving

Note:

All
Teachers
N - 171

5.782

(2)

.162

9.837

(9)

.549

9.918

*** 10.065 (10)

34.923

4.953

(2)

5.684

(3)

3.147

Obedient

10.158

(ID

9.889

(9)

Polite

12.503 (17)

** 11.020 (14)

Responsible

6.099

(4)

Self-Controlled

8.304

(6)

***

7.262

(4)

11.045

*** 7.757

(5)

21.269

8.471

(7)

.086

8.283

(7)

.046

In each column the rank order of each value Is denoted by the number in parentheses after the mean. (Low number
indicates a high Importance given to that value). Asterisks denote Instrumental Values that differed significantly
among teachers and students categorized according to achievement level using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 9 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES FOR ALL TEACHERS AND A, B, C, AND D STUDENTS
C
Students
N - 370

Instrumental Value
Ambitious

** 8.722

Broadminded

D
Students
N - 36

H
(8)

8.223

8.833

H
(7)

11.024 (14)

.176

Capable

*** 10.832 (13)

11.300

Cheerful

*** 7.603

(4)

29.000

Clean

*** 11.141 (15)

81.318

* 10.119 (12)

4.012

8.889

15.616

*** 8.556 (5.5)

Courageous

9.833 (11)
* 8.111

.368
.304

(3)

4.985

*** 10.028 (12)

18.479

(8)

.177

Forgiving

*** 6.749

Helpful

*** 8.319 (5.5)

14.883

8.333

(4)

1.465

Honest

***

20.894

*** 8.944

(9)

26.068

Imaginative

5.884

(3)

10.167 (13) •

1.149

(1)

11.970 (16)

.130

9.886 (10)

12.631

Intellectual

* 12.811 (17)

Logical

* 12.938 (18)

Independent

Loving
Obedient

***

***

6.078

(2)

10.041 (11)

Polite

*** 9.392

Responsible

*** 8.319 (5.5)

Self-Controlled

8.657

(9)

(7)

11.500 (18)

1.447

(2)

19.181

5.593

10.917 (15)

1.600

4.590

11.389 (17)

11.102

*** 7.333

16.392

* 5.944

.688

(1)

5.747
1.475

.015

11.028 (16)

53.565

10.750 (14)

3.612

29.381

*** 9.583 (10)

12.084

.123

8.566 (5.5)

.023

93
significance);

A Sense of Accomplishment, A World of Beauty, Family

Security, Inner Harmony,

Salvation,

Self-Respect, and Wisdom.

The

teacher group placed greater emphasis on Mature Love than all other
groups except the "D" students.
A comparison of the average rank ordering of values and their
average mean scores by groups indicates that five values are ranked
with decreasing importance, moving from the teacher group through
the high achieving to the low achieving.

These five values and their

average rankings were:
Value

Teacher

A

C

B

D

A Sense of Accomplishment

5

10

10

12

14

Inner Harmony

3

5

11

15

15

Salvation

1

1

1

1

3

Self-Respect

4

13

14

14

16

Wisdom

2

3

5

8

12

Using the same criteria for comparison,

four values are ranked

with increasing importance moving from the teacher group through the
These four values and their

high achieving to the low achieving
average rankings were:
V alue

Teacher

A

B

C

D

An Exciting Life

13

12

8

6

6

Freedom

11

6

4

4

1

Happiness
Pleasure

8

4

3

3

2

18

16

16

13

8
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These four values can be characterized as seeking for present
gratification or satisfaction.

When compared with the above five it

suggests that low achieving students value immediate gratification
more highly than A Sense of Accomplishment and Wisdom which are more
characteristic of high achieving students.

It seems to suggest that

the low achieving student has some basic value conflicts with
teachers and with other students.
An analysis of the Instrumental Values of teachers and students
by achievement level suggests some very different patterns from the
Terminal Values.

Using the mean scores as criterion for decision

(.05 level of significance),

teachers rank the following values as

more important than "A" students:
Honest, and Responsible.

Capable, Forgiving, Helpful,

"A" students rank Cheerful, Clean, and

Polite as more important than teachers.
In a comparison of teachers and "B" students using mean scores
as criterion for decision w ith .05 level of significance,

teachers

rank Capable, Forgiving, Helpful, Honest, Logical, Loving, and
Responsible as more important than do "B" students.
rank Ambitious,

Cheerful, Clean,

"B" students

Independent, and Polite as more

important than do teachers.
Again using m ean scores as criterion for decision, with .05 level
of significance,

teachers r ank Capable,

Courageous, Forgiving, Help

ful, Honest, Intellectual, Logical, Loving, and Responsible more
importantly than do "C" students.
Cheerful,

Clean, Independent,

"C" students rank Ambitious,

and Polite as more important than do
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teachers.
Teachers rank Forgiving, Honest, Loving, and Responsible more
important than do "D" students using the same criterion and level of
significance used with other groups.

"D" students rank Cheerful,

Clean, and Independent as more important.
A comparison of the average rank ordering of values and their
average mean scores indicate that two values are ranked with
decreasing importance, m oving from the teacher group through the
high achieving to the low achieving.

These two values and their

average rankings are:
Value

Teacher

Honest

1

Responsible

4

A

1

B

1

C

1

4

5

D

9
5.5

Using the average rankings by groups for comparison,

10

four

Instrumental Values are ranked with increasing importance moving from
the teacher group through the high achieving to the low achieving.
These four values and their average rankings are:
Value

Ambitious
Cheerful

Teacher

A

B

C

D

10

8

8

8

7

9

6

4

4

3

Clean

18

18

.. 15

15

12

Independent

13

11

12

10

2

There appear to be some general trends in comparing students by
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achievement level with teachers.

Independent, Cheerful,

Polite are given greater v alue by students.

Clean, and

Teachers generally

stress values which would encourage academic performance such as
Capable,

Intellectual, Logical, and Responsible.

Teachers also

stress the values Forgiving, Helpful, and Loving more than do the
students.

Of particular significance is the fact that "D" students

rank the value, Honesty, much lower than teachers or the other
students.

Although "D" students differ from teachers on most of the

same values that other students also differ,
m ore marked on the part of the "D" students

the differences appear
(using mean scores as

criterion for j u d g m e n t ) .

Hypothesis 4

There is a difference between value systems of high achieving
students and value systems of low achieving students.

This hypothesis is somewhat similar to hypothesis three.
ever,

to test hypothesis three,

How

each of the four achievement levels

was compared separately with the teacher group to determine differ
ences and similarities in value systems of each group and the teacher
group.

This hypothesis tests the differences among the four achieve

ment groups categorized the same as in hypothesis three, using the
Kruska1-Wallis Test.

The findings are reported in Table 10.

A comparison of Terminal Values by students according to their
achievement level indicated group differences on nine values using
the .05 level of significance.

Several values become increasingly
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LEVEL OF STUDENTS

A Comfortable Life

12.250 (15)

An Exciting Life

10.758 (12)

10.793 (13)
9.584

(8)

A Sense of Accomplishment

9.304 (10)

9.804 (10)

A World at Peace

8.167

8.392

A World of Beauty

D
Students
N ■ 36

Students
N = 371

Terminal Value

(7)

11.308 (14)

(6)

11.387 (15)

Average
Ranking
of Groups

9.790

(9)

9.611 (11)

8.790

(6)

8.806

10.148 (12)
8.563

(5)

11.213 (16)
10.051 (10)

12.0

53.399

(6)

8.0

25.959

10.611 (14)

11.5

6.347

9.056

(7)

10.389 (13)
9.389

(9)

6.25
14.5
9.25

Equality

9.004

(9)

9.681

(9)

Family Security

8.587

(8)

8.567

(7)

8.876

(7)

9.444 (10)

8.0

Freedom

8.042

(6)

8.017

(4)

7.270

(4)

5.389

(1)

3.75

Happiness

7.621

(4)

7.017

(3)

7.089

(3)

6.250

(2)

3.0

Inner Harmony

8.033

(5)

10.003 (11)

11.040 (15)

Mature Love

10.392 (11)

10.493 (12)

10.073 (11)

National Security

13.658 (18)

13.423 (18)

13.332 (18)

13.008 (16)

12.104 (16)

10.415 (13)

1 Pleasure
' Salvation

2.217

(1)

2.875

(1)

4.566

(1)

7.972

(8)

6.944

(3)

7.535
2.759
19.047
9.420

10.033

(4)

9.194

2.411

61.066

10.889 (15)

13.028 (17)

2.306

17.75

1.041

13.25

64.251

1.5

79.502

Self-Respect

11.146 (13)

10.945 (14)

10.935 (14)

11.566 (16)

14.25

.707

Social Recognition

13.237 (17)

12.693 (17)

12.658 (17)

13.222 (18)

17.25

4.812

True Friendship
k Wisdom

6.750

(2)

6.805

(2)

7.027

(2)

8.417

(5)

2.75

5.050

7.212

(3)

8.185

(5)

9.092

(8)

10.111

(12)

7.0

26.633

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks denote Terminal Values that differed significantly
among students categorized by achievement level using the Kruskal-Wallis Test.
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TABLE 10 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF STUDENTS ACCORDING TO ACHIEVEMENT LEVEL OF STUDENTS

Instrumental Value
Ambitious

A
Students
N = 240
9.238

B
Students
N - 714
(8)

8.704

C
Students
N » 371
(8)

8.722

D
Students
N - 36
(8)

8.833

Average
Ranking
of Groups
(7)

Broadminded

10.889 (12)

10.707 (13)

11.024 (14)

10.167 (13)

Capable

10.975 (13)

10.793 (14)

10.832 (13)

9.833 (11)

8.336

Cheerful
*** Clean
Courageous
*** Forgiving
Helpful
*** Honest

(6)

7.726

(4)

7.603

(4)

12.955 (18)

12.172 (15)

11.141 (15)

10.705 (10)

10.174 (11)

10.119 (12)

8.111

(3)

10.028 (12)
8.889

(8)

13.0

1.003
2.676

4.25

4.303

15.0
10.25

(2)

6.706

(3)

6.749

8.152

(5)

8.225

(6)

8.319 (5.5)

8.333

(4)

5.125

5.057

(1)

5.294

(1)

5.884

8.944

(9)

3.0

11.500 (18)

16.5

(1)

H
2.984

12.75

5.533

(3)

8.556 (5.5)

7.75

3.375

28.060
5;079
25.123
0.460
23.104

Imaginative

12.139 (16)

12.315 (16)

11.970 (16)

***

Independent

10.791 (11)

10.631 (12)

9.886 (10)

***

Intellectual

11.336 (15)

12.521 (17)

12.811 (17)

10.917 (15)

16.0

19.066

Logical

12.475 (17)

12.961 (18)

12.938 (18)

11.389 (17)

17.5

4.428

2.0

3.999

Loving

5.684

(3)

5.782

(2)

Obedient

9.889

(9)

9.837

(9)

*** Polite

11.020 (14)

* Responsible
Self-Controlled
Note:

10.065 (10)

6.078

(2)

10.041 (11)
9.392

(9)

7.333

5.944

(2)

(1)

8.75

2.867
19.839

11.028 (16)

11.25

2.921

10.750 (14)

11.75

18.808

7.262

(4)

7.757

(5)

8.319 (5.5)

9.583 (10)

6.125

11.147

8.471

(7)

8.283

(7)

8.657

8.566 (5.5)

6.625

.785

(7)

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks denote Instrumental Values that differed significantly
among students categorized by achievement level using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001

more important to students as the achievement level decreases.

These

values are A Comfortable Life, An Exciting Life, Freedom, Happiness,
and Pleasure,

On the basis of the rank ordering of these values,

it

appears that the low-achieving students are seeking present gratifi
cation, perhaps because they are not finding success and satisfaction
in school.

The rank ordering of the values according to achievement

level is as follows:
A

B

A Comfortable Life

15

An Exciting Life

12
6

Value

Freedom
Happiness
Pleasure

C

D

13

9

11

8

6

6

4

4

1

4

3

2

2

16

16

13

8

(It should be noted that A Comfortable Life is ranked higher by "C"
students than by "D"1 students).
There are four values which received decreasing importance as
the achievement level of students! decreases,,
Harmony, Mature Love', Salvation,
however,

and Wisdom.

These values are Inner
(It should be noted,

that Mature Love and Salvation are ranked very similarly by

the highest three achievement g roups).

The four values which

received decreasing importance and their rankings were:
Value

A

B

C

D

Inner Harmony

5

11

.15

15
14

11

12

11

Salvation

1

1

1

3

Wisdom

3

5

8

12

Mature Love
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It seems logical to assume that Wisdom would receive a high
ranking from high achieving students.

Perhaps low achieving students,

lacking the congruence in v alue systems experienced by high achieving
students and teachers on competency values, place less importance on
Inner Harmony which they do not experience.
Seven values received different rankings by students grouped
according to achievement level, using the .05 level of significance.
Two values stand out as receiving a more important ranking as
achievement level decreases.

These values and their rank order are:

Value

A

B

C

D

Clean

18

15

15

12

Independent

11

12

10

2

Rokeach

(1969) states that Clean received a higher ranking from

lower socio-economic groups.

Coleman's

(1966) research suggested

that a high percentage of the low achieving are from the lower socio
economic groups.

Perhaps this is the variable which enters in this

particular test.
The low achieving rank Independent as very important whereas the
high achieving give it far less importance.

This may be an indication

that the low achieving are not experiencing success and positive rein
forcement in school and are seeking greater independence.
Three values are given less importance by the low achieving
students.

These values and their rankings are:
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Value

A

C

Forgiving

2

3

3

5.5

Honest

1

1

1

9

Responsible

4

5

5.5

D

10

It seems especially important to note that the value Honest re
ceived a number one ranking by all groups except the very low
achieving.

Perhaps the pressures to achieve may encourage this group

to sacrifice Honesty.

This is especially significant when considering

the fact that Honesty is construed as a most important value by
teachers and parents and all other students in the Christian school
system.
Although the values Intellectual and Polite received different
rankings by groups,

there appears to be no consistent explainable

trend.

Hypothesis 5

Value systems of parents and teachers differ according to age
levels of parents and teachers.

This hypothesis encompasses two distinct and separate parts.
First of all value systems of parents were compared according to the
age level of parents.
1) Under 35;

Parents were divided into four categories:

2) Between 36 and 45;

3) Between 46 and 55;

and 4) 56

and above.
A comparison of Terminal Values of parents according to age
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level of parents Indicated differences on only one value, Mature
Love, at the .05 level of significance.

The "35 and Below" group

ranked Mature Love as m ore important than did the other groups

(cf.

Table 11 for information).
Only one Instrumental Value indicated differences among parents
categorized by age level (using .05 level of significance).

Here

the value, Loving, was ranked as more important by the younger group.
However, all groups gave this value either a two or a three ranking.
Although there were definite differences in value systems of students
according to the age level of students, differences were indicated on
only one Terminal and one Instrumental Value of parents at various
age levels.
The second part of hypothesis five states that "Value systems of
teachers differ according to age level of teachers."

To test this

hypothesis teachers were divided into the same age categories as were
parents.

The Kruskal-Wallis Test was used to test the hypothesis

(analysis is displayed in Table 12).

Analysis of the data indicated

differences in eight values.
Mature Love is ranked higher in importance by the younger group
and it consistently is ranked lower in importance by each of the
three older groups.

National Security is given a higher ranking by

the older group than all of the other age groups.

Family Security is

given a mere important ranking by the two middle groups than by the
younger and the older.

Perhaps this can be attributed to the fact

that this is the age level when parents have children who are growing
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TABLE 11
MEAN RANKINGS OF TERMINAL VALUES OF PARENTS ACCORDING TO AGE LEVEL OF PARENTS

Terminal Value

35 Years
or Younger
N » 55

Between 36
and 45
N » 312

Between 46
and 55
N *■ 244

56 and
Older
N - 29

Average
Ranking
of Groups

A Comfortable Life

15.036 (16)

14.731 (17)

14.496 (17)

15.241 (17)

16.75

2.672

An Exciting Life

13.364 (15)

13.317 (15)

13.504 (14)

12.793 (15)

14.75

1.50

9.414 (10)

9.0

1.898

(8)

10.25

4.909

A Sense of Accomplishment

8.673

A World at Peace

9.673 (11)

10.058 (11)

9.709 (11)

A World of Beauty

13.145 (14)

13.276 (14)

13.508 (15)

12.724 (14)

14.25

2.323

Equality

10.745 (12)

10.548 (12)

10.029 (12)

9.897 (11)

11.75

5.089

3.0

2.931

(9)

8.873

(9)

8.655

Family Security

5.127

(3)

5.141

Freedom

8.782

(9)

9.516 (10)

9.209 (10)

9.931 (12)

Happiness

8.036

(7)

7.186

(6)

7.475

(6)

7.552

Inner Harmony

6.291

(5)

6.221

(4)

6.270

(4)

Mature Love

6.273

(4)

6.837

(5)

7.197

(5)

(3)

5.656

(3)

4.690

(3)

10.25

2.468

(5)

6.0

4.236

6.931

(4)

4.25

1.664

8.552

(7)

5.25

7.050

National Security

12.164 (13)

12.942 (13)

12.500 (13)

11.207 (13)

13.0

9.790

Pleasure

15.909 (18)

15.542 (18)

15.434 (18)

15.793 (18)

18.0

.323

Salvation

1.127

(1)

1.269

(1)

1.373

(1)

1.345

(1)

1.0

Self-Respect

7.673

(6)

8.163

(7)

8.348

(7)

9.138

(9)

7.25

14.621 (16)

Social Recognition

Note:

(8)

8.753

H

16.25

2.845

True Friendship

8.964 (10)

8.535

(8)

8.783

(8)

8.276

(6)

8.0

1.219

Wisdom

4.345

4.468

(2)

4.264

(2)

4.310

(2)

2.0

1.841

15.127 (17)

(2)

14.231 (16)

14.246 (16)

.338
2.933

In each column Che rank order of each value is denoted by the number In parentheses after the mean. (Low number
Indicates a high importance given to that value). Asterisks denote Terminal Values that differed significantly
among parents categorized by age level using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 11 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF PARENTS ACCORDING TO AGE LEVEL OF PARENTS
Between 36
and 45
N = 312

Between 46
and 55
N = 252

Average
Ranking
of Groups

Instrumental Value

35 Years
or Younger
N = 54

Ambitious

11.333 (12)

9.766 (10)

10.0

5.193

Broadminded

11.741 (13)

12.385 (16)

12.270 (16)

12.400 (16)

15.25

1.333

Capable

10.704 (10)

10.522 (11)

10.417 (11)

11.433 (12)

11.0

1.347

(9)

10.147 (10)

10.833 (10.5)

12.548 (17)

12.230 (15)

12.267 (15)

Cheerful

9.315

(8)

13.204 (17)

Clean

9.683

9.829

(9)

Older
N *> 30
9.200

(9)

9.375
16.0

H

3.30
2.332

Courageous

8.056

(6)

8.436

(7)

8.548

(7)

8.300

(7)

6.750

.498

Forgiving

4.926

(3)

5.349

(3)

5,448

(3)

4.967

(2)

2.75

1.218

Helpful

8.648

(7)

8.176

(6)

7.536

(5)

7.967

(6)

6.0

4.520

Honest

3.389

(1)

3.279

(1)

3.679

(1)

3.500

(1)

1.0

1.468

Imaginative

15.037 (18)

14.692 (18)

14.774 (18)

14.533 (18)

18.0

1.427

Independent

11.907 (14)

12.038 (13)

12.325 (17)

11.867 (14)

14.5

1.399

Intellectual

12.704 (16)

12.365 (15)

12.222 (14)

11.467 (13)

14.5

1.343

Logical

12.519 (15)

12.356 (14)

11.718 (12)

12.567 (17)

14.5

4.811

1Loving
Obedient
Polite
Responsible

3.759

(2)

4.561

(2)

5.230

(2)

5.433

(3)

2.25

9.289

9.833

(9)

9.109

(8)

9.238

(8)

8.833

(8)

8.25

1.175

10.926 (11)
5.463

(4)

11.635 (12)
*5.817

(4)

11.766 (13)
5.639

(4)

10.833 (10.5)
6.833

(4)

11.625

2.846

4.0

4.425

Self-Controlled
7.074 (5)
7.920 (5)
7.806 (6)
7.767 (5)
5.25
2.095
Note: In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low
number indicates a high importance given to that value). Asterisks denote Instrumental Values that differed
significantly among parents categorized by age level using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 12
MEAN RANKINGS OF TERMINAL VALUES OF TEACHERS ACCORDING TO AGE LEVEL OF TEACHERS

* A Comfortable Life

35 Years
or Younger
N = 86
14.536 (17)

Between 36
and 45
N = 35
14.121 (16)

Between 46
and 55
N = 29
16.483 (17)

Older
N - 21
15.619 (17)

Average
Ranking of
H
Four Groups
16.750
10.113

An Exciting Life

12.214 (13)

11.242 (12)

13.103 (15)

12.905 (15)

Terminal Value

A Sense of Accomplishment

7.881

(6)

6.697

(6)

6.793

(6)

6.524

13.750

2.750

(3)

5.250

4.647
4.871

A World at Peace

10.548 (12)

11.182 (11)

9.517 (11)

8.952 (10)

11.000

A World of Beauty

12.488 (14)

13.606 (15)

11.862 (13)

12.381 (14)

14.000

4.408

9.798 (11)

11.727 (13)

9.250

14.731

** Equality
* Family Security

8.107

(9)

6.000

(3)

(7)

8.048

(6)

6.310

(4)

8.190

(8)

6.000

9.567

9.190 (11)

10.750

2.920

Freedom

9.714 (10)

Happiness

8.000

(7)

7,273

(7)

9.207 (10)

8.571

(9)

8.250

3.716

Inner Harmony

6.976

(5)

6.242

(4)

4.931

(3)

7.238

(4)

4.000

4.407

6.310

(3)

6.455

(5)

9.172

(8.5)

** Mature Love
*** National Security
* Pleasure

10.909 (10)

8.414

10.172 (12)

10.952 (12)

7.125

15.414

14.357 (16)

14.212 (17)

12.655 (14)

11.095 (13)

15.000

18.821

15.274 (18)

15.273 (18)

16.759 (18)

16.714 (18)

18.000

9.783

Salvation

1.738

(1)

1.242

(1)

1.069

(1)

1.000

(1)

1.000

5.454

Self-Respect

6.929

(4)

7.909

(8)

6.517

(5)

7.762

(5)

5.500

2.750

14.143 (16)

15.250

3.429

8.125

9.202

Social Recognition
* True Friendship

13.405 (15)
8.012

(8)

11.939 (14)
10.061

(9)

13.483 (16)
9.172

(8.5)

8.095

(7)

2.000 ■
8.007
* Wisdom
4.667 (2)
4.909 (2)
4.724 (2)
3.000 (2)
Note: In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks denote Terminal Values that differed significantly
among teachers categorized by age level using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 12 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF TEACHERS ACCORDING TO AGE LEVEL OF TEACHERS

Instrumental Value

35 Years
or Younger
N = 86

Between 36
and 45
N = 35

Between 46
and 55
N = 29

56 and
Older
N = 21

Ambitious

9.698

9.086

(8)

10.793 (11)

11.429 (12)

9.750

3.967

11.943 (13)

11.621 (14)

11.143 (11)

12.250

5.476

Broadminded

(8)

10.151 (11)

Average
Ranking
of Groups

H

Capable

9.744

(9)

7.486

(6)

9.655

(8)

10.286

(9)

8.000

6.247

Cheerful

9.535

(7)

9.886 (10)

10.345

(9)

11.000 (10)

9.000

1.779

15.442 (18)

13.914 (18)

15.034 (18)

15.381 (18)

Clean

18.000

3.853

Courageous

9.977 (10)

9.257

(9)

8.483

(7)

7.476

(7)

8.250

5.230

Forgiving

5.140

(3)

5.714

(3)

4.690

(2)

5.762

(4)

3.000

3.209

Helpful

6.919

(5)

5.914

(4)

6.828

(6)

6.714

(5)

5.000

2.704

Honest

3.884

(1)

4.771

(1)

4.552

(1)

3.190

(1)

1.000

4.255

Imaginative

11.849 (14)

13.029 (17)

12.793 (16)

13.762 (17)

16.000

5.791

'Independent

11.186 (13)

12.029 (14)

11.172 (12)

12.476 (15.5)

13.625

1.464

Intellectual

12.174 (15)

12.457 (15)

11.310 (13)

11.810 (13)

14.000

1.719

Logical

12.442 (16)

11.600 (12)

11.897 (15)

12.476 (15.5)

14.625

1.260

Loving

4.128

5.571

(2)

(2)

6.172

(4)

5.619

(3)

2.750

7.737

7.762

(8)

10.250

5.831

12.095 (14)

16.000

.735

Obedient

10.581 (12)

10.257 (ID

10.517 (10)

Polite

12.453 (17)

12.571 (16)

12.862 (17)

Responsible
' Self-Controlled
Note:

6.360

(4)

6.600

(5)

5.793

(3)

4.619

(2)

3.500

5.209

9.035

(6)

8.857

(7)

6.483

(5)

6.905

(6)

6.000

9.537

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks denote Instrumental Values that differed significantly among teachers categorized by age level using the Kruskal-Wallis Test.
* P < .05

** p < .01

*** P < .001
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up and the responsibility of providing for them is greater.

There

appears to be no consistent pattern in the other value differences
among groups.

Equality was ranked more important by the oldest group

while the "Between 36 and 45" age group gave it less importance than
the other three.
The ranking of Instrumental Values by teachers categorized by
age groups was very similar.

Only one difference was indicated.

The "Between 46 and 55" age group ranked Self-Controlled as more
important than the others while the "35 Years and Younger" group
ranked Self-Controlled least important of the four groups.

There

are no other differences indicated in the rankings of other Instru
mental Values.

Hypothesis 6

T here is a difference between student value systems and value
systems of parents and teachers according to age level of parents
and teachers.

This hypothesis consists of two separate parts.

First of all,

value systems of students by grade level were compared with value
systems of parents by age level.

This procedure was followed to

determine changes in value systems from sixth grade students through
the oldest identified age bracket of parents.

This procedure also

enabled the researcher to compare each of the grade levels with all
age brackets of parents to determine the greatest differences and
similarities in value systems.

Sixteen separate tests were conducted
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using the Kruskal-Wallis Test.
tables,

13-16.

The results are reported in four

A separate H statistic was calculated on each value

for each age level compared with each student grade level.
It is important to note that differences in value systems of
parents according to age level of parents are not indicated in this
study (with only one exception,

cf. Table 11).

Thus,

the analysis

here refers only to differences between the students, according to
grade level, and the parents.

Several differences which are indicated

in the other three groups are not indicated with the "56 and Older"
parent group.

This, possibly, can be attributed to the small sample

in this age bracket of parents.
A comparison of value systems of twelfth grade students with
parents grouped by age level indicates differences on several values
between students and parents.
value as a criterion measure,

Utilizing the rank order assigned each
six Terminal Values are given more

importance by the twelfth grade students than by the parent groups.
These values are A Comfortable Life, An Exciting Life, Freedom,
Happiness, Pleasure, and True Friendship
le v e l s ) .

(cf. Table 13 for significance

All of these values are personal type values relating to

benefiting self.

Nine Terminal Values are given more importance by the

parent groups than by the twelfth grade students.
World at Peace, Equality,
National Security,

These values are A

Family Security, Inner Harmony, Mature Love,

Self-Respect,

Social Recognition, and Wisdom (cf.

Table 13 for significance levels).
indicated a difference in ranking,

Although the H value of Salvation
it did receive an average rank
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TABLE 13
MEAN RANKINGS OF TERMINAL VALUES OF TWELFTH GRADE STUDENTS AND PARENTS ACCORDING
TO AGE LEVEL OF PARENTS
Terminal Value
A Comfortable Life
An Exciting Life

9.580 (10)

A Sense of Accomplishment

8.638

Parents 35
or Younger
N » 55
15.306 (16)

41.184

Parents Between
36 and 45
N « 312
*** 14.731 (17)

*** 13.364 (15)

28.481

*** 13.317 (15)

(8)

8.673

H

(8)

.002

H
124.462
95.734

(9)

.030

10.058 (11)

1.483

8.753

A World at Peace

10.296 (12)

9.673 (11)

1.330

A World of Beauty

12.772 (16)

13.145 (14)

.097

13.276 (14)

.379

Equality

11.093 (14)

10.745 (14)

.625

10.548 (12)

3.801

Family Security

9.836 (11)

Freedom

7.694

(5)

Happiness

6.543

(3)

Inner Harmony

8.204

(6)

8.565

(7)

Mature Love

***

5.127

(3)

43.995

* 8.782

(9)

3.857

8.036

(7)

8.149

* 6.291

(5)

4.952

***

**

***

*** 5.141

(3)

149.188

*** 9.516 (10)

32.142

* 7.186

(6)

4.938

6.221

(4)

22.327

6.837

(5)

25.842

(4)

12.421

***

National Security

14.525 (18)

*** 12.164 (13)

25.314

*** 12.942 (13)

50.514

Pleasure

11.651 (15)

*** 15.909 (18)

45.639

*** 15.542 (18)

130.873

***

Salvation

4.287

(1)

Self-Respect

9.380

(9)

Social Recognition

Note:

Twelfth Grade
Students
N *» 324
10.460 (13) ***

13.259 (17)

6.273

1.127

(1)

27.824

*** 1.269

(1)

112.506

** 7.673

(6)

6.859

*** 8.163

(7)

12.216

** 15.127 (17)

9.027

** 14.231 (16)

7.311

True Friendship

6.198

(2)

***

8.964 (10)

30.630

*** 8.535

(8)

76.241

Wisdom

7.651

(4)

***

4.345

23.261

*** 4.468

(2)

75.137

(2)

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
between twelfth grade students and parents grouped according to age level using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 13 (Continued)
MEAN RANKINGS OF TERMINAL VALUES OF TWELFTH GRADE STUDENTS AND PARENTS ACCORDING TO
AGE LEVEL OF PARENTS

Terminal Value

Parents Between
46 and 55
N - 252

A Comfortable Life

*** 14.496 (17)

99.307

*** 15.241 (17)

27.166

An Exciting Life

*** 13.504 (14)

Parents 56
and Older
N - 29

H

H

93.778

*** 12.793 (15)

11.906

(9)

.253

9.414 (10)

1.967

* 9.709 (11)

4.643

13.508 (15)

2.015

12.724 (14)

.327

Equality

*** 10.029 (12)

11.280

* 9.897 (11)

4.166

Family Security

*** 5.656

(3)

108.425

Freedom

*** 9.209 (10)

19.622

A Sense of Accomplishment
A World at Peace

8.873

A World of Beauty

Happiness

* 8.655

*** 4.690
**

(8)

5.641

(3)

28.799

9.931 (12)

8.689

**

7.475

(6)

9.589

7.552

(5)

2.537

Inner Harmony

***

6.270

(4)

17.695

6.931

(4)

1.632

Mature Love

*** 7.197

(5)

12.390

8.552

(7)

.042

National Security

*** 12.500 (13)

64.596

*** 11.207 (13)

26.627

Pleasure

*** 15.434 (18)

111.290

*** 15.793 (18)

25.021

Salvation

***

***

15.151

1.345

(1)

8.596

9.138

(9)

.020

7.894

14.621 (16)

2.585

1.373

(1)

91.449

Self-Respect

** 8.348

(7)

Social Recognition

** 14.246 (16)

True Friendship

*** 8.783

(8)

70.785

**

8.276 (6)

10.321

Wisdom

*** 4.262

(2)

79.968

***

4.310 (2)

15.229
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TABLE 13 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF TWELFTH GRADE STUDENTS AND PARNETS ACCORDING TO
AGE LEVEL OF PARENTS
Instrumental Value

Parents 35
or Younger
N = 54
11.333 (12)

18.707

(9)

’*** 11.741 (13)

11.303

*** 12.385 (16)

10.395 (11)

10.704 (10)

.207

10.522 (11)

*

Ambitious
Broadminded

9.390

Capable
Cheerful

7.963

(5)

Clean

12.552 (18)

Courageous

10.914 (12)

* 9.315

(8)

13.204 (17)
*** 8.056

(6)

Parents Between
36 and 45
N - 312
9.766 (10)

H

5.606

***

9.683

(9)

12.548 (17)

.517

H
15.628
59.332
.011
24.340
.173

15.996

***

8.436

(7)

44.893

**

7.079

Forgiving

6.411

(3)

* 4.926

(3)

4.411

5.349

(3)

Helpful

8.960

(8)

8.648

(7)

. .084

* 8.176

(6)

4.085

Honest

5.469

(2)

** 3.389

(1)

10.536

*** 3.279

(1)

43.294

Imaginative

12.248 (17)

*** 15.037 (18)

21.530

*** 14.692 (18)

54.258

Independent

9.675 (10)

**11.907 (14)

8.745

*** 12.038 (13)

33.354

Intellectual

12.184 (16)

12.704 (16)

.002

12.365 (15)

.183

Logical

11.929 (14)

12.519 (15)

.174

12.346 (14)

Loving

Note:

Twelfth Grade
Students
N - 326
8.270 (6) "**

5.129

(1)

* 3.759

(2)

4.368

Obedient

11.979 (15)

** 9.833

(9)

9.329

Polite

11.371 (13)

10.926 (11)

.435

Responsible

7.255

(4)

Self-Controlled

8.316

(7)

**

***

.072

4.561

(2)

2.839

9.109

(8)

53.142

11.635 (12)

.582

5.463

(4)

10.034

5.817

(4)

21.900

7.074

(5)

3.222

7.920

(5)

.827

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed significantly ►between twelfth grade students and parents grouped according to age level using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001

TABLE 13 (Continued)
AND PARENTS ACCORDING TO
Parents 56
and Older
N ° 30

of the copyright owner. Further reproduction prohibited without permission.

Instrumental Value

Parents Between
46 and 55
N - 252________

Ambitious

***

(9)

14.185

9.200

(9)

1.015

Broadminded

*** 12.270 (16)

50.161

** 12.400 (16)

10.398

11.433 (12)

1.087

** 10.833 (10.5)

9.715

Capable
Cheerful

10.417 (11)

.004

*** 10.147 (10)

30.417

12.230 (15)

1.419

Clean
Courageous

9.829

***

8.548

(7)

* 5.448

12.267 (15)

.254

33.964

** 8.300

(7)

7.311

(3)

6.614

4.967

(2)

3.455

Helpful

***

7.536

(5)

11.637

7.967

(6)

1.208

Honest

***

3.679

(1)

25.156

3.500

(1)

4.888

Imaginative

*** 14.774

(18)

48.047

** 14.533

(18)

7.495

Independent

12.325

(17)

39.664

* 11.867

(14)

5.073

Intellectual

12.222 (14)

.535

11.467

(13)

1.368

Logical

11.718 (12)

2.082

12.567

(17)

.274

Forgiving

Loving
Obedient

***

Polite
Responsible
Self-Controlled

5.230

(2)

.456

5.433

(3)

.024

9.238

(8)

45.758

** 8.833

(8)

10.778

.793

10.833

(10.5)

.594

5.639

(4)

24.806

6.833

(4)

.154

7.806

(6)

1.719

7.767

(5)

.429

11.766 (13)
***

*
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ordering of one by each of the groups.

Two values,

in particular,

are given a more important ranking from students than from parents.
They are Freedom and True Friendship.

Family Security received a

more important ranking from parents than from students.
Five Instrumental Values were ranked with more importance by the
twelfth grade students than by the parent groups.
Ambitious, Broadminded,

Cheerful,

These values were

Imaginative, and Independent.

The

parent groups ranked Courageous, Honest, Obedient, and Responsible
more importantly.
Differences also existed between value systems of tenth grade
students and the parent group.

Tenth grade students ranked seven

Terminal Values more importantly than the parent group.

These values

were A Comfortable Life, An Exciting Life, A World at Peace

(this

value indicates differences only with the "36 to 45" age group),
Freedom, Happiness, Pleasure,

and True Friendship.

Parents rank

Family Security, Mature Love, National Security, Salvation,
Respect,

Self-

Social Recognition, and Wisdom more importantly than do tenth

grade students.

Although mean scores indicated differences between

these groups on Salvation,
this value was one.

the average rank order for the groups on

A comparison with Table 13 indicates a very

similar pattern to that of the twelfth grade students and parents.
Several Instrumental Values received a more important ranking by
the tenth graders than by the parents by age groups.
students ranked Ambitious,

Broadminded,

Cheerful,

Tenth grade

Imaginative,

Independent as more important than did the parent group.

and

The parent

group, on the other hand, ranked Courageous, Forgiving, Honest,
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Obedient, Polite, and Responsible as more important than did the
tenth grade students.

Again,

this is very similar to the differences

between the twelfth grade students and the parent groups

(specific

comparisons are available in Table 14).
Eighth grade students and parents categorized by age level also
indicated value systems which differed.

Eighth grade students ranked

the following Terminal Values as more important than the parent
groups:

A Comfortable Life, An Exciting Life, A World at Peace,

Equality, Freedom, Pleasure, and True Friendship.
Sense of Accomplishment,
National Security,

Family Security,

Parents ranked A

Inner Harmony, Mature Love,

Self-Respect, Social Recognition, and Wisdom more

importantly than did eighth grade students.
as a criterion measure,

Using average mean scores

the "56 and Older" parent group's value sys

tems were more similar to the eighth grade group than were the other
age groups.

This is true for the following values:

Accomplishment, A World of Beauty, and Equality.

A Sense of

Again,

sample in this age group may have affected these results.
the value,

Salvation,

the small
Although

indicated differences in mean scores, all

groups ranked it number one.
Two values, A World at Peace and Equality, were given greater
importance by the eighth grade students than by the tenth and twelfth
grade students.

The comparison of twelfth grade students and parents

indicated that the parent group ranked these two values more important
ly than did the students.

Eighth grade students ranked these two

v alues m o r e importantly than the parent group.

Thus, somewhere
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TABLE 14
MEAN RANKINGS OF TERMINAL VALUES OF TENTH GRADE STUDENTS AND PARENTS ACCORDING TO
AGE LEVEL OF PARENTS
Tenth Grade
Students
N = 384
10.703 (14)

Terminal Value
A Comfortable Life

Parents 35
or Younger
N = 55
*** 15.036 (14)

35.867

Parents Between
36 and 45
N = 312
*** 14.731 (17)

114.658

*** 13.364 (15)

30.611

*** 13.317 (15)

108.384

H

H

An Exciting Life

9.130

A Sense of Accomplishment

9.505 (10)

8.673

(8)

1.212

A World at Peace

9.122

(6)

9.673 (11)

.679

** 10.058 (11)

7.357

11.549 (15)

* 13.145 (14)

5.528

*** 13.276 (14)

22.226

A World of Beauty

(7)

Equality

9.573 (11)

Family Security

9.151

(8)

Freedom

8.089

(4)

Happiness

6.953

(3)

Inner Harmony

9.445

(9)

***

9.935 (12)

***

Mature Love

10.745 (12)
*** 5.127

3.084

(3)

40.805

8.782

(9)

2.334

* 8.036

(7)

4.117

6.291

(5)

19.040

6.273

* 8.753

(9)

** 10.548 (12)
*** 5.141
***

3.911

7.651

(3)

147.015

9.516 (10)

25.960

7.186

(6)

.318

***

6.221

(4)

75.847

6.837

(5)

71.111

(4)

27.080

***

National Security

13.927 (18)

*** 12.164 (13)

15.004

*** 12.942 (13)

23.674

Pleasure

11.586 (16)

*** 15.909 (18)

50.981

*** 15.542 (18)

155.627

***

Salvation

1.127

(1)

24.070

***

1.269

(1)

99.081

Self-Respect

10.565 (13)

3.711

(1)

*** 7.673

(6)

19.952

*** 8.163

(7)

52.055

Social Recognition

12.549 (17)

*** 15.127 (17)

15.079

*** 14.231 (16)

21.203

18.843

***

8.535

(8)

45.460

27.182

***

4.468

(2)

94.948

True Friendship

6.839

(2)

***

Wisdom

8.227

(5)

*** 4.345

Note:

8.964 (10)
(2)

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
between tenth grade students and parents grouped according to age level using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 14 (Continued)
MEAN RANKINGS OF TERMINAL VALUES OF TENTH GRADE STUDENTS AND PARENTS ACCORDING TO
AGE LEVEL OF PARENTS
Terminal Value

Parents Between
46 and 55
N = 244

H

A Comfortable Life '

*** 14.496 (17)

89.880

An Exciting Life

*** 13.504 (14)

104.200

Parents 56
and Older
N = 29

H

*** 15.241 (17)

23.873

***

12.793 (15)

13.103

A Sense of Accomplishment

8.873

(9)

2.389

9.414 (10)

.105

A World at Peace

9.709 (11)

1.790

8.655

*** 13.508 (15)

26.510

A World of Beauty
Equality

10.029 (12)

Family Security

***

Freedom

***

Happiness

5.656

1.596
101.336

***

9.209 (10)

13.960

**

(6)

2.809

.524

12.724 (14)

1.057

9.897 (11)

(3)

7.475

(8)

**

.010

(3)

27.214

9.931 (12)

6.731

4.690

7.552

(5)

.971

6.931

(4)

7.854

Inner Harmony

***

6.270

(4)

64.271

Mature Love

***

7.197

(5)

46.959

8.552

(7)

2.428

National Security

*** 12.500 (13)

36.811

*** 11.207 (13)

18.405

Pleasure

*** 15.434 (18)

131.721

*** 15.793 (18)

28.015

Salvation

***

1.273

(1)

80.310

***

Self-Respect

***

8.348

(7)

Social Recognition

1.345

(1)

12.904

40.148

9.138

(9)

2.518

*** 14.246 (16)

20.617

* 14.621 (16)

5.417

True Friendship

***

8.783

(8)

44.032

*

8.276

(6)

5.755

Wisdom

***

4.262

(2)

95.489

***

4.310

(2)

16.873
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TABLE 14 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF TENTH GRADE STUDENTS AND PARENTS ACCORDING TO
AGE LEVEL OF PARENTS

Ambitious

Tenth Grade
Students
N = 384
8.182 (6)

Parents 35
or Younger
N = 54
*** 11.333 (12)

Broadminded

10.018 (10)

* 11.741 (13)

Capable

10.354 (13)

10.704 (10)

Instrumental Value

Cheerful

7.451

(4)

Clean

12.625 (17)

Courageous

10.344 (11)

**

9.315

(8)

13.204 (17)

Parents Between
36 and 45
N = 312
*** 9.766 (10)

18.521

5.790

*** 12.385 (16)

38.379

.214

10.522 (11)

H
18.659 ’

10.723

*** 9.683

.179

** 8.056

(6)

10.449

(9)

12.548 (17)

H

.027
45.309
.915

*** 8.436

(7)

28.351

***

21.380

Forgiving

6.958

(3)

** 4.926

(3)

9.501

5.349

(3)

Helpful

8.422

(7)

8.648

(7)

.193

8.176

(6)

.808

Honest

6.195

(2)

*** 3.389

(1)

20.484

*** 3.279

(1)

84.180

*** 15.037 (18)

25.447

*** 14.692 (18)

70.508

(9)

** 11.907 (14)

6.812

*** 12.038 (13)

28.524

Intellectual

12.677 (18)

12.704 (16)

.243

12.365 (15)

1.565

Logical

12.461 (16)

12.519 (15)

.008

12.356 (14)

Imaginative

11.656 (15)

Independent

9.956

Loving

5.990

(1)

Obedient

10.396 (14)

Polite

10.352 (12)

Responsible

7.938

(5)

Self-Controlled

8.591

(8)

Note:

.382

** 3.759

(2)

9.639

*** 4.561

(2)

14.551

9.833

(9)

.905

*** 9.109

(8)

13.284

10.926 (11)

.497

*** 11.635 (12)

12.227

***

***

5.463

(4)

17.623

* 7.074

(5)

4.280

5.817

(4)

49.585

7.920

(5)

2.482

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low Number
Indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed signifi
cantly between tenth grade students and parents grouped according to age level using the Kruskal-Wallls Test.
* ? < .05

** P < .01

*** P < .001
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TABLE 14 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF TENTH GRADE STUDENTS AND PARENTS ACCORDING TO
AGE LEVEL OF PARENTS
Instrumental Value

Parents between
46 and 55
N = 252

Ambitious

*** 9.829

(9)

17.532

9.200

(9)

1.177

Broadminded

*** 12.270 (16)

32.674

*** 12.400 (16)

6.514

10.417 (11)

.001

11.433 (12)

*** 10.147 (10)

51.474

Capable
Cheerful
Clean

12.230 (15)

H

Parents 56
and Older
N = 30

H

*** 10.833 (10.5)

2.783

12.267 (15)

1.228
13.799
.487

Courageous

*** 8.548

(7)

20.578

* 8.300

(7)

4.619

Forgiving

***

5.990

5.448

(3)

17.976

* 4.967

(2)

* 7.536

(5)

6.381

7.967

(6)

.600

Honest

*** 3.679

(1)

54.082

**

3.500

(1)

10.483

Imaginative

*** 14.774 (18)

61.905

** 14.533 (18)

9.420

Independent

*** 12.325 (17)

34.759

* 11.867 (14)

3.851

12.222 (14)

2.455

11.467 (13)

2.662

* 11.718 (12)

5.385

12.567 (17)

.066

Helpful

Intellectual
Logical
Loving
Obedient

5.230

(2)

1.762

5.433

(3)

.389

* 9.238

(8)

10.079

8.333

(8)

3.267

Polite

*** 11.766 (13)

12.497

Responsible

*** 5.639

(4)

50.519

6.833

(4)

2.053

7.806

(6)

3.665

7.767

(5)

.704

Self-Controlled

10.833 (10.5)

.169
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between the eighth and twelfth grades these two values decrease
greatly in importance to students.
An analysis of Instrumental Values of eighth grade students and
parents by age groups also evidenced differences in value systems.
Eighth grade students ranked Ambitious, Broadminded, Cheerful, Imag
inative,

Independent, and Polite as more important than did the

parent group.

However,

four of these values, Ambitious,

Broadminded,

Independent, and Polite, did not indicate that there were differences
between the eighth grade students and the "56 and Older" group.
ents ranked Capable, Courageous,

Forgiving,

Logical,

Responsible as more important than did the eighth graders.
Capable,

Par

Loving, and
Again,

Courageous, Logical, Loving, and Responsible indicated no

differences between the eighth grade students and the "56 and Older"
group.

Although mean scores differed for the value, Honest, all

groups ranked it as number one.

The Instrumental Values given a more

important ranking by the eighth grade students were almost identical
to those ranked more important by the tenth and twelfth grade groups.
Only two values,

Courageous and Responsible, ranked higher by the

parent group, were also ranked higher by the parent group when com
pared with the tenth and twelfth grade students

(cf. Table 15 for

specific data).
Sixth grade students ranked eight Terminal Values more important
ly than parents.

These values were A Comfortable life, An Exciting

Life, A World at Peace, A World of Beauty, Equality, Freedom, Pleasure,
and True Friendship.

Again,

this is similar to the comparisons of
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TABLE 15
MEAN RANKINGS OF TERMINAL VALUES OF EIGHTH GRADE STUDENTS AND PARENT'S ACCORDING TO
AGE LEVEL OF PARENTS
Eighth Grade
Students
N = 340
10.853 (12)

Terminal Value
A Comfortable Life
An Exciting Life

9.762

A Sense of Accomplishment
A World at Peace

37.284

*** 13.364 (15)

22.816

H

H
112.959

*** 13.317 (15)

77.366

6.662

*** 8.753

24.202

(4)

** 9.673 (11)

9.962

*** 10.058 (11)

51.003

11.306 (15)

** 13.145 (14)

7.012

*** 13.276 (14)

26.118

6.940

*** 10.548 (12)

18.861

* 8.673

Equality

9.150

(8)

Family Security

8.247

(7)

*** 5.127

(3)

21.227

Freedom

7.662

(3)

8.782

(9)

3.786

7.700

(5)

Happiness

Parents Between
36 and 45
N - 312
*** 14.731 (17)

(8)

10.353 (10)
7.676

A World of Beauty

(9)

Parents 35
or Younger
N = 55
*** 15.036 (16)

** 10.745 (12)

(9)

(3)

74.196

*** 9.516 (10)

34.420

*** 5.141

8.036

(7)

.510

7.186

(6)

3.077

Inner Harmony

10.762 (11)

***

6.291

(5)

37.357

*** 6.221

(4)

131.769

Mature Love

11.106 (13)

***

6.273

(4)

42.896

***

(5)

116.811

National Security

13.306 (18)

* 12.164 (13)

6.220

* 12.942 (13)

5.780

Pleasure

11.856 (16)

*** 15.909 (18)

42.551

*** 15.542 (18)

123.316

Salvation

2.512

6.837

(1)

*** 1.127

(1)

13.885

*** 1.269

(1)

52.782

Self-Respect

11.194 (14)

*** 7.673

(6)

27.636

*** 8.163

(7)

74.249

Social Recognition

12.044 (17)

*** 15.127 (17)

24.636

*** 14.231 (16)

42.153

' *** 8.964 (10)

13.307

*** 8.535

(8)

26.628

31.155

*** 4.468

(2)

104.958

True Friendship

7.229

(2)

Wisdom

8.065

(6)

Note:

*** 4.345

(2)

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
between eighth grade students and parents grouped according to age level using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 15 (Continued)
MEAN RANKINGS OF TERMINAL VALUES OF EIGHTH GRADE STUDENTS AND PARENTS ACCORDING TO
AGE LEVEL OF PARENTS
Parents Between
46 and 55
N = 244

Terminal Value

H

Parents 56
and Older
N “ 29

H

A Comfortable Life

*** 14.496 (17)

89.302

15.241 (17)

24.636

An Exciting Life

*** 13.504 (14)

77.233

12.793 (15)

9.209

A Sense of Accomplishment

*** 8.873

(9)

18.948

9.414 (10)

A World at Peace

***

9.709 (11)

30.774

8.655

A World of Beauty

*** 13.508 (15)
** 10.029 (12)

Equality

1.718

29.732

12.724 (14)

1.630

8.076

9.897 (11)

.266

Family Security

***

(3)

46.492

4.690

(3)

14.844

Freedom

*** 9.209 (10)

20.201

9.931 (12)

8.403

Happiness

5.656

.805

(8)

7.475

(6)

.350

7.552

(5)

.000

Inner Harmony

*** 6.270

(4)

114.943

6.931

(4)

16.834

Mature Love

*** 7.197

(6)

87.954

8.552

(7)

7.192

National Security

*** 12.500 (13)

13.189

11.207 (13)

10.171

Pleasure

A** 15.434 (18)

104.488

15.793 (18)

23.033

Salvation

*** 1.373

(1)

43.226

1.345

(1)

Self-Respect

*** 8.348

(7)

59.733

9.138

(9)

4.676

Social Recognition

*** 14.246 (16)

39.733

14.621 (16)

10.043

True Friendship

*** 8.783

(8)

26.229

8.276

(6)

2.958

Wisdom

*** 4.262

(2)

106.833

4.310

(2)

19.662

7.267
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TABLE 15 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF EIGHTH GRADE STUDENTS AND PARENTS ACCORDING TO
AGE LEVEL OF PARENTS
Eighth Grade
Students
N = 3A7

Instrumental Value

Parents 35
or Younger
N = 54

H

Parents Between
36 and 45
N = 312
** 9.766 (10)

8.768
7.413

(8)

*** 11.333 (12)

13.672

Broadminded

11.392 (14)

11.741 (10)

.215

** 12.385 (16)

Capable

11.354 (13)

10.704 (10)

.912

** 10.522 (11)

Ambitious

8.732

7.986

Cheerful

(6)

11.859 (15)

Clean

9.922 (10)

Courageous

(8)

5.176

13.204 (17)

2.346

* 9.315

*** 9.683

(9)

12.548 (17)

H

6.874
23.977
1.329

** 8.056

(6)

7.000

*** 8.436

(7)

16.961
8.241

Forgiving

6.658

(3)

* 4.926

(3)

4.698

** 5.349

(3)

Helpful

8.366

(7)

8.648

(7)

.258

8.176

(6)

.533

Honest

5.248

(1)

** 3.389

(1)

8.477

*** 3.279

(1)

35.987
34.212

Imaginative

12.553 (17)

*** 15.037 (18)

14.780

*** 14.692 (18)

Independent

10.755 (12)

11.907 (14)

2.271

** 12.038 (13)

9.749

Intellectual

11.928 (16)

12.704 (16)

.820

12.365 (15)

1.165

Logical

13.046 (18)

Loving
Obedient
Polite

6.305

(2)

9.441

(9)

10.043 (11)

12.519 (15)

1.726

*** 3.759

(2)

14.093

9.833

(9)

.426

10.926 (11)

1.445

Responsible

7.818

(5)

*** 5.463

(4)

16.430

Self-Controlled

7.513

(4)

7.074

(5)

.238

Note:

** 12.356 (14)
*** 4.561

(2)

9.109

8.304
24.525

(8)

.392

*** 11.635 (12)

18.518

***

5.817

(4)

44.377

7.920

(5)

2.293

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed significantly ro
between eighth grade students and parents grouped according to age level using the Kruskal—Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 15 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF EIGHTH GRADE STUDENTS AND PARENTS ACCORDING TO
AGE LEVEL OF PARENTS
Instrumental Value
Ambitious
Broadminded
Capable
Cheerful
Clean

Parents Between
46 and 55
N - 252
** 9.829 (9)
* 12.270 (16)

8.007

Parents 56
and Older
N - 30
9.200 (9)

6.605

12.400 (16)

H

* 10.417 (11)

6.640

11.433 (12)

*** 10.147 (10)

29.784

** 10.833 (10.5)

12.230 (15)

.090

12.267 (15)

H
.366
1.607
.009
9.618
.016

Courageous

*** 8.548

(7)

11.570

8.300

(7)

3.147

Forgiving

** 5.448

(3)

7.202

4.967

(2)

3.401

* 7.536

(5)

5.397

7.967

(6)

.470

Honest

*** 3.679

(1)

19.725

3.500

(1)

3.639

Imaginative

*** 14.774 (18)

29.214

*14.533 (18)

4.116

Independent

*** 12.325 (17)

14.859

11.867 (14)

1.208

12.222 (14)

.398

11.467 (13)

.375

*** 11.718 (12)

19.289

12.567 (17)

Helpful

Intellectual
Logical
Loving
Obedient

* 5.230

(2)

9.238

6.373

.420

5.433

(3)

1.319

8.833

(8)

.296

(8)

.136

Polite

*** 11.766 (13)

19.008

Responsible

*** 5.639

(4)

46.000

6.833

(4)

1.644

7.806

(6)

.868

7.767

(5)

.175

Self-Controlled

10.833 (10.5)

.725

124
other grades.

However,

like the eighth grade, sixth grade students

ranked A World at Peace and Equality more importantly than did the
parent group.
ent group.

Seven values were ranked more importantly by the par

They w ere A Sense of Accomplishment, Family Security,

Inner Harmony, M ature Love, Self-Respect,
Wisdom.

Social Recognition,

and

National Security was ranked more importantly by the "36 to

45" age group.

Salvation again was ranked differently according to

m e a n averages but all groups gave it a number one ranking.

Again,

this was ve r y similar to the comparisons of the other grades and
parent groups

(cf. Table 16 for specific data).

Sixth grade students ranked seven Instrumental Values as more
important than did parents.
ful, Imaginative,

These values were Cheerful, Clean, Help

Independent, Obedient, and Polite.

Clean and

Obedient did not indicate that there were differences between sixth
grade students and the "56 and Older" group.

Independent did not

indicate that there were differences between sixth grade students,
the "35 and Younger," and the "56 and Older" group.

Cheerful, Imag

inative, and Independent were given higher rankings by the other
grades also.

By giving higher priority to Clean and Obedient as well

as Independent,

it appears that sixth grade students are beginning to

exert their independence while retaining traditional values of
obedience.
Parents placed greater importance on four values:
Logical,

Responsible,

and Self-Controlled.

Courageous,

Three values, Cheerful,

Forgiving, and Loving were given greater importance from some age
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TABLE 16
MEAN RANKINGS OF TERMINAL VALUES OF SIXTH GRADE STUDENTS AND PARENTS ACCORDING TO
AGE LEVEL OF PARENTS
Terminal Value

Sixth Grade
Students
N = 316

A Comfortable Life

10.532 (11)

*** 15.036 (16)

45.235

9.801 (10)

*** 13.364 (15)

An Exciting Life
A Sense of Accomplishment
A World at Peace

10.870 (12)

Parents 35
or Younger
N - 55

** 8.673

Parents Between
36 and 45
N - 312

H

H

*** 14.731 (17)

132.926
83.157

25.121

*** 13.317 (15)

(8)

10.750

*** 8.753

(9)

37.524

6.421

(2)

*** 9.673 (11)

26.962

*** 10.058 (11)

115.294

A World of Beauty

9.465

(9)

*** 13.145 (14)

28.623

*** 13.276 (14)

106.504

Equality

8.820

(7)

** 10.745 (12)

9.551

*** 10.548 (12)

25.861

Family Security

7.345

(4.5)

** 5.127

(3)

9.046

*** 5.141

(3)

30.883

Freedom

7.513

(6)

* 8.782

(9)

6.193

*** 9.516 (10)

48.009

Happiness

7.278

(3)

8.036

(7)

2.493

7.186

(6)

.037

Inner Harmony

11.560 (13)

***

6.291

(5)

65.247

***

6.221

(4)

206.858

Mature Love

11.642 (14)

*** 6.273

(4)

51.065

***

6.837

(5)

139.109.

National Security

11.854 (16)

12.164 (13)

.218

*** 12.942 (13)

10.259

Pleasure

11.842 (15)

*** 15.909 (18)

43.086

*** 15.542 (18)

120.755

Salvation

(1)

*** 1.127

(1)

13.586

*** 1.269

(1)

50.194

Self-Respect

12.959 (17)

2.756

*** 7.673

(6)

56.544

*** 8.163

(7)

164.430

Social Recognition

13.383 (18)

8.838

7.345

(4.5)

*** 8.964 (10)

11.360

*** 8.535

(8)

22.744

Wisdom

9.332

(8)

*** 4.345

51.586

*** 4.468

(2)

170.531

Note:

(2)

** 14.231 (16)

6.985

** 15.127 (17)

True Friendship

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
between sixth grade students and parents grouped according to age level using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 16 (Continued)
MEAN RANKINGS OF TERMINAL VALUES OF SIXTH GRADE STUDENTS AND PARENTS ACCORDING TO
AGE LEVEL OF PARENTS

106.977

Parents 56
and Older
N - 29
*** 15.241 (17)

28.868
10.637

A Comfortable Life

Parents Between
46 and 55
N - 244
*** 14.496 (17)

An Exciting Life

*** 13.504 (14)

82.408

** 12.793 (15)

A Sense of Accomplishment

*** 8.873

(9)

30.670

9.414 (10)

A World at Peace

*** 9.709 (11)

82.260

A World of Beauty

*** 13.508 (15)

Equality

*** 10.029 (12)

Family Security

*** 5.656

Freedom

***

Terminal Value

Happiness

H

H

2.281

(8)

10.322

104.872

*** 12.724 (14)

11.711

;13.269

9.897 (11)

(3)

15.767

9.209 (10)

29.358

7.475

(6)

.760

Inner Harmony

*** 6.270

(4)

186.061

Mature Love

*** 7.197

**

8.655

.849

(3)

6.856

*** 9.931 (12)

12.302

** 4.690

7.552

(5)

.385

6.931

(4)

28.823

** 8.552

(7)

10.394

***

(5)

107.612

12.500 (13)

2.598

11.207 (13)

1.163

Pleasure

*** 15.434 (18)

103.051

*** 15.793 (18)

23.158

Salvation

***

1.373

(1)

40.779

** 1.345

(1)

6.933

Self-Respect

*** 8.348

(8)

135.861

*** 9.138

(9)

17.478

Social Recognition

*** 14.246 (16)

14.621 (16)

2.717

True Friendship

*** 8.783

(8)

22.963

8.276

(6)

2.557

Wisdom

*** 4.262

(2)

164.094

*** 4.310

(2)

31.938

National Security

7.406
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TABLE 16 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF SIXTH GRADE STUDENTS AND PARENTS ACCORDING TO
AGE LEVEL OF PARENTS

Ambitious

Sixth Grade
Students
N - 316
10.231 (11)

Parents 35
and Vounger
N = 54
11.333 (12)

3.278

Broadminded

12.611 (17)

11.741 (13)

2.221

12.385 (16)

.537

Capable

11.203 (13)

10.704 (10)

.572

* 10.522 (11)

5.441

Instrumental Value

7.877

Cheerful
Clean

(6)

10.715 (12)

Courageous

9.617 (10)

Forgiving

6.203

Helpful

* 9.315

Parents Between
36 and 45
N - 312
9.766 (10)

H

(8)

6.527

*** 13.204 (17)

12.868

*** 9.683

H
.789

(9)

28.299

*** 12.548 (17)

23.878

* 8.056

(6)

4.878

** 8.436

(7)

(3)

4.926

(3)

3.362

* 5.349

(3)

10.220
4.819

7.133

(4)

* 8.648

(7)

6.412

**

8.176

(6)

8.027

4.972

(1)

***

3.279

(1)

7.601

(1)

31.912

Imaginative

12.288 (15)

*** 15.037 (18)

24.565

*** 14.692 (18)

62.756

Independent

11.231 (14)

11.907 (14)

1.258

* 12.038 (13)

5.906

Intellectual

12.598 (16)

12.704 (16)

.053

12.365 (15)

.015

Logical

13.981 (18)

** 12.519 (15)

7.365

*** 12.356 (14)

30.570
16.948

Honest

**

3.389

Loving

5.905

(2)

*** 3.759

(2)

11.014

*** 4.561

(2)

Obedient

7.756

(5)

** 9.833

(9)

8.126

*** 9.109

(8)

13.039

Polite

8.399

(7)

*** 10.926 (11)

13.190

*** 11.635 (12)

73.195

Responsible

8.509

(8)

*** 5.463

(4)

22.501

***

Self-Controlled

9.370

(9)

** 7.074

(5)

8.343

Note:

5.817

(4)

61.002

*** 7.920

(5)

11.089

In each column the rank order of each value Is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed significantly ibetween sixth grade students and parents grouped according to age level using the Kruskal-Wallis Test.
■«*
* P < .05

** P < .01

*** P < .001
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MEAN RANKINGS OF INSTRUMENTAL VALUES OF SIXTH GRADE STUDENTS AND PARENTS ACCORDING TO
AGE LEVEL OF PARENTS
Parents Between
46 and 55
N = 244

Instrumental Value
Ambitious

9.829

H

.903

.348

12.400 (16)

.017

* 10.417 (11)

4.842

11.433 (12)

Cheerful

*** 10.147 (10)

33.911

Clean

*** 12.230 (15)

13.608

Capable

.397

12.270 (16)

9.200

H

(9)

Broadminded

(9)

Parents 56
and Older
N = 30

*** 10.833 (10.5)
12.267 (15)

.003
11.054
2.763

Courageous

** 8.548

(7)

6.922

8.300

(7)

1.995

Forgiving

* 5.448

(3)

4.292

4.967

(2)

2.621

7.536

(5)

1.325

7.967

(6)

.329

Honest

*** 3.679

(1)

16.965

3.500

(1)

3.346

Imaginative

*** 14.774 (18)

56.003

** 14.533 (18)

8.949

Independent

*** 12.325 (17)

11.015

11.867 (14)

.739

12.222 (14)

.357

11.467 (13)

1.519

Logical

*** 11.718 (12)

46.777

12.567 (17)

2.863

Loving

5.230

(2)

2.653

5.433

(3)

.675

Obedient

*** 9.238

(8)

13.413

8.833

(8)

1.402

Polite

*** 11.766 (13)

71.943

Responsible

***

5.639

(4)

62.757

6.833

(4)

3.576

Self-Controlled

*** 7.806

(6)

12.020

7.767

(5)

2.431

Helpful

Intellectual

** 10.833 (10.5)

8.092

129
groups while they did not indicate that there were differences when
compared with others.

This was very similar to the comparisons of

other grade levels to parent groups.
To answer the second part of hypothesis six, student value
systems were compared with teacher value systems according to age
level of teachers.
1) 35 and Younger;
4) 56 and Older.

Teachers were divided into four age categories:
2) Between 36 and 45;

3) Between 46 and 55;

and

The objective of this hypothesis was to determine

if student value systems differed from teachers at various age levels.
To test the hypothesis, all students were compared with each of the
four age level categories of teachers.

A separate test was conducted

comparing the student group with each of the four teacher groups
categorized by age level.

A separate H statistic was calculated for

each value in each of the group comparisons.

The results are

reported in Table 17.
Students ranked three Terminal Values more importantly than all
teacher groups

(using m ean scores and .05 level of significance).

These values were A Comfortable Life, An Exciting Life, and Pleasure.
Students ranked two Terminal Values as more important than the "35
and Younger" and "Between 36 and 45" teacher group.
were A World at Peace and A World of Beauty.

These values

Freedom was given a more

important ranking than all except the "56 and Older" teacher group.
Happiness was ranked m ore importantly by the student group than by
the "35 and Younger" and "Between 46 and 55" group.

True Friendship

was given a more important ranking than all except the "56 and Older"
group.
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TABLE 17
MEAN RANKINGS OF TERMINAL VALUES OF ALL STUDENTS AND TEACHERS ACCORDING TO AGE
LEVEL OF TEACHERS
All
Students
N - 1364
10.643 (13)

Terminal Value
A Comfortable Life

;ion of the copyright owner. Further reproduction prohibited without permission.

55.910

N - 33
*** 14.121 (16)

*** 12.214 (13)

19.450

* 11.242 (12)

15.633

An Exciting Life

9.550

A Sense of Accomplishment

9.839 (10)

*** 7.881

(6)

15.836

*** 6.697

(6)

19.634

8.415

(6)

*** 10.548 (12)

19.368

*** 11.182 (11)

10.889

11.296 (15)

* 12.488 (14)

4.142

** 13.606 (15)

8.363

* 11.727 (13)

6.238

A World at Peace
A World of Beauty

(8)

Teachers 35
or Younger
N “ 84
*** 14.536 (17)

4.011

Equality

9.654

(9)

9.798 (11)

.129

Family Security

8.670

(7)

8.107

(9)

.942

Freedom

7.755

(4)

9.714 (10)

16.750

Happiness

7.117

(3)

* 8.000

(7)

3.866

Inner Harmony

9.968 (11)

*** 6.976

(5)

29.858

***

Mature Love

10.297 (12)

*** 6.310

(3)

48.331

***

National Security

13.434 (18)

14.357 (16)

1.945

14.212 (17)

.474

Pleasure

11.728 (16)

*** 15.274 (18)

53.437

*** 15.273 (18)

22.892

*** 1.738

(1)

17.667

*** 1.242

(1)

10.723

***

(4)

58.222

*** 7.909

(8)

16.125

13.405 (15)

1.194

Salvation

3.328

(1)

Self-Respect

10.995 (14)

Social Recognition

12.785 (17)

True Friendship

6.901

(2)

Wisdom

8.306

(5)

Note:

***

6.929

**

6.000

(3)

8.924

*** 10.909 (10)

15.309

7.273

(7)

.237

6.242

(4)

18.981

6.455

(5)

18.417

11.939 (14)

.958

8.012

(8)

10.094

*** 10.061

(9)

20.413

*** 4.667

(2)

46.761

*** 4.909

(2)

15.606

• **

In each column the rarieorder of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
between students and teachers categorized according to age level, using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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MEAN RANKINGS OF TERMINAL VALUES OF ALL STUDENTS AND TEACHERS ACCORDING TO AGE
LEVEL OF TEACHERS
Teachers Between
46 and 55
N = 29

Terminal Value
A Comfortable Life

*** 16.483 (17)

43.301

An Exciting Life

*** 13.103 (15)

14.226

A Sense of Accomplishment

*** 6.793

(6)

12.948

A World at Peace

9.517 (11)

A World of Beauty

11.862 (13)

Equality

8.414

(7)

Family Security

** 6.310

Freedom
Happiness
Inner Harmony

Teachers 56
and Older
N - 21

H

*** 15.619 (17) .
** 12.905 (15)

11.530

3.068

8.952 (10)

.382

=489

12.381 (14)
8.048

(6)

(4)

8.325

8.190

** 10.172 (12)

10.251

* 9.207 (10)

Mature Love

(3)

8.767

(3)

*** 6.524

1.517

*** 4.931

H
22.850

.755
2.100

(8)

.168

9.190 (11)

3.297

6.377

8.571

(9)

3.215

28.329

* 7.238

(4)

6.460

2.295

10.952 (12)

.321

12.655 (14)

2.366

** 11.095 (13)

9.223

Pleasure

*** 16.759 (18)

41.397

*** 16.714 (18)

29.882

Salvation

*** 1.069

(1)

12.819

1.000

(1)

10.628

Self-Respect

***

(5) .

29.160

*** 7.762

(5)

11.349

14.143 (16)

1.403

9.172

National Security

Social Recognition

6.517

(8.5)

13.483 (16)

.085

**

True Friendship

*** 9.172

(8.5)

12.993

8.095

(7)

2.347

Wisdom

*** 4.724

(2)

16.325

*** 3.000

(2)

27.380
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TABLE 17 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF ALL STUDENTS AND TEACHERS ACCORDING TO AGE
LEVEL OF TEACHERS
Teachers 35
or Younger
N = 86
9.698 (8)

All
Students
N - 1373
8.814 (8)

Instrumental Value
Ambitious
Broadminded

10.813 (14)

Capable

10.812 (13)

Cheerful

7.806

(4)

10.151 (11)

Teachers Between
36 and 45
N » 35
9.086 (8)

H
2.734
2.012

* 9.744

(9)

4.474

*** 9.535

11.943 (13)
*** 7.468

H
.076
1.900

(6)

14.703

(7)

12.070

* 9.886 (10)

5.897

Clean

11.975 (15)

*c* 15.442 (18)

44.364

* 13.914 (18)

5.404

Courageous

10.205 (11)

9.977 (10)

.240

9.257

(9)

5.714

(3)

.694

5.914

(4)

9.327

4.771

(1)

.719

Forgiving

6.556

(3)

Helpful

8.239
5.502

Honest

**

5.140

(3)

8.273

(6)

* 6.919

(5)

5.408

(1)

** 3.884

**

1.493

(1)

10.750

Imaginative

12.169 (16)

11.849 (14)

1.925

13.029 (17)

.480

Independent

10.385 (12)

11.186 (13)

2.349

* 12.029 (14)

3.923

Intellectual

12.353 (17)

12.174 (15)

.240

12.457 (15)

.020

Logical

12.832 (18)

12.442 (16)

1.003

11.600 (12)

2.809

Loving

5.846

(2)

Obedient

9.923

(9)

10.581 (12)

1.070

10.257 (11)

.110

10.066 (10)

*** 12.453 (17)

20.818

** 12.571 (16)

9.527

Polite

*** 4.128

(2)'

15.807

5.571

(2)

.243

Responsible

7.877

(5)

** 6.360

(4)

10.150

6.600

(5)

2.621

Self-Controlled

8.433

(7)

9.035

(6)

1.922

8.857

(7)

.193

Note:

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed significantly £
between students and teachers categorized according to age level using the Kruskal-Wallis Test.
M
* P < .05

** P < .01

*** P < .001
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TABLE 17 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF ALL STUDENTS AND TEACHERS ACCORDING TO AGE
LEVEL OF TEACHERS
Teachers Between
46 and 55
N - 29

Instrumental Value
Ambitious

4.351

* 11.429 (12)

6.434

.549

11.143 (11)

.039

9.655

(8)

1.794

(9)

** 10.345

(9)

.316

7.674

** 11.000 (10)

8.279

*** 15.034 (18)

12.780

** 15.381 (18)

10.560

8.483

(7)

3.315

** 7.476

(7)

** 4.690

(2)

6.813

5.762

(4)

.565

6.828

(6)

2.497

6.714

(5)

1.810

4.552

** 3.190

(1)

7.130

Courageous
Forgiving

H

11.621 (14)

Capable

Clean

Teachers 56
and Older
N - 21

* 10.793 (11)

Broadminded

Cheerful

H

Helpful

10.286

6.686

(1)

.810

Imaginative

12.793 (16)

.162

13.762 (17)

2.065

Independent

11.172 (12)

.682

12.476 (15.5)

3.182

Intellectual

11.310 (13)

2.430

11.810 (13)

.942

Logical

11.897 (15)

2.596

12.476 (15.5)

.145

Honest

Loving

6.172

(4)

.084

5.619

(3)

.033

10.517 (10)

.318

* 7.762

(8)

4.056

Polite

** 12.862 (17)

9.708

Responsible

**

Obedient

Self-Controlled

12.095 (14)

3.624

5.793

(3)

7.375

*** 4.619

(2)

13.086

* 6.483

(5)

4.365

6.905

(6)

1.596

134
Teachers in all age groups ranked five Terminal Values more
importantly than the student group.
Accomplishment,

Inner Harmony,

These values were A Sense of

Salvation,

Self-Respect, and Wisdom.

It should be noted again that Salvation received a number one
ranking from all groups even though mean scores indicated a differ
ence in ranking.

Family Security received a more important ranking

by the "Between 36 and 45" and "Between 46 and 55" group.

Mature

Love received a more important ranking by the "35 and Younger" and
"Between 36 and 45" age group.

Value systems of students indicated

fewer differences when compared to older teachers than when compared
to the younger teachers.

It appears that teachers,

give greater importance to achievement values

on the whole,

(i.e., A Sense of

Accomplishment and Wisdom), while students place more emphasis on
personal happiness values

(i.e., Happiness, A Comfortable Life, An

Exciting Life, and Pleasure).
Analysis of Instrumental Value Systems of students and teachers
categorized by age level indicated two values that received a more
important ranking by students than by all teacher groups
.05 level of significance).

(using the

These values were Cheerful and Clean.

Ambitious was ranked as more important by students than by the
"Between 46 and 55" and "56 and Older" group.

However,

there was no

indication of differences between the students and the two younger
teacher groups.

Students ranked Independent as more important than

the "Between 36 and 45" teacher group.

Students also ranked Polite

as more important than all but the "56 and Older" teacher group.
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No one Instrumental Value was ranked as more important by all
four teacher groups.
consistency here.

An analysis of the data indicated little

The "35 and Younger" and "Between 36 and 45"

teacher groups ranked Capable and Helpful with higher priority than
the student group.

The "56 and Older" group ranked Courageous and

Obedient as more important than the student group, while the other
teacher groups ranked these two values similarly.

The "35 and

Younger" and "Between 46 and 55" groups ranked Forgiving as more
important than did the student group.
a one ranking from all groups.

The value, Honest, received

The mean rankings given the value,

Honest, by the "35 and Younger" and "56 and Older" groups indicated
m ore importance given to this value than by the student group or
other teacher groups.

Loving was given a more important ranking,

using mean scores, by the "35 and Younger" group than all other
groups.

Responsible was ranked as more important by all except the

"Between 36 and 45" teacher group.

The "Between 46 and 55" teacher

group gave Self-Controlled a more important ranking than the other
groups.

Hypothesis 7

Value systems of students differ according to socio-economic
status of parents of these students.

Socio-economic status of parents was determined by occupation of
the head of household.

Occupations were categorized according to the

classification utilized by the United States Census Bureau.

These
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eight categories were condensed further to six categories for anal
ysis.

This study used the identical categories and occupational

terminology as utilized by Quist
values.

(1971) in his study of student

Students were asked to specify the occupation of their

father or head of household.
the Kruskal-Wallis Test

These six groups were compared using

(cf. appendix for list of eight occupations

and Table 18 for the six occupational categories used for a n alysis).
Analysis of the Terminal Values of students grouped according
to occupation of their parents indicated differences on only three
values.

Only one Terminal Value,

in ranking by these groups.

Self-Respect,

indicated difference

The Professional group ranked Self-

Respect more important than the others, using mean averages as a
criterion for judgment.
Students,
their parents,

grouped according to the socio-economic status of
ranked only two Instrumental Values differently.

These two values were Clean and Intellectual.

Students in the

Professional and Managerial category ranked the value, Clean, as
less important than did the other students

(significant at the .01

level) while the Managerial group ranked the value,
as more important than did the other groups

Intellectual,

(significant at the .05

le v e l ) .
Analysis of student values according to grade level of students
indicated that students categorized by grade level differed in their
rankings of many values.

This was also true when students were com

pared according to academic achievement.

However,

the data indicated

that students differed on only three values when compared according
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TABLE 18
MEAN RANKINGS OF TERMINAL VALUES OF STUDENTS ACCORDING TO SOCIO-ECONOMIC STATUS
OF PARENTS OF THESE STUDENTS
Terminal Value

Professional
N = 424
10.965 (14)

A Comfortable Life
An Exciting Life

9.455

A Sense of Accomplishment

9.613 (10)

A World at Peace

8.568

A World of Beauty

(8)

(6)

11.024 (15)

Managerial
N » 412
10.820 (13)
9.570

(8)

9.755 (10.5)
8.529

(6)

11.704 (15)

ClericalSales
N - 145
10.683 (13)
10.062 (10)
9.910

(9)

7.628

(5)

10.917 (14)

Craftsman
N ■= 196
10.219 (11)
9.097

Operative
N - 120
9.767 (10)

(8)

9.900 (11)

10.148 (10)

10.142 (12)

8.515

(6)

11.408 (15)

8.625

(7)

11.125 (15)

Equality

9.542

(9)

9.517

(8)

9.505

(9)

9.758

(9)

Family Security

8.995

(7)

8.762

(7)

9.055

(7)

7.852

(5)

8.283

(6)

Freedom

8.108

(5)

7.646

(4)

7.255

(4)

7.714

(4)

7.142

(3)

Happiness

7.177

(3)

7.211

(3)

6.821

(3)

6.811

(2)

7.317

(4)

Inner Harmony

9.877 (11)

9.726

(9)

10.228 (11)

10.398 (12)

9.742

(8)

10.386 (12)

10.505 (13)

10.617 (13)

Mature Love

10.625 (13)

10.027 (12)

9.755 (10.5)

National Security

13.583 (18)

13.417 (18)

13.621 (18)

13.250 (18)

13.467 (17)

Pleasure

11.920 (16)

11.833 (16)

11.428 (15)

11.148 (14)'

11.817 (16)

Salvation

3.101

** Self-Respect
Social Recognition

(1)

3.420

(1)

3.076

(1)

3.418

(1)

3.683

(1)

10.479 (12)

10.939 (14)

11.959 (16)

11.663 (16)

10.842 (14)

12.691 (17)

12.731 (17)

12.641 (17)

12.959 (17)

13.517 (18)

True Friendship

7.045

(2)

6.721

(2)

6.786

(2)

6.985

(3)

6.833

(2)

Wisdom

8.092

(4)

8.036

(5)

8.634

(6)

8.832

(7)

8.025

(5)

Note:

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
among student groups categorized according to socio-economic status of parents using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 18 (Continued)
MEAN RANKINGS OF TERMINAL VALUES OF STUDENTS ACCORDING TO SOCIO-ECONOMIC STATUS
OF PARENTS OF THESE STUDENTS
Terminal Value

ServiceLaborer
N = 62

Average Ranking
of Six
Groups

A Comfortable Life

10.048 (11)

12.000

8.736

(8)

8.833

3.071

10.339 (12)

10.583

4.483

An Exciting Life
A Sense of Accomplishment
A World at Peace
A World of Beauty

9.484

H

(3)

5.500

6.920

11.323 (15)

14.833

5.518

7.500

Equality

8.742

(7)

9.000

4.672

Family Security

8.242

(6)

6.333

10.579

Freedom

8.113

(5)

4.167

6.902

Happiness

7.661

(4)

3.167

3.739

10.726 (13)

10.667

4.561

9.968 (10)

11.917

7.942

National Security

12.484 (18)

17.833

6.275

Pleasure

12.065 (16)

15.500

5.782

Inner Harmony
Mature Love

Salvation
** Self-Respect
Social Recognition

(1)

1.000

6.945

11.016 (14)

14.333

15.770

12.177 (17)

17.167

2.351

4.048

True Friendship

7.355

(2)

2.167

3.373

Wisdom

9.790

(9)

6.000

10.061
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TABLE 18 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF STUDENTS ACCORDING TO SOCIO-ECONOMIC STATUS
OF PARENTS OF THESE STUDENTS
Professional
N «= 428
8.811 (8)

Managerial
N - 415
8.636 (8)

ClericalSales
N » 149
9.128 (8)

Craftsman
N - 196
8.179 (6)

Operative
N - 122
9.533 (9)

Broadminded

10.769 (13)

10.525 (12)

10.443 (10)

11.531 (14)

11.287 (15)

Capable

10.839 (14)

10.896 (14)

10.940 (14)

10.561 (13)

10.434 (12)

Instrumental Value
Ambitious

Cheerful

7.900

Clean

(4)

12.479 (17)

7.696

(4)

7.705

(4)

7.556

(4)

8.631

(7)

12.318 (16)

11.107 (15)

11.541 (15)

11.172 (14)

10.101 (11)

10.732 (12)

10.500 (12)

10.577 (13)

Courageous

9.914

(9)

Forgiving

6.636

(3)

6.431

(3)

6.839

(3)

6.765

(3)

6.090

(3)

Helpful

8.028

(6)

8.549

(7)

7.886

(6)

8.398

(7)

7.943

(6)

Honest

5.474

(1)

5.414

(1)

5.329

(1)

5.699

(1)

5.705

(2)

Imaginative

12.054 (16)

12.282 (15)

11.973 (16)

Independent

10.407 (12)

10.624 (13)

Intellectual

11.722 (15)

12.708 (17)

Logical

12.614 (18)

13.075 (18)

Loving

6.273

(2)

5.672

(2)

Obedient

10.218 (10)

9.807

(9)

Polite

10.283 (11)

10.060 (10)

10.082 (16)

12.803 (17)

10.463 (11)

9.750 (10)

10.328 (11)

12.765 (18)

12.413 (17)

12.639 (16)

12.443 (17)

13.117 (18)

12.828 (18)

5.356

(2)

5.944

(2)

5.656

(1)

10.765 (13)

9.449

(9)

9.451

(8)

9.805

(9)

10.189 (11)

9.885 (10)

Responsible

7.907

(5)

7.761

(5)

7.839

(5)

8.107

(5)

7.426

(4)

Self-Controlled

8.386

(7)

8.096

(6)

9.101

(7)

8.709

(8)

7.795

(5)

Note:

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed significantly ^
among student groups categorized according to socio-economic status of parents using the Kruskal-Wallis Test.
Jg
* P < .05

** P < .01

*** P < .001

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

TABLE 18 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF STUDENTS ACCORDING TO SOCIO-ECONOMIC STATUS
OF PARENTS OF THESE STUDENTS
Average Ranking
of Six
Groups

Instrumental Value

ServiceLaborer
N - 59

Ambitious

10.136 (11)

Broadminded
Capable

H

8.333

9.999

10.712 (13)

12.833

7.616

11.441 (15)

13.667

4.449

(4)

4.500

5.076

11.271 (14)

15.167

16.771

Courageous

9.983 (10)

11.167

4.335

Forgiving

6.525

(3)

3.000

2.284

Helpful

8.576

(5)

6.167

5.189

5.780

Cheerful
Clean

Honest

7.186

(2)

1.333

1.567

Imaginative

11.525 (16)

16.000

2.654

Independent

10.678 (12)

11.500

4.422

Intellectual

12.492 (17)

16.667

11.670

Logical

12.712 (18)

17.833

4.344

5.017

(1)

1.667

4.164

Obedient

8.915

(7)

9.333

8.899

Polite

8.983

(8)

9.833

Responsible

8.814

(6)

5.000

Self-Controlled

8.386

(7)

7.000

Loving

4.669
N

6.607
7.904
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to the socio-economic status of their parents.

Thus, it appears

that the student's socio-economic status as measured by his father's
occupation bears little relationship to his total value scores.
Similar results were reported by Thompson
his study of student values and Quist
values.

(1965 and 1968)

in

(1971) in his study of student

These results are at variance with those reported by Prince

(1957) and Lehmann (1963).

In both of these studies students from

Professional-Managerial homes had higher Traditional scores and
lower Emergent scores than students from Service and Laborer back
ground.

These results also contradict Kohn's

(1969) conclusions

that social class stands out as more important for men's values than
any other factor and that it is more important than any of the
others put together.

At least it appears so between the approximate

ages of 12 and 18 in a very highly homogeneous group affiliated with
a private Christian school system.

Hypothesis 8

Value systems of parents differ according to socio-economic
status of parents.

To test this hypothesis,

parents were categorized according to

occupation of the head of household.

Occupations were classified in

the same manner as classified for the student groups.

Parents were

asked to specify the occupation of the head of household.

The value

systems of these six groups of parents were compared using the
Kruskal-Wallis Test.
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Analysis of the Terminal Values of parents, grouped according
to the occupation of the head of household indicated differences in
seven of the eighteen values

(at the .05 level of significance or

less; cf. Table 19 for specific data).

A Comfortable Life was

ranked differently by the six groups with the Managerial group
ranking it as more important than the other groups.

The Profession

al class gave A Comfortable Life a ranking of least importance.

How

ever, all groups gave A Comfortable Life a relatively low ranking
with 15 the highest ranking given by all groups.
An Exciting Life was ranked as more important by the Profession
al and the Operative classes with the Managerial class ranking it
somewhat lower.

A Sense of Accomplishment was ranked with greater

priority by the Professional class.

Each of the successive classes,

as listed on the chart, ranked it lower.

However,

the Service-

Laborer class gave A Sense of Accomplishment almost as high ranking
as did the Professional class.

A World of Beauty was given the most

important ranking by the Service-Laborer class with the Professional
class next

(.01 level of significance).

The Service-Laborer class gave Happiness a more important rank
ing than did the other groups.

However,

Craftsman, Operative, and

Managerial classes ranked Happiness almost as important.
exception of the Clerical-Sales group,

With the

it appears that Happiness is

of increasing importance to the groups of lower socio-economic sta
tus.

Inner Harmony was given the highest ranking by the Profession

al group.

This value received its lowest ranking from the Operative
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TABLE 19
MEAN RANKINGS OE TERMINAL VALUES OE PARENTS ACCORDING TO SOCIO-ECONOMIC STATUS OF
PARENTS

*** A Comfortable Life

Professional
N “ 223
15.525 (17)

Managerial
N - 207
13.821 (15)

ClericalSales
N - 57
1-4.579 (16)

Craftsman
N - 75
14.400 (17)

Operative
N - 51
14.882 (17)

* An Exciting Life

12.798 (13)

13.498 (14)

14.456 (15)

14.120 (15)

12.941 (14)

9.747 (10)

10.216 (11)

Terminal Value

** A Sense of Accomplishment
A World at Peace

8.094

(7)

8.932

(9)

8.842

(9)

9.919 (12)

9.889 (11)

9.807 (12)

12.888 (14)

13.899 (16)

Equality

9.915 (11)

10.932 (12)

Family Security

5.543

Freedom

9.691 (10)

9.043 (10)

8.215

(8)

6.981

* Inner Harmony

5.794

(4)

Mature Love

6.749

(5)

** A World of Beauty

** Happiness

* National Security
Pleasure

(3)

5.029

(3)

(9)

9.431 (10)

13.193 (14)

13.360 (14)

13.549 (15)

9.509 (11)

10.187 (12)

10.961 (12)

5.912

(3)

9.680

4.733

(3)

5.333

(3)

8.965 (10)

9.840 (11)

8.745

(8)

(5)

7.702

(5)

6.720

(5)

6.686

(4)

6.570

(4)

5.982

(4)

6.667

(4)

7.098

(6)

6.986

(6)

7.789

(6)

6.840

(6)

6.843

(5)

13.099 (15)

12.440 (13)

11.825 (13)

12.547 (13)

12.392 (13)

15.816 (18)

15.227 (18)

15.667 (18)

15.560 (18)'

15.255 (18)

Salvation

1.413

(1)

1.256

(1)

1.035

(1)

1.360

(1)

1.294

(1)

Self-Respect

7.794

(6)

8.333

(7)

8.509

(8)

8.640

(8)

8.824

(9)

Social Recognition

14.058 (16)

14.618 (17)

14.684 (17)

14.173 (16)

13.902 (16)

True Friendship

9.081

(9)

8.585

(8)

8.333

(7)

8.173

(7)

8.549

(7)

Wisdom

4.552

(2)

4.551

(2)

3.965

(2)

3.973

(2)

3.804

(2)

Note:

la each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
among parent groups according to socio-economic status of parents u6ing the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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Average Ranking
of Six
Groups

Terminal Value
*** A Comfortable Life

14.895 (16)

16.333

27.762

* An Exciting Life

13.579 (15)

14.333

11.737

(7)

8.833

19.917

9.632 (11)

10.833

.938

11.421 (13)

14.333

15.229

10.474 (12)

** A Sense of Accomplishment
A World at Peace
** A World of Beauty
Equality

8.211

11.667

9.608

Family Security

6.211

(3)

3.000

9.898

Freedom

8.737

(9)

9.667

6.838

** Happiness

6.526

(4)

5.167

15.811
12.028

* Inner Harmony

6.632

(5)

4.500

Mature Love

8.316

(8)

6.000

5.237

12.368 (14)

13.500

13.982

15.632 (18)

18.000

6.986

1.000

4.263

9.421 (10)

8.000

4.282

15.316 (17)

16.500

5.557

7.333

7.149

* National Security
Pleasure
Salvation
Self-Respect
Social Recognition
True Friendship
Wisdom
Note:

1.105

8.000

(1)

(6)

5.170
4,526 (2)
2.000
In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low
number indicates a high importance given to that value). Asterisks indicate Terminal Values that differed
significantly among parent groups according to socio-economic status of parents using the KruBkal-Wallls Test.
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TABLE 19 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF PARENTS ACCORDING TO SOCIO-ECONOMIC STATUS OF
PARENTS
Instrumental Value
*** Ambitious
Broadminded

Professional
N = 225
10.844 (11)

Managerial
N - 207
8.756 (7)

ClericalSales
N - 58
10.845 (11)

Craftsman
N « 71
10.155 (10)

Operative
N - 52
9.327 (9)

12.196 (15)

12.230 (16)

12.897 (16)

12.296 (15)

12.846 (16)

* Capable

10.071

(9)

10.347 (11)

10.569 (10)

11.803 (14)

11.423 (13)

* Cheerful

10.436 (10)

9.667 (10)

14.062 (18)

11.962 (13)

*** Clean

10.362

(9)

12.466 (15)

8.859

(9)

9.577 (10)

10.690 (12)

10.865 (11)

Courageous

8.440

(7)

8.920

(8)

8.517

(8)

7.662

(5)

7.596

Forgiving

5.129

(3)

5.779

(3)

5.448

(3)

5.493

(3)

4.269

(2)

Helpful

7.502

(5)

8.362

(8)

7.293

(6)

8.507

(7)

7.654

(6)

3.840

(1)

3.000

(1)

3.534

(1)

3.761

(1)

3.000

(1)

Honest
*** Imaginative

13.453 (17)

15.286 (18)

Independent

11.702 (13)
11.284 (12)
12.009 (14)

** Intellectual
Logical

(5)

14.862 (18)

15.592 (18)

12.136 (15)

12.138 (14)

12.676 (16)

12.750 (14)

12.700 (17)

12.966 (17)

13.155 (17)

12.808 (15)

12.094 (14)

11.810 (13)

11.718 (13)

13.058 (17)

16.173 (18)

Loving

4.369

(2)

5.113

(2)

4.310

(2)

5.423

(2)

4.942

(3)

Obedient

9.791

(8)

9.343

(9)

8.293

(7)

8.817

(8)

7.827

(7)

*** Polite

12.458 (16)

11.305 (12)

11.603 (12)

10.211 (11)

11.365 (12)

Responsible

5.222

(4)

5.939

(4)

6.259

(4)

5.887

(4)

6.615

(4)

Self-Controlled

8.000

(6)

7.728

(5)

6.483

(5)

7.958

(6)

8.423

(8)

Note:

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed significantly _
among parent groups according to socio-economic status of parents using the Kruskal-Hallis Test.
* p < .05

** P < .01

*** P < .001
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TABLE 19 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF PARENTS ACCORDING TO SOCIO-ECONOMIC STATUS OF
PARENTS
Instrumental Value
*** Ambitious
Broadminded
* Capable
* Cheerful
*** Clean

ServiceLaborer
N = 21
8.905 (8)

Average Ranking
of Six
Groups
9.333

11.143 (14)

15.333

3.423

11.000 (13)

11.667

13.723

9.048 (10)

9.667

11.381

10.857 (12)

13.500

63.824

H
20.908

Courageous

8.286

(6)

6.500

6.167

Forgiving

4.333

(2)

2.667

10.055

Helpful

8.000

(5)

5.833

8.226

Honest

4.000

(1)

1.000

10.125
43.188

*** Imaginative

16.000 (18)

17.833

Independent

13.286 (16)

14.667

6.759

12.952 (15)

15.500

18.322

13.714 (17)

14.667

7.530

** Intellectual
Logical
Loving

5.143

(3)

2.333

9.328

Obedient

9.000

(9)

8.000

10.489

10.810 (11)

*** Polite

12.333

22.789

Responsible

5.952

(4)

4.000

10.328

Self-Controlled

8.571

(7)

6.167

7.946
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group (significant at the .05 level).

National Security was ranked

as m ore important by the Clerical-Sales group with the Professional
group giving it the lowest ranking.

Here again,

the highest ranking

given to this value was 13.
Parents, categorized according to occupation of head of house
hold,

indicated differences in the ranking of seven Instrumental

Values.

The Managerial group ranked Ambitious as more important than

the other groups

(significant at the .001 level) with the Clerical

group giving it the lowest mean ranking of the six.

Capable was

ranked as more important by the Professional group than by the other
groups

(significant at the .05 level).

This value received its

least important ranking from the Operative group.
a more important ranking from the Craftsman group
the .05 level).

Cheerful received
(significant at

The Professional group gave Cheerful its least

important ranking.
The Craftsman group gave the value,
mean ranking

Clean,

(significant at the .001 level).

its most important
The Professional group

gave Clean the lowest ranking of all eighteen values, whereas the
Operative group ranked Clean eleventh.

The Professional group ranked

Imaginative as more important than did the other groups

(significant

at the .001 level).

However,

even by this group.

Intellectual was ranked twelfth by the Pro

fessional group

Imaginative was ranked seventeenth

(significant at the .01 level).

ranked Intellectual as less important.

All the other groups

Polite was ranked more

important by the Craftsman group than by the other groups.

The
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Professional group ranked Polite lower than all of the other groups.
In summary, value systems of parents, categorized according to
occupation of the head of household, differ.

The Professional group

particularly placed a higher value on three competence values.
were Capable,
groups

Imaginative,

and Intellectual.

(Craftsman, Operative,

on Clean and Polite.

They

The manual laboring

Service-Laborer) placed higher value

These results agree,

somewhat, with Kohn (1969),

who concluded on the basis of research of values of 3101 men of
various occupations in the United States,
social class position,

that the higher their

the greater the father's valuation of charac

teristics that bespeak an emphasis on self-direction;
social class position,

the lower the

the greater the emphasis on values emphasizing

conformity to externally imposed standards.
A comparison of parents according to occupation of head of house
hold indicated differences in value systems whereas these differences
were not indicated when students were compared by occupation of their
parents.

However,

age level,

students compared by grade level, and thus also by

evidenced differences in value systems, particularly when

comparing sixth,

eighth, and tenth grade students.

These differences

were not indicated when comparing parents by age level.

It appears

that age is a m ore important variable in the values of students than
is the socio-economic status of their parents in the Christian school
system.

The reverse is true for parents.

Here, it appears that socio

economic status is a m ore important variable than is age.
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Hypothesis 9

V alue systems of teachers and value systems of students differ
according to the socio-economic status of parents of the students.

Students were categorized according to socio-economic status of
their parents and compared with all teachers to test this hypothesis.
Teachers were compared with each of the six groups on each of the 36
values.

Since the objective of this hypothesis was to determine if

teacher value systems differed from students categorized by socio
economic status of parents,

the explanation of the analysis compares

differences that exist between the student groups as compared with
teachers.
A Kruskal-Wallis Test was used for each value comparing teachers
with each of the six socio-economic student groups.

The mean rank

ings, rank order, and H statistic are found in Table 20.
As indicated in Table 20,
values of students.

However,

the values of teachers differ from the
this is true regardless of the socio

economic status of the student.

There are only three Terminal Values

where differences are indicated between teachers and students when
grouped according to the socio-economic status of parents of these
students.

The Managerial and Service-Laborer group indicated no

differences in the ranking of A World of Beauty whereas the other
four groups ranked this value as more important than teachers
mean scores and

,05 level of significance).

(using

Family security was

ranked as less important to the Professional, Managerial, and
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TABLE 20
MEAN RANKINGS OF TERMINAL VALUES OF TEACHERS AND STUDENTS ACCORDING TO SOCIO-ECONOMIC
STATUS OF PARENTS OF STUDENTS

A Comfortable Life

All
Teachers
N «* 167
14.928 (17)

Professional
N = 424
*** 10.965 (14)

82.589

An Exciting Life

12.263 (13)

*** 9.455

Terminal Value

A Sense of Accomplishment

7.287

(5)

H

Managerial
N - 412
*** 10.820 (13)

92.639
31.833

(8)

34.583

*** 9.570

*** 9.613 (10)

33.786

***

*** 8.529

A World at Peace

10.293 (12)

*** 8.568

(6)

20.357

A World of Beauty

12.587 (14)

*** 11.024 (15)

Equality

9.719 (10)

9.542

Family Security

7.389

(6)

(8)

9.755 (10.5)

36.942

(6)

19.806

13.625

11.704 (15)

3.162

(9)

.432

10.027 (12)

*** 8.995

(7)

12.789

** 8.762

(7)

*** 8.108

(5)

24.561

*** 7.646

(4)

(3)

6.844

* 7.211

(3)

6.066

(9)

51.256

Freedom

9.964 (11)

Happiness

8.138

(8)

Inner Harmony

6.509

(3)

*** 9.877 (11)

54.325

***

7.419

*** 9.755 (10.5)

Mature Love

H

**

7.177

9.726

.314
106.26
33.287

(7)

*** 10.625 (13)

48.966

National Security

13.623 (16)

13.583 (18)

.778

13.417 (18)

26.690
.033

Pleasure

15.713 (18)

*** 11.920 (16)

95.841

*** 11.833 (16)

100.618

Salvation

1.431

(1)

*** 3.101

(1)

37.511

*** 3.420

(1)

44.402

Self-Respect

7.156

(4)

*** 10.479 (12)

64.160

*** 10.939 (14)

84.009

13.222 (15)

12.691 (17)

.868

12.731 (17)

Social Recognition

.456

True Friendship

8.629

(9)

*** 7.045

(2)

23.928

*** 6.721

(2)

34.460

Wisdom

4.515

(2)

*** 8.092

(4)

70.438

*** 8.036

(5)

67.333

Note:

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
M
between teachers and students categorized according to socio-economic status of parents using the Kruskal-Wallis Test, g
* P < .05

** P < .01

*** P < .001
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TABLE 20 (Continued)
MEAN RANKINGS OF TERMINAL VALUES OF TEACHERS AND STUDENTS ACCORDING TO SOCIO-ECONOMIC
STATUS OF PARENTS OF STUDENTS

A Comfortable Life

ClericalSales
N - 145
*** 10.683 (13)

79.502

Craftsman
N - 196
*** 10.219 (11)

79.823

An Exciting Life

*** 10.062 (10)

15.561

*** 9.097

(8)

32.504

A Sense of Accomplishment

*** 9.910

(9)

28.836

*** 10.148 (10)

40.489

A World at Peace

*** 7.628

(5)

26.395

*** 8.515

(6)

17.423

A World of Beauty

*** 10.917 (14)

10.851

* 11.408 (15)

4.180

Terminal Value

Equality
Family Security
Freedom

H

H

9.517

(8)

.138

9.505

(9)

9.055

(7)

9.709

7.852

(5)

.625

*** 7.255

(4)

33.611

*** 7.714

(4)

22.345

** 6.811

**

.268

(3)

9.822

(2)

10.542

Inner Harmony

*** 10.228 (11)

41.683

*** 10.398 (12)

56.519

Mature Love

*** 10.386 (12)

28.426

*** 10.505 (13)

33.883

13.621 (18)

.954

13.250 (18)

.208

Pleasure

*** 11.428 (15)

74.313

*** 11.148 (14)

103.315

Salvation

*** 3.076

(1)

29.643

*** 3.418

(1)

31.340

Self-Respect

*** 11.959 (16)

76.036

*** 11.663 (16)

84.634

12.641 (17)

.427

12.959 (17)

Happiness

**

National Security

Social Recognition

6.821

.205

True Friendship

***

6.786

(2)

22.670

*** 6.985

(3)

20.412

Wisdom

*** 8.634

(6)

58.628

*** 8.832

(7)

75.209
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TABLE 20 (Continued)
MEAN RANKINGS OF TERMINAL VALUES OF TEACHERS AND STUDENTS ACCORDING TO SOCIO-ECONOMIC
STATUS OF PARENTS OF STUDENTS

78.918

ServiceLaborer
N - 62
*** 10.048 (11)

40.097

*** 9.900 (11)

13.783

*** 9.484

13.830

*** 10.142 (12)

33.312

*** 10.339 (12)

23.742

*** 7.500

19.692

A Comfortable Life

Operative
N - 120
*** 9.767 (10)

An Exciting Life
A Sense of Accomplishment
A World at Peace

*** 8.625

Terminal Value

A World of Beauty

•

(7)

9.393

** 11.125 (15)

7.678

Equality
Family Security
Freedom

H

9.758

(9)

.012

(8)

(3)

11.323 (15)
8.742

(7)

H

1.526
3.032

8.283

(6)

2.434

8.242

(6)

.626

*** 7.142

(3)

32.779

*** 8.113

(5)

11.198

Happiness

7.317

(4)

2.991

7.661

(4)

.885

Inner Harmony

*** 9.742

(8)

34.266

*** 10.726 (13)

37.133

Mature Love

*** 10.617 (13)

27.756

*** 9.968 (10)

11.298

13.467 (17)

.107

12.484 (18)

2.654

Pleasure

*** 11.817 (16)

66.485

*** 12.065 (16)

30.588

Salvation

*** 3.683

(1)

44.897

*** 4.048

(1)

42.626

Self-Respect

*** 10.842 (14)

47.187

*** 11.016 (14)

31.567

• 13.517 (18)

.006

12.177 (17)

2.053

National Security

Social Recognition
True Friendship

***

6.833

(2)

22.813

* 7.355

(2)

5.808

Wisdom

*** 8.025

(5)

36.956

*** 9.790

(9)

48.279
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TABLE 20 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF TEACHERS AND STUDENTS ACCORDING TO SOCIO-ECONOMIC
STATUS OF PARENTS OF STUDENTS

Ambitious

All
Teachers
N = 171
9.971 (10)

Broadminded

10.889 (12)

Instrumental Value

Capable
Cheerful
Clean

9.333

(8)

9.924

(9)

15.053 (18)

Courageous

9.269

(7)

Forgiving

5.257

(3)

Helpful

6.673

(5)

Honest

4.094

(1)

Professional
N - 428
** 8.811 (8)

H
6.866

**

Managerial
N - 415
8.636 (8)

H
8.675

10.769 (13)

.029

10.525 (12)

.483

*** 10.839 (14)

12.463

*** 10.896 (14)

12.258

(4)

22.850

*** 12.479 (17)

*** 7.900

36.937

9.914

(9)

2.433

6.636

(3)

10.557

** 8.028

(6)

8.312

(1)

13.516

**

***

5.474

' *** 7.696

(4)

26.256

*** 12.318 (16)

45.942

10.101 (11)
**

3.629

6.431

(3)

10.416

*** 8.549

(7)

18.046

***

(1)

11.458

5.414

Imaginative

12.485 (16)

12.054 (16)

.078

12.282 (15)

.085

Independent

11.515 (13)

** 10.407 (12)

6.716

10.624 (13)

3.771

Intellectual

12.041 (14)

11.722 (15)

.093

* 12.708 (17)

5.192

Logical

12.181 (15)

12.614 (18)

2.036

** 13.075 (18)

7.105

Loving

4.953

(2)

**

6.273

(2)

9.454

* 5.672

(2)

9.807

(9)

.281

6.418

Obedient

10.158 (11)

10.213 (10)

.055

Polite

12.503 (17)

*** 10.283 (11)

25.133

*** 10.060 (10)

33.587

*** 7.907

24.066

*** 7.761

19.260

Responsible

6.099

(4)

Self-Controlled
Note:

(5)

(5)

8.304 (6)
8.386 (7)
.021
8.096 (6)
.317
In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high Importance given to that value). Asterisks indicate Instrumental Values that differed significantly
between teachers and students categorized according to socio-economic status of parents using the Kruskal-Wallis Test. £
* P < .05

** P < .01

*** P < .001
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TABLE 20 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF TEACHERS AND STUDENTS ACCORDING TO SOCIO-ECONOMIC
STATUS OF PARENTS OF STUDENTS
ClericalSales
N - 149
9.128 (8)

Instrumental Value
Ambitious

•

Craftsman
N “ 196
*** 8.179

H

(6)

11.701
2.295

10.443 (10)

.176

11.531 (14)

** 10.940 (14)

10.500

* 10.561 (13)

Broadminded
Capable

H

2.539

6.220

Cheerful

*** 7.705

(4)

16.503

*** 7.556

(4)

22.987

Clean

*** 11.107 (15)

55.403

*** 11.541 (15)

46.123

** 10.732 (12)

7.358

* 10.500 (12)

5.865

Courageous
Forgiving

***

6.765

(3)

8.590

6.065

*** 8.398

(7)

11.871

*** 5.699

(1)

12.102

6.839

(3)

12.078

Helpful

* 7.886

(6)

Honest

* 5.329

**

(1)

4.095

Imaginative

11.973 (16)

.295

12.082 (16)

.007

Independent

10.463 (11)

3.294

*** 9.750 (10)

11.738

Intellectual

12.765 (18)

2.942

12.413 (17)

1.097

Logical

12.443 (17)

.653

* 13.117 (18)

5.101
6.011

Loving
Obedient

(2)

1.363

* 5.944

(2)

10.765 (13)

1.324

9.449

(9)

1.907

5.356

Polite

*** 9.805

(9)

25.349

*** 10.189 (11)

22.769

Responsible

*** 7.839

(5)

14.762

*** 8.107

(5)

13.481

9.101

(7)

1.366

8.709

(8)

.374

Self-Controlled
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TABLE 20 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF TEACHERS AND STUDENTS ACCORDING TO SOCIO-ECONOMIC
STATUS OF PARENTS OF STUDENTS
Operative
N ** 122
9.533 (9)

H

Ambitious

Instrumental Value

.808

Laborer
N - 59
10.136 (11)

Broadminded

11.287 (15)

.809

10.712 (13)

.004

Capable

10.434 (12)

2.632

** 11.441 (15)

9.450

Cheerful
Clean
Courageous

* 8.631

*** 7.186

H
.006

(7)

6.042

(4)

13.054

*** 11.172 (14)

51.732

*** 11.271 (14)

24.772

* 10.557 (13)

5.678

9.983 (10)

1.447

6.090

(3)

2.823

6.525

(3)

2.940

Helpful

* 7.943

(6)

4.707

** 8.576

(5)

10.259

Honest

** 5.705

* 5.780

(2)

3.867

Forgiving

(2)

8.065

Imaginative

12.803 (17)

.761

11.525 (16)

.488

Independent

10.328 (11)

3.663

10.678 (12)

2.060

Intellectual

12.639 (16)

1.480

12.492 (17)

.486

Logical

12.828 (18)

1.599

12.712 (18)

Loving

* 5.656

(1)

9.451

3.886

5.017

(1)

.958
1.063

(8)

.818

8.915

(7)

1.939

Polite

*** 9.885 (10)

20.276

*** 8.983

(8)

26.409

Responsible

*** 7.426

(4)

6.723

*** 8.814

(6)

22.460

7.795

(5)

1.480

9.763

(9)

1.459

Obedient

Self-Controlled

Clerical-Sales group.

Happiness was ranked similar to the teacher

group by the Operative and Service-Laborer group, whereas the other
four student groups ranked this value as more important than did the
teachers.

The data indicates that only three values, Equality,

National Security, and Social Recognition, were ranked similarly by
the teacher group and all of the student groups.

All other values,

with the three above exceptions were ranked differently by student
groups as compared to the teacher group but similarly by all of the
student groups.
Few differences,

therefore, are indicated between the Terminal

Value systems of teachers and students according to the socio
economic status of the parents of these students.
differences in Terminal Values were observed,

Although many

these differences

existed between teachers and all students across socio-economic
groups and,

therefore, cannot be attributed to socio-economic status

of students.
A comparison of Instrumental Values of teachers and students
according to socio-economic status of parents of these students was
less clear.

All students ranked three values,

Polite as more important than did teachers
nificance).

Cheerful, Clean, and

(using .05 level of sig

All students ranked three values, Helpful, Honest, and

Responsible lower than did teachers
of significance).

student groups on the other values.
mental Values,

(using mean scores and

.05 level

A great variety of rankings existed amongst the
With both Terminal and Instru

the Service-Laborer group demonstrated greater
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similarity to the teacher group than did any other student group.
The only conclusion which can be drawn is that the value systems of
teachers indicate fewer differences when compared with the ServiceLaborer student group than with any other socio-economic group.

Hypothesis 10

Value systems of students differ according to the religious
orientation of students.

Three criteria were utilized to determine the religious orien
tation of students:

1) frequency of attendance at church services;

2) frequency of attendance at other church functions;

and 3) fre

quency of personal private devotions.
To test the values of students according to frequency of
attendance at church services,
gories:

students were divided into four cate

1) those who attended two services per week;

attended one church service per week;

2) those who

3) those who attended between

one church service per week and one per month;
attended less than one church service per month.

and 4) those who
Each of the thirty-

six values of these four groups was compared using the Kruskal-Wallis
Test.

Students, grouped according to frequency of church attendance,

differed on ten Terminal Values, using the .05 level of significance.
With few exceptions, a consistent pattern was established where the
mean averages of these ten values either increase or decrease with
frequency of church attendance.

Students who attended church least

frequently gave greater significance to the following values and each

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

158
successive group, with Increasing frequency of church attendance,
gave less importance to those values:
ing Life, Freedom, and Pleasure.
tance by groups two and three.

A Comfortable Life, An Excit

Mature Love was given more impor
However,

the data did not indicate

that there is a difference between groups one and four.
Five Terminal Values received a more important ranking by the
group which attended church services most frequently and each succes
sive group with decreasing frequency of church attendance gave less
importance to these values.

The values were:

Security, Salvation, Wisdom, and Inner Harmony.

Equality, Family
It should be noted

that group three ranked Inner Harmony as more important than did
group two.
A rather consistent pattern was established relative to the
relationship of student Terminal Values and their frequency of atten
dance at church services.

Students who attend church most frequently

appear less concerned with values relating to personal pleasure,
excitement, and comfort than students who attend church less fre
quently.

Students who attend church less frequently, on the other

hand, give less significance to values relating to a mature under
standing of life,

equal opportunity for all, taking care of loved

ones, freedom from inner conflict, and eternal life.
The identical process was followed to test the Instrumental
Values of students according to the frequency of attendance at church
services as was followed to test their Terminal Values.

Students

indicated differences in their ranking of only two values.

Students

who attended church least frequently ranked Imaginative more important
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than did all other groups (.,001 level of significance),

Again, all

other groups ranked this v alue with decreasing importance as their
frequency of church attendance increased.

Students who attended

church services most often ranked Obedient more important than the
other groups (.001 level of significance).

All other groups ranked

this value with decreasing importance as their frequency of church
attendance decreased

(cf. Table 21 for specific data).

A comparison of the findings with the findings of Rokeach (1970)
suggests some interesting observations.

On the basis of his national

survey, Rokeach concluded that frequent churchgoers had a selfcentered preoccupation with saving their own souls, and had an
alienated, other-worldly orientation with an indifference toward a
social system that would perpetuate social inequality and injustice.
A lthough Equality is ranked less important by the regular church
attenders in this study than by the nonbeliever in Rokeach's study,
it was ranked m ore important than by the infrequent churchgoer in
this study.

The infrequent churchgoer in this study evidenced less

concern for the needs of others and more concern for his own per
sonal desires and ambitions

(using the rank-ordering of values as a

criterion for judgement).
Students were grouped into four categories to test their values
according to frequency of attendance at other church functions:
those who attended two or m ore functions per week;
attended one function per week;

1)

2) those who

3) those who attended between one

function per we e k and one per month; and 4) those who attended less
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TABLE 21
MEAN RANKINGS OF TERMINAL VALUES OF STUDENTS ACCORDING TO FREQUENCY OF ATTENDANCE AT
CHURCH SERVICES
Terminal Value
*** A Comfortable Life ■
*** An Exciting Life

Two Services
Per Week
N - 1101
10.940 (13)
9.778 (10)

A Sense of Accomplishment

9.820 (11)

A World at Peace

8.541

A World of Beauty
* Equality

11.436 (15)
9.537

** Family Security
* Freedom
Happiness
** Inner Harmony
* Mature Love
National Security
*** Pleasure

(7)

(8)

One Service
Per Week
N - 223
9.561 (9)
8.951

(6.5)

10.099 (12)
7.789

(5)

Between One Per
Week And One Per
Month N ** 27
7.889 (4.5)

Less Than
One Per
Month N ■* 7
7.143 (4.5)

Average
Ranking
of Groups
7.750

H
27.818

6.630

(2.5)

3.286

(1)

5.000

25.921

9.000

(9)

8.286

(7)

9.750

2.082

8.444

(7)

9.286

(8)

6.750

4.370

10.762 (13)

9.741 (10)

10.714 (11)

12.250

5.918

9.942 (11)

11.000 (15)

14.571 (17)

12.750

11.192

10.556 (14)

12.286 (15)

8.489

(6)

9.260

(8)

10.750

12.142

7.918

(4)

7.157

(3)

6.593

(1)

5.857

(2)

2.500

8.411

7.233

(3)

6.668

(2)

6.630

(2.5)

7.143

(4.5)

3.00

6.284

9.730

(9)

14.000

15.431

(9)

8.875

10.653

12.429 (16)

17.500

3.255

11.250

24.359
98.052

11.004 (16)

10.469 (12)

9.830 (10)

13.344 (18)

13.839 (18)

11.989 (16)

10.838 (15)

10.481 (13)
7.889

(8)

14.111 (18)
8.852

(8)

15.571 (18)
9.571

7.286

(6)

(1)

9.815 (11)

11.429 (13)

6.500

Self-Respect

11.030 (14)

10.767 (14)

11.593 (16)

11.429 (13)

14.250

.765

Social Recognition

12.773 (17)

12.762 (17)

13.222 (17)

11.429 (13)

16.000

1.814

3.750

4.817

*** Salvation

2.789

True Friendship

6.761

(1)

(2)

4.834

• 7.439

(4)

7.926

(6)

7.000

(3)

•

* Wisdom
Note:

8.124 (5)
8.951 (6.5) 10.074 (12)
10.571 (10)
8.375
9.159
In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
among students categorized according to frequency of church attendance using the Kruskal-Wallis Test.

* P < .05

** P < .01

*** P < .001

g
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TABLE 21 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF STUDENTS ACCORDING TO FREQUENCY OF ATTENDANCE AT
CHURCH SERVICES
Two Services
Instrumental Value
Per Week
____________________________N ° 1111_______
Ambitious
8.932 (8)

One Service
Between One Per
Per Week
Week And One Per
N - 222______ Month N - 26
(5)

6.429

(1)

5.500

3.965

Broadminded

10.901 (14)

10.739 (14)

9.462 (10)

7.571

(6)

11.000

5.733

Capable

10.869 (13)

10.599 (12)

10.615 (13)

9.286 (12)

12.500

1.776

(2)

4.250

1.376

12.857 (16)

16.000

.468

9.125

3.479
4.778

Cheerful

7.827

(5)

Clean

11.957 (15)

Courageous

10.285 (11)

8.383

7.626

(5)

(4)

11.860 (16)
9.914

(9)

9.038

8.500

(6)

12.346 (17)
10.231 (12)

Less Than
One Per
Month N - 7

6.857

7.429

(4.5)

Average
Ranking
H
of Groups_______

Forgiving

6.478

(3)

6.874

(3)

7.077

(3)

8.857 (10)

4.750

Helpful

8.150

(6)

8.518

(7)

8.077

(4)

12.000 (15)

8.000

6.509

Honest

5.415

(1)

5.739

(2)

6.154

(2)

8.714

(9)

3.500

2.404

Imaginative

12.425 (17)

11.315 (15)

9.962 (11)

7.429

(4.5)

11.875

22.581

Independent

10.504 (12)

10.005 (10)

9.308

8.286

(8)

9.750

5.023

Intellectual

12.373 (16)

12.392 (17)

11.885 (16)

9.143 (11)

15.000

2.971

Logical

12.881 (18)

12.892 (18)

11.231 (15)

9.857 (13)

16.000

4.364

Loving

5.879

(2)

* Obedient

9.659

(9)

Polite

10.014 (10)

Responsible

7.735

(4)

Self-Controlled
Note:

5.676

(1)

5.769

(9)

(1)

7.143

(3)

1.750

1.694

10.631 (13)

12.885 (18)

15.857 (18)

14.500

26.828

10.050

(ID

10.962 (14)

14.714 (17)

13.000

7.572

8.459

(6)

10.429 (14)

7.250

1.186

8.346

(5)

8.365 (7)
8.671 (8)
7.250
8.769 (7)
8.143 (7)
In each column the rank order of each value Is denoted by the number in parentheses after the mean. (Low number
indicates a high Importance given to that value). Asterisks indicated Terminal Values that differed significantly
among students categorized according to frequency of church attendance using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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than one function per month.

Each of the 36 values of these four

groups was compared using the Kruskal-Wallis Test.

The results were

very similar to the results when comparing students according to
their frequency of church attendance.
Students indicated differences on nine Terminal Values.

Again,

a consistent pattern was established where the mean averages of
these nine values either increased or decreased with frequency of
attendance at church functions.

Students who attended church least

frequently gave greater significance to the following values and
each successive group with increasing frequency of attendance at
church functions gave less importance to these values
.05 level of significance):

(using the

A Comfortable Life, An Exciting Life,

Freedom, Mature Love, Pleasure, and Self-Respect.

This was identical

to the group which attended church least frequently,

except Self-

Respect was also ranked as more important by this group.

Three

Terminal Values received a more important ranking by the group which
attended other church functions more frequently and each successive
group with decreasing frequency of attendance at other church
functions gave less importance to these values:
Security, and Salvation.

Again,

Equality,

Family

this is consistent with the compari

son of groups according to frequency of church attendance.

Two

additional values, Inner Harmony, and Wisdom, were ranked as more
important by the group which attended church services most frequently.
The identical process was followed to test the Instrumental
Values of students according to the frequency of attendance at other
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church functions as was followed to test their Terminal Values.
Here students indicated differences on eight Instrumental Values
the .05 level of significance).

(at

Students who attended other church

functions most frequently ranked Forgiving, Helpful, and Obedient as
more important than did the other group.

Students who attended

other church functions less frequently ranked Broadminded,

Imagin

ative, Independent, Intellectual, and Logical as more important than
did the group w hich attended most frequently.
note, however,

It is important to

that other than Independent, Obedient, and Helpful,

the rank ordering of these values did not differ greatly

(cf. Table

2 2 ).
Students w ere again grouped into four categories to test their
values according to the frequency of participation in private devo
tions:

1) those who had daily private devotions;

2) those who had

private devotions between once per day and once per week;

3) those

who had private devotions between once per week and once per month;
and

4) those who had private devotions less than once per month.

Each of the 36 values of these four groups was compared using the
Kruskal-Wallis Test.
The results of this test were very similar to the comparisons
of students according to church attendance and attendance at other
church functions.

However,

the decreasing importance given to

certain values and increasing importance given to other values was
not as consistent with the decrease or increase of personal private
devotions as it was in the other two situations.

Students who

participated in personal private devotions less frequently ranked
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TABLE 22
MEAN RANKINGS OF TERMINAL VALUES OF STUDENTS ACCORDING TO FREQUENCY OF ATTENDANCE AT
OTHER CHURCH FUNCTIONS

*** A Comfortable Life '

Two or More
Per Week
N = 685
11.320 (15)

*** An Exciting Life

Terminal Value

Week
N = 534
10.236 (12)

Between One Per
Week and One Per
Month N = 73
8.986 (7)

7.000

25.103

10.250

3.381

(8)

7.000

3.249

10.843 (14)

14.750

2.053

9.932 (13.5)

11.000 (16)

12.625

23.511

10.043 (11)

(8)

8.110

9.852

(9)

9.356 (10)

A World at Peace

8.136

8.642

(6)

9.014

A World of Beauty

11.328 (16)

11.263 (13)

H
34.213

(4)

9.206

9.801 (10)

(5)

(8)

11.822 (16)

7.857

Average
Ranking
of Groups
10.250

10.643 (12)

10.165 (11)

A Sense of Accomplishment

(6)

Less Than
One Per
Month N = 70
8.829 (7)

8.886

*** Equality

9.035

(8)

*** Family Security

8.117

(5)

9.022

(7)

9.904 (12)

8.750

21.004

*** Freedom

8.146

(7)

7.554

(4)

7.534

(3)

5.729

(1)

3.750

23.548

Happiness

7.054

(3)

7.283

(3)

7.068

(2)

6.500

(2)

2.500

1.698

Inner Harmony

9.707

(9)

10.184 (11)

9.808 (11)

10.900 (15)

11.500

4.113

10.736 (12)

10.084 (10)

9.274

9.250

15.303

13.393 (18)

13.313 (18)

14.466 (18)

13.600 (18)

18.000

6.146

12.444 (16)

11.227 (15)

11.027 (15)

9.314 (10)

14.000

43.898

** Mature Love
National Security
*** Pleasure
*** Salvation

2.358

* Self-Respect
Social Recognition

(1)

3.755

(1)

11.312 (14)

10.749 (14)

12.985 (17)

12.509 (17)

True Friendship

6.828

(2)

Wisdom

7.955

(4)

Note:

10.240 (13)

•

4.342

(9)

(1)

9.932 (13.5)
13.260 (17)

8.671

8.514

(6)

(5)

2.000

113.455

10.771 (13)

13.625

9.298

12.571 (17)

17.000

3.453

6.860

(2)

7.562

(4)

7.286

(3)

2.750

2.729

8.607

(5)

8.712

(6)

8.986

(9)

6.000

5.849

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
among students categorized according to frequency of attendance at other church functions using the Kruskal-Wallis Test.. •
* P < .05

** P < .01

*** P < .001
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TABLE 22 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF STUDENTS ACCORDING TO FREQUENCY OF ATTENDANCE AT
OTHER CHURCH FUNCTIONS
Two or More
Instrumental Value
Per Week
____________________________N ° 689________
Ambitious
.9.010 (8)

One Per
Week
N “ 539______
8.699 (8)

Broadminded

11.167 (14)

10.677 (13)

Capable

10.752 (12)

10.995 (14)

Cheerful

7.608

(4)

7.976

(5)

Between One Per
Week And One Per
Month N ° 72
8.806 (7)-

Less Than
One Per
Month N ° 71
7.662 (4)

Average
Ranking
H
of GroupB______
6.750
5.284

(9)

9.718 (11)

11.750

10.685

10.347 (12)

11.254 (15)

13.250

2.299

(5)

5.000

2.028

9.583

8.250

(6)

8.009

Clean

11.894 (15)

12.119 (16)

12.583 (18)

10.915 (12)

15.250

4.982

Courageous

10.324 (11)

10.202 (11)

9.931 (11)

9.338 (10)

10.750

3.360

Forgiving

6.208

(3)

6.792

(3)

7.222

(3)

7.408

(3)

3.000

9.803

Helpful

8.026

(6)

8.184

(6)

9.722 (10)

9.254

(9)

7.750

11.466

5.174

(1)

5.714

(1)

6.437

(2)

1.500

5.516

10.958 (14)

15.000

13.241
23.469

Honest
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Imaginative

12.431 (16)

12.174 (17)

6.194

(2)

10.861 (13)

: Independent

10.943 (13)

10.056

(6)

9.000

!Intellectual

12.739 (17)

12.108 (15)

11.403 (16)

11.535 (16)

16.000

7.946

' Logical

13.208 (18)

12.612 (18)

11.319 (15)

12.338 (18)

17.250

11.920

Loving

5.755

(2)

' Obedient

9.234

(9)

Polite

9.853 (10)

Responsible

7.750

(5)

(9)

9.514

(8)

8.296

(1)

1.500

1.500

10.271 (12)

11.611 (17)

12.197 (17)

13.750

37.006

10.102 (10)

10.875 (14)

10.944 (13)

11.750

5.334

5.250

4.902

5.885

. 7.900

(2)

(4)

5.889

7.708

(1)

(4)

6.366

9.141

(8)

Self-Controlled
Note:

1.009
6.500
8.648 (7)
8.507 (7)
8.356 (7)
8.139 (5)
In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed significantly
among students categorized according to frequency of attendance at other church functions using the Kruskal-Wallis Test.

* P < .05

** P < .01

*** P < .001
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A Comfortable Life, An Exciting Life, Freedom, Mature Love, and
Pleasure as m ore important than did the group which participated most
frequently.

Students who participated in personal private devotions

more frequently ranked A World at Peace, Equality, Family Security,
and Salvation more important than did the other groups
significance;

(.05 level of

cf. Table 23 for specific data).

The same process was followed to test Instrumental Values of
students according to the frequency of personal private devotions.
Here students differed on eleven Instrumental Values

(using the .05

level of significance).
Students who practiced personal private devotions daily gave a
more important ranking to the following values:
Honest, Obedient, and Polite.

Forgiving,

Helpful,

With few exceptions each successive

group with decreasing frequency of personal private devotions gave
less importance to these values.
Students who participated least in personal private devotions
placed greater emphasis on the following values than did the group
which participated most in personal private devotions:
Capable,

Imaginative,

with few exceptions,

Independent,

Broadminded,

Intellectual, and Logical.

Again,

each successive group with increasing frequency

of personal private devotions gave less importance to these values.
It appears that those students who spend more time in personal private
devotions place more emphasis on social values
and moral values

(Obedient and Polite)

(Honest, Forgiving, and Helpful).

Students who

spend the least time in personal private devotions place greater
emphasis on personal competence values

(Capable, Intellectual, Imag-
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TABLE 23
.MEAN RANKINGS OF TERMINAL VALUES OF STUDENTS ACCORDING TO FREQUENCY OF PRIVATE DEVOTIONS
Daily
N = 677

Between One Per
Day And One Per
Week N - 369

Between One Per
Week And One
Per Month N*135

*** A Comfortable Life

11.202 (1:0

10.566 (13)

10.119 (12)

*** An Exciting Life

10.173 (i:)

9.759 (10)

8.785

10.077 (ICO

9.566

(8)

9.933 (10)

(6)

8.515

(6)

8.630

9.313

Terminal Value

A Sense of Accomplishment
* A World at Peace

8.097

A World of Beauty

11.210 (14)

11.585 (15)

(7)

(6)

11.170 (16)

Less Than
Month N-176

Average
Ranking
of Groups

H

9.114

(8)

11.500

25.602

7.409

(3)

7.750

43.711

9.398 (10)

9.500

5.317

(9)

6.750

9.429

11.159 (16)

15.250

2.085

*** Equality

9.229

(8)

9.753

(9)

9.874

(8)

10.949 (15)

10.000

18.134

*** Family Security

7.874

(4)

8.694

(7)

9.926

(9)

10.682 (14)

8.500

57.688

*** Freedom

8.236

(7)

7.837

(4)

6.659

(3)

6.585

(2)

4.000

30.162

Happiness

7.369

(3)

6.984

(3)

6.889

(4)

6.545

(1)

2.750

4.466

Inner Harmony

9.775

(9)

9.902 (11)

10.689 (13)

10.222 (12)

11.250

4.037

10.789 (12)

10.247 (12)

10.089 (11)

(6)

10.250

26.097

13.230 (18)

13.515 (18)

13.830 (18)

13.705 (18)

18.000

3.848

12.408 (16)

11.748 (16)

11.074 (15)

9.625 (11)

14.500

50.822

*** Mature Love
National Security
*** Pleasure
*** Salvation

2.032

2.995

(5)

2.000

252.368

Self-Respect

11.332 (15)

10.718 (14)

10.852 (14)

10.369 (13)

14.000

7.745

Social Recognition

12.935 (17)

12.705 (17)

12.756 (17)

12.375 (17)

17.000

1.689

(1)

(1)

4.533

(1)

8.608

8.165

True Friendship

6.821

(2)

6.808

(2)

6.652

(2)

7.619

(4)

2.500

3.890

Wisdom

8.062

(5)

8.466

(5)

8.348

(5)

8.756

(7)

5.500

3.339

Note:

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks•indicate Terminal Values that differed significantly
among students categorized according to frequency of private devotions using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 23 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF STUDENTS ACCORDING TO FREQUENCY OF PRIVATE DEVOTIONS
Instrumental Value
Ambitious

9.004

*** Broadminded
** Capable
Cheerful

Between One Per
Day And One Per
Week N = 372

Daily
N = 688
(8)

8.626

(8)

11.558 (14)

10.481 (13)

11.189 (13)

10.538 (14)

7.866

(5)

7.527

(4)

Between One Per
Week And One
Per Month N»134
8.701

(7)

9.463

(9)

10.381 (12)
7.545

(4)

Less Than
One Per
Month N-172
8.488

(7)

Average
Ranking
of Groups

H

7.500

2.885

9.692 (10)

11.500

36.264

10.244 (12)

12.750

12.985

(5)

4.500

4.101
1.766

8.366

Clean

11.839 (15)

12.272 (16)

11.975 (17.5)

11.703 (17)

16.375

Courageous

10.327 (11)

10.231 (11)

9.836 (11)

9.942 (11)

11.000

2.104

*** Forgiving
** Helpful
*** Honest

6.064

(3)

6.492

(3)

7.164

(3)

8.273

(4)

3.250

36.282

7.932

(6)

8.091

(6)

8.672

(6)

9.488

(9)

6.750

14.945

4.900

(1)

5.554

(1)

6.358

(1)

7.128

(2)

1.250

33.935

10.360 (13)

15.000

33.898

(3)

8.750

51.052

*** Imaginative

12.718 (17)

12.218 (15)

11.463 (16)

*** Independent

11.180 (12)

10.210 (10)

9.634 (10)

12.626 (16)

12.728 (17)

11.612 (16)

11.052 (16)

16.250

14.867

13.311 (18)

13.099 (18)

11.985 (17.5)

10.994 (15)

17.125

37.884

** Intellectual
*** Logical
Loving

5.606

(2)

5.766

(2)

*** Obedient

9.058

(9)

9.968

(9)

*** Polite

9.570 (10)

10.293 (12)

8.105

(1)

1.750

7.273

11.291 (14)

12.297 (18)

12.500

70.525

10.776 (13)

10.919 (14)

12.250

18.682

6.567

(2)

6.442

Responsible

7.653

(4)

7.895

(5)

8.231

(5)

8.413

(6)

5.000

5.876

Self-Controlled

8.222

(7)

8.573

(7)

8.806

(8)

8.791

(8)

7.500

4.047

Note:

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed significantly
among students categorized according to frequency of private devotions using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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inative, and L o g i c a l ) .

Hypothesis 11

Value systems of teachers differ according to the religious
orientation of teachers.

Religious orientation of teachers was measured by frequency
of church attendance,

frequency of attendance at other church func

tions, and frequency of personal private devotions as with students.
The data indicated that all teachers attended either one or two
church services per week.
possible categories.

There were no responses in the other two

The Terminal Values of these two teacher

groups, categorized by church attendance,
two values

(cf. Table 24).

indicated differences in

National Security and Salvation were

ranked differently (significant at the .05 level).

However,

in

both cases these two values received the same rank order by each
of the two groups.
Three Instrumental Values were given a different ranking by
teachers categorized according to frequency of church attendance.
Teachers who attended church services less frequently gave more
importance to the values,

Independent, Intellectual,

and less

importance to Obedience (cf. Table 24 for specific data and signif
icance levels).

Teachers who attended church less frequently appear-ed

to be more independent, place greater value on being intellectual
and less importance on obedience than did teachers who attend church
services more frequently.
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TABLE 24
MEAN RANKINGS OF TERMINAL VALUES OF TEACHERS ACCORDING TO FREQUENCY OF ATTENDANCE AT
CHURCH SERVICES
Two Services
Per Week
N = 141

One Service
Per Week
N » 25

A Comfortable Life

14.972 (17)

15.240 (17)

17.000

.044

An Exciting Life

12.574 (13)

10.920 (13)

13.000

3.257
.021

Terminal Value

A Sense of Accomplishment

Average
Ranking
of Groups

H

(5)

5.000

A World at Peace

10.305 (12)

10.520 (12)

12.000

.028

A World of Beauty

12.823 (14)

11.400 (14)

14.000

2.118

Equality

9.816 (10)

9.120 (10)

Family Security

7.035

9.080

Freedom

7.291

(6)

(4)

10.128 (11)

7.280

10.000

.572

(9)

6.000

3.587

9.280 (11)

11.000

.597

Happiness

8.057

(8)

8.440

(8)

8.000

.157

Inner Harmony

6.645

(3)

5.680

(3)

3.000

1.622

7.362

(7)

7.840

Mature Love

(6)

6.000

1.034

National Security

13.369 (16)

15.080 (16)

16.000

5.810

Pleasure

15.716 (18)

15.680 (18)

18.000

1.148
5.045

Salvation

1.106

(1)

2.600

(1)

1.000

Self-Respect

7.213

(5)

6.440

(4)

4.000

.417

14.120 (15)

15.000

2.068

Social Recognition

10.057 (15)

True Friendship

8.752

(9)

7.880

(7)

8.000

.578

Wisdom

4.525

(2)

4.400

(2)

2.000

.629

Note:

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
between teachers categorized according to frequency of church attendance using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 24 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF TEACHERS ACCORDING TO FREQUENCY OF ATTENDANCE AT
CHURCH SERVICES
Two Services
Per Week
N = 144

Instrumental Value
Ambitious

9.715

Broadminded

(9.5)

11.083 (12)

Average
Ranking
of Groups

11.577 (14.5)

12.000

3.404

10.500

1.366
.367

9.885

(9)

8.885

H

Capable

9.465

(8)

8.000

Cheerful

9.806 (11)

10.654 (12)

11.500

.703

14.951 (18)

16.038 (18)

18.000

1.603

Clean

(8)

One Service
Per Week
N = 26

Courageous

9.104

(7)

8.750

.903

Forgiving

5.132

(3)

5.500

(3)

3.000

.821

Helpful

6.764

(5)

5.885

(4)

4.500

.796

Honest

3.972

(1)

4.885

(1)

1.000

2.152

11.077 (13)

15.000

2.715

9.500

10.302

Imaginative

12.750 (17)

** Independent

12.035 (13)

* Intellectual
Logical

10.038 (10.5)

13.250

6.623

11.577 (14.5)

14.750

.690

(2)

** Obedient

9.715

(9.5)

12.292 (14)
6.063

Self-Controlled
Note:

(6)

12.354 (15)
4.931

Responsible

8.615

12.382 (16)

Loving

Polite

10.038 (10.5)

(4)

(2)

2.000

.058

12.385 (16)

12.750

7.720

13.462 (17)

15.500

2.440

4.500

.028

5.038

6.154

(5)

8.243 (6)
8.692 (7)
6.500
.195
In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed signifi
cantly between teachers categorized according to frequency of church attendance using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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Teachers indicated a wide variety of behavior relative to the
frequency of attendance at other church functions

(cf. Table 25).

A comparison of Terminal Values of teachers categorized according
to frequency of attendance at other church functions indicated very
little difference in value systems.

Teachers who attended church

functions less frequently ranked Family Security lowest
at the .05 level).

(significant

Those teachers who attended other church func

tions once a week and between once a week and once a month ranked
A World of Beauty as less important than did the other two groups.
The ranking of Instrumental Values by teachers according to
frequency of attendance at other church functions also indicated
few

differences.

Forgiving was ranked as more important by teachers

who attended most frequently

(significant at the .05 level).

Those

who attended other church functions less frequently ranked Indepen
dent more importantly (significant at the .05 level).
also ranked Imaginative and Polite differently.

These groups

Teachers who attended

other church functions less frequently gave a more important ranking
to Imaginative than did the other groups.
ent pattern for Polite.

There is no such consist

Those who attend church functions two or

m ore times per w eek and between once a week and once a month ranked
Polite as more important than did the other groups.
According to the survey results, personal private devotions
is a common practice among teachers.

Only nine teachers indicated

that they participated in personal private devotions less than once
a week.

Of these nine teachers,

three answered that they partic

ipated in personal private devotions less than once a month.

This
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TABLE 25
MEAN RANKINGS OF TERMINAL VALUES OF TEACHERS ACCORDING TO FREQUENCY OF ATTENDANCE AT OTHER
____________ CHURCH FUNCTIONS________________________________
Average
One Per
Between One Per
Less Than
Two or More
One Per
Ranking
Week
Week And One Per
Terminal Value
Per Week
Month N-38
of GroupB
Month N " .46
N - 29
N = 53
A Comfortable Life
16.500
15.261 (17)
13.895 (16)
14.517 (16)
15.604 (17)
An Exciting Life

12.724 (14)

A Sense of Accomplishment

8.279

(8)

12.302 (13)
7.132

(5)

12.457 (13)
7.609

(6)

11.605 (13)
6.316

H
2.626

13.250

.490

(3)

5.500

3.902

A World at Peace

11.103 (12)

9.887 (12)

10.696 (12)

9.895 (11)

11.750

5.004

* A World of Beauty

11.586 (12)

13.208 (15)

13.000 (15)

11.868 (14)

14.250

8.274

10.621 (11)

9.264 (10)

9.913 (10)

9.368

(9)

10.000

2.068

6.642

6.804

(4)

9.421 (10)

6.000

9.259

10.348 (11)

10.184 (12)

11.000

1.729

Equality
* Family Security

6.931

Freedom

(6)

10.276 (10)

(4)

9.434 (11)

Happiness

6.862

(5)

8.453

(8)

8.391

(9)

8.289

(7)

7.250

3.435

Inner Harmony

5.586

(3)

6.434

(3)

7.065

(5)

6.632

(4)

3.750

1.946

Mature Love

5.931

(4)

7.547

(7)

7.783

(7)

8.079

(6)

6.000

2.097
5.704

National Security

14.655 (17)

13.302 (16)

13.152 (16)

13.974 (17)

16.500

Pleasure

16.276 (18)

15.811 (18)

15.435 (18)

15.421 (18)

18.000

1.829

1.000

6.220

Salvation
Self-Respect
Social Recognition
True Friendship

1.034

(1)

7.414

(7)

14.138 (15)
8.862

(9)

Wisdom
Note:

1.679

(1)

7.264

(6)

12.981 (14)
8.830

(9)

1.022

(1)

6.783

(3)

12.870 (14)
8.022

(8)

1.895

(1)

7.342

(5)

5.250

.682

13.263 (15)

14.500

2.220

8.500

.937

8.711

(8)

4.842 (2)
2.000
2.739
4.034 (2)
4.981 (2)
3.935 (2)
In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
^
between teachers categorized according to frequency of attendance at other church functions using the Kruskal-Wallis 2
Test.
* P < .05

** P < .01

*** P < .001

Ambitious

10.710 (10)

9.774 (10)

Broadminded

11.097 (12)

10.906 (12)

Capable

10.935 (11)

Cheerful

9.129

(8)

10.125

(9)

11.208 (12)
9.667

(8)

9.500

H

(9)

9.500

1.357

10.158 (11)

11.750

1.506

8.830

(7)

(6)

8.000

6.271

9.434

(9)

10.354 (10)

10.526 (12)

8.474

9.750

2.695

15 .491 (18)

14.563 (18)

15.526 (18)

18.000

2.482

Clean

14.387 (18)

Courageous

10.581

(9)

9.113

(8)

8.792

(7)

9.211

(7)

7.750

2.549

* Forgiving

4.452

(3)

4.302

(1)

6.292

(4)

5.921

(4)

3.000

11.005

Helpful

6.774

(5)

6.887

(5)

6.979

(5)

5.737

(3)

4.500

2.179

Honest

3.742

(2)

4.472

(2)

3.813

(1)

4.289

(1)

1.500

1.606

* Imaginative

12.806 (15)

12.396 (15.5)

13.438 (17)

11.158 (13)

15.125

9.842

* Independent

13.645 (17)

11.208 (13)

11.792 (15)

9.921 (10)

13.750

10.927

Intellectual

12.548 (14)

12.396 (15.5)

11.271 (13.5)

12.132 (16)

14.750

2.001

Logical

13.000 (16)

12.075 (14)

12.229 (16)

11.526 (15)

15.250

1.745

(2)

2.000

3.640

10.458 (11)

11.421 (14)

10.750

6.507

11.271 (13.5)

13.921 (17)

15.125

14.447

Loving

3.290

(1)

5.887

Obedient

8.548

(7)

9.981 (11)

11.710 (13)

13.038 (17)

** Polite
Responsible

6.129

(4)

(4)

4.792

5.979

(2)

(3)

5.237

6.474

(5)

4.000

-

Self-Controlled
Note:

5.943

(3)

-

.603

5.959
7.542 (6)
9.368 f8)
kjiQQ
7.516 (6)
8.660 (6)
In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed significantly
among teachers categorized according to frequency of attendance at other church functions using the Kruskal-Wallis
Test.
'B‘
* P < .05

** P < .01

*** P < .001
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TABLE 25 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF TEACHERS ACCORDING TO FREQUENCY OF ATTENDANCE AT OTHER
__________________________________ CHURCH FUNCTIONS__________________________________
One Per
Between One Per
Less Than
Two or More
Average
Week And One Per
One Per
Per Week
Week
Ranking
Instrumental Value
Month N - 48
Month N=38
N - 31
N » 53
of Groups

175
group of three rank ordered the values, An Exciting Life and Free
dom more importantly than the other groups, whereas this same group
rank ordered Salvation as less important than the other groups
Table 26 for specific rankings and significance levels).

(cf.

Teachers

classified by frequency of personal devotions ranked only one Instru
mental Value, Obedient, differently.

Those who participated in

personal devotions most frequently placed greater emphasis on the
value, Obedient.
In summary,

there were few differences indicated in values of

teachers compared according to religious orientation of teachers.
Utilizing these three criteria for measurement,

it can be concluded

that those teachers w ith greater religious orientation, appeared to
place greater emphasis on being Polite, Obedient, and Forgiving than
did the others.

Teachers with a lesser religious orientation placed

greater emphasis on being Independent and on Freedom.
emphasized, however,

It must be

that few differences appeared in teacher value

systems as compared w ith students classified according to religious
orientation.

Hypothesis 12

Value systems of parents differ according to the religious
orientation of parents.

The religious orientation of parents was also measured by
frequency of church attendance,

frequency of attendance at other

church functions, and frequency of personal private devotions.
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TABLE 26
MEAN RANKINGS OF TERMINAL VALUES OF TEACHERS ACCORDING TO FREQUENCY OF PRIVATE DEVOTIONS
Terminal Value
A Comfortable Life'
* An Exciting Life
A Sense of Accomplishment

Daily
N - 116
15.172 (17)

Between One Per
Day And One Per
Week N - 42
14.405 (17)

12.534 (13)

12.500 (14)

7.043

(5)

7.905

(7)

Between One Per
Week And One
Per Month N-6
15.333 (17)

4.667

(2)

9.750

7.000

(7)

6.000

1.123

9.667 (10)

11.000

1.801

8.333

(5)

9.786 (10)

10.500 (12)

A World of Beauty

12.667 (14)

12.286 (13)

9.560 (10)

10.238 (11)

Family Security

7.284

(6)

9.621 (11)

** Freedom

6.929

(5)

11.071 (12)

8.589

(8)

12.250

5.454

9.000

(9)

10.000 (ID

10.250

1.003

8.500

(8)

15.667 (17)

9.000

7.709

(1)

9.250

13.592

13.000 (15)

8.500

4.498'

6.500

5.616

11.833 (13)

Happiness

8.112

(8)

8.000

(8)

7.167

Inner Harmony

6.440

(3)

6.119

(3)

9.333 (11)

7.638

(7)

6.762

(4)

Mature Love

H
1.374

7.833

10.483 (12)
12.802 (14)

Average
Ranking
of Groups
16.250

9.167 (10)

A World at Peace

Equality

Less Than
One Per
Month N=3
12.000 (14)

(3)

4.000

9.000

(9)

6.333

(4.5)

5.625

.519

National Security

13.448 (16)

13.762 (16)

15.500 (18)

14.667 (16)

16.500

2.336

Pleasure

15.991 (18)

15.119 (18)

14.333 (16)

16.000 (18)

17.500

2.370

11.000 (12)

3.750

19.466

(6)

5.500

2.788

11.333 (13)

14.500

2.085

*** Salvation
Self-Respect
Social Recognition

1.198

(1)

6.948

(4)

13.345 (15)

1.405

(1)

7.643

(6)

13.000 (15)

8.333

(7)

1.333

(1)

8.000

(6)

13.333 (15)

6.667

True Friendship

8.664

(9)

8.833

(9)

7.667

(4)

6.333

(4.5)

6.625

1.854

Wisdom

4.422

(2)

4.976

(2)

2.667

(2)

5.333

(3)

2.250

5.872

Note:

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
among teachers categorized according to frequency of private devotions using the Kruskal-Wallls Test.
* P < .05

** P < .01

*** P < .001
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TABLE 26 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF TEACHERS ACCORDING TO FREQUENCY OF PRIVATE DEVOTIONS
Instrumental Value

Between One Per
Day And One Per
Week N = 42

Daily
N = 120

Ambitious

10.092 (11)

Broadminded

11.050 (12)

(8)

11.048 (12)

6.833

(5)

Average
Ranking
of Groups

H

10.000 (10)

10.250

.473

10.333 (11.5)

10.125

4.592
6.065

(6)

8.500

(9.5) .

(3)

7.125

10.333 (10)

8.000

(8)

10.667 (13)

10.000

1:479

14.809 (18)

15.524 (18)

17.667 (18)

13.000 (16)

17.500

4.771

9.883 (10)

Cheerful

9.858

8.095

10.500 (12)

Less Than
One Per
Month N-3

(9)

Capable

Clean

9.548

Between One Per
Week And One
Per Month N-6

6.333

Courageous

9.033

(7)

9.905

(9)

8.667 (11)

11.000 (14.5)

10.375

1.540

Forgiving

5.150

(2)

5.190

(3)

5.333

(3)

10.333 (11.5)

4.875

3.856

Helpful

6.633

(5)

6.381

(5)

7.333

(6)

11.000 (14.5)

7.625

3.268

Honest

4.033

(1)

4.381

(2)

4.167

(1)

2.333

(1)

1.250

2.421

Imaginative

12.617 (17)

. 12.286 (15)

14.000 (17)

7.000

(4)

13.250

4.659

Independent

11.575 (13)

11.381 (14)

13.000 (14)

8.000

(6.5)

11.875

1.942

Intellectual

12.317 (15)

11.286 (13)

13.333 (15.5)

9.000

(9)

13.125

4.288

Logical

12.375 (16)

12.452 (16)

12.000

3.285

Loving
* Obedient
Polite

8.500

(9.5)

8.000

(6.5)

5.167

(2)

5.333

(2)

2.000

3.417

5.175

(3)

9.667

(8)

10.810 (11)

12.500 (13)

16.000 (17)

12.250

8.587

12.258 (14)

12.786 (17)

13.333 (15.5)

16.667 (18)

16.125

4.548

4.262

(1)

Responsible

5.950

(4)

' 6.357

(4)

6.667

(4)

7.333

(5)

4.250

1.262

Self-Controlled

8.200

(6)

8.690

(7)

7.500

(7)

8.667

(8)

7.000

.488

Note:

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed significantly
among teachers categorized according to the frequency of private devotions using the Kruskal-Wallis Test.
tS
* P < .05

** P < .01

*** P < .001

According to the survey results,
church services twice a week.
less than once a week.

589 of the 640 parents attended

Only six attended church services

Only one Terminal Value, Salvation, was

ranked differently by these groups

(cf. Table 27).

Those who at

tended church services less frequently also ranked Salvation as less
important.

Three Instrumental Values were ranked differently by

these groups.

Those who attended church services less frequently

ranked Broadminded as more important than did the other groups.
Intellectual and Obedient also received different rankings.
there appeared to be no consistent pattern.

However,

Intellectual received

a more important ranking by those who attended one church service
per w eek and a lower ranking by all other groups.

Obedient was

ranked m ore importantly by those who attended two church services
per week and between one per w eek and one per month.
groups gave Obedient a less important ranking.

The other two

The very small num

bers in groups three and four may have affected the results of the
sample.

Results suggested, however,

that those parents who attend

church less frequently appeared to place slightly less emphasis on
the value Obedient and slightly more emphasis on the values Broad
minded and Intellectual than did the other groups.
Parents evidenced a variety of behaviors in attendance at other
church functions

(cf. Table 28).

However, when value systems of

parents w ere compared on the basis of the frequency of attendance
at other church functions,

there were no differences indicated in

Terminal Values and only one difference in Instrumental Values.
Parents who attended other church functions less frequently placed
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TABLE 27
MEAN BANKINGS OF TERMINAL VALUES OF PARENTS ACCORDING TO FREQUENCY OF ATTENDANCE AT
CHURCH SERVICES

A Comfortable Life

Two Services
Per Week
N = 589
14.761 (17)

One Service
Per Week
N - 45
13.933 (15)

An Exciting Life

13.341 (14)

14.089 (16)

Terminal Value

7.097

11.750 (13)

12.750

.790

12.889 (14)

14.500 (17)

11.250 (11)

14.250

3.291

11.111 (12)

16.500 (18)

13.000 (14.5)

9.806 (11)

9.800 (11)

A World of Beauty

13.372 (15)

Equality

10.239 (12)
5.368

Freedom

(3)

11.500 (12)

13.000 (16)

A World at Peace

4.467

(3)

H

2.675

(7)

(9)

5.155

6.250

7.711

6.000

Average
Ranking
of Groups
16.000
12.750

8.934

9.000

Less Than
One Per
Month N=4
14.250 (17)

(6)

A Sense of Accomplishment

Family Security

(9)

Between One Per
Week And One Per
Month N = 2
12.000 (15)

6.250

14.125

7.334

(5)

4.250

4.947

10.000 (10)

7.750

7.356

(4)

5.000

4.129

4.500

(2)

3.625

4.328

7.750

(7)

7.625

4.389
4.157

(2)

7.500

(7)

6.000

9.375 (10)

9.267 (10)

4.000

(1)

Happiness

7.328

(6)

8.422

(8)

5.500

(2)

5.250

Inner Harmony

6.297

(4)

6.156

(4)

7.000

(4.5)

Mature Love

6.935

(5)

7.644

(6)

11.000 (12.5)

National Security

12.596 (13)

12.844 (13)

11.500 (14)

15.500 (18)

14.500

Pleasure

15.637 (18)

14.800 (18)

10.000 (10)

13.000 (14.5)

15.125

6.280

4.500

77.126

*** Salvation
Self-Respect
Social Recognition
True Friendship

1.216

(1)

8.311

(7)

14.331 (16)
8.645

(8)

1.378

(1)

7.578

(5)

14.533 (17)
8.711

(9)

7.500

(7)

7.500

(7)

10.500 (11)
11.000 (12.5)

9.750

(9)

5.000

(3)

5.500

4.328

14.000 (16)

15.000

3.121

9.375

.574

8.250

(8)

Wisdom
4.272 (2)
5.667 (3)
7.000 (4.5)
3.250 (1)
2.625
7.026
Hotel In each column the rank order of each value is denoted by the number In: parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
among parents categorized according to the frequency of church attendance using the Kruskal-Wallis Test.
* P < .05

** P < .01

*** P < .001
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TABLE 27 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF PARENTS ACCORDING TO FREQUENCY OF ATTENDANCE AT
' ____________________________ CHURCH SERVICES_______________________________
Less Than
Two Services
One Service
Between One Per
Average
One Per
Ranking
Instrumental Value
Per Week
Per Week
Week And One Per
N - 595
N = 46
Month N«4
of Groups
Month N - 3
Ambitious
9.951 (10)
9.565 (8)
12.333 (16.5)
3.500 (1)
8.875
** Broadminded

12.427 (15)

11.609 (15)

Capable

10.546 (11)

10.435 (11)

Cheerful

9.903

Clean

(9)

12.471 (17)

9.609

(9)

12.587 (16)

5.000

(1)

4.750

(4)

8.750

14.562

11.000 (12)

10.250

(9)

10.750

.058

9.667 (10)

10.750 (10)

9.500

.443

8.333

13.500 (18)

14.250

1.535

9.750

4.128

5.625

6.250

8.375

3.451

(2)

2.000

6.848

13.000 (17)

17.750

4.888

10.000

7.324

12.500 (15.5)

14.125

8.435

11.000 (11)

11.750

2.380

4.000

3.550

12.500 (15.5)

11.125

11:700

12.250 (14)

14.875

4.500

3.750

.103

(6)

Courageous

8.361

(7)

9.022

(6)

11.333 (13.5)

Forgiving

5.316

(3)

5.304

(3)

11.333 (13.5)

Helpful

7.896

(6)

8.326

(5)

9.667 (10)

Honest

3.439

(1)

3.348

(1)

7.667

(4)

Imaginative

14.835 (18)

13.870 (18)

Independent

12.247 (14)

11.109 (12)

* Intellectual

12.445 (16)

10.391 (10)

11.667 (15)

12.225 (13)

11.174 (13)

9.667 (10)

Logical
Loving
** Obedient
Polite
Responsible

4.711

(2)

9.022

(8)

11.326 (14)

11.499 (12)

12.652 (17)

5.776

(4)

Self-Controlled
Note:

5.239

• 5.696

(2)

(4)

H
7.194

12.667 (18)
9.333

(8)

8.000

(5)

9.000

(7)

12.333 (16.5)
5.333

(2)

11.500 (12.5)
4.000

(3)

11.500 (12.5)
3.750

8.750

9.750

5.250

(6)

(7)

(5)

7.687 (5)
9.109 (7)
6.667 (3)
10.000 (8)
5.750
6.062
In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed significantly
among parents categorized according to the frequency of church attendance using the Kruakal-Wallis Test.

* P < .05

** P < .01

*** P < .001
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TABLE 28
MEAN RANKINGS OF TERMINAL VALUES OF PARENTS ACCORDING TO FREQUENCY OF ATTENDANCE AT
OTHER CHURCH FUNCTIONS
One Per
Week
N = 241

Between One Per
Week And One Per
Month N - 146

Less Than
One Per
Month N=65

Average
Ranking
of Groups

A Comfortable Life

Two or More
Per Week
N = 180
15.233 (17)

14.481 (17)

14.795 (17)

13.985 (16)

16.750

An Exciting Life

13.339 (14)

13.382 (15)

13.336 (15)

13.462 (15)

14.750

.829

9.323 (10)

9.000

3.282
5.329

Terminal Value

A Sense of Accomplishment

8.961

(9)

8.506

(8)

8.952

(9)

H
2.964

A World at Peace

10.161 (12)

9.747 (11)

9.842 (11)

(9)

10.750

A World of Beauty

13.472 (15)

13.311 (14)

13.240 (14)

13.292 (14)

14.250

.234

Equality

10.128 (11)

10.191 (12)

10.534 (12)

10.954 (12)

11.750

2.025

9.123

Family Security

5.317

(3)

4.600

(2)

2.750

5.426

Freedom

9.378 (10)

9.560 (10)

9.260 (10)

8.692

(8)

9.500

3.558

Happiness

7.300

(6)

7.332

(6)

7.370

(5)

7.677

(6)

5.750

1.117

Inner Harmony

6.133

(4)

6.378

(4)

6.048

(4)

6.800

(4)

4.000

1.715

Mature Love

6.517

(5)

6.876

(5)

7.390

(6)

7.769

(7)

5.750

6.105

(3)

5.295

(3)

5.726

National Security

12.428 (13)

12.776 (13)

12.658 (13)

12.554 (13)

13.000

1.943

Pleasure

15.789 (18)

15.689 (18)

15.603 (18)

14.169 (17)

17.750

5.057

Salvation

1.100

(1)

1.378

(1)

1.116

(1)

1.877

(1)

1.000

2.910

Self-Respect

8.422

(8)

8.414

(7)

8.110

(7)

7.615

(5)

6.750

1.983

14.462 (18)

16.500

.891

9.385 (11)

8.750

6.914

Social Recognition
True Friendship

14.422 (16)
8.183

(7)

Wisdom
Note:

14.373 (16)
8.797

(9)

14.130 (16)
8.623

(8)

4.267 (2)
2.250
4.340 (2)
4.158 (2)
5.262 (3)
5.298
In each column the rank order of each value Is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
among parents categorized according to the frequency of attendance at other church functions using the Kruskal-Wallis 5
Test.
^

*-P < .05

** P < .01

*** P < .001
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TABLE 28 (Continued)
MEAN RANKINGS OF INSTRUMENTAL VALUES OF PARENTS ACCORDING TO FREQUENCY OF ATTENDANCE AT
OTHER CHURCH FUNCTIONS
Two or More
Per Week
N - 179
10.128 (10) :

One Per
Week
N - 240
9.854 (9)

Between One Per
Week And One Per •
Month N = 152
9.875 (9)

Less Than
One Per
Month N-69
9.638 (8)

Average
Ranking
of Groups
9.000

.325

Broadminded

12.732 (15)

12.421 (16)

11.645 (13)

12.029 (17)

15.250

5.090

Capable

11.095 (11)

10.142 (11)

10.296 (10)

10.928 (12)

11.000

4.231

(9)

9.958 (10)

10.342 (11)

(9)

9.750

3.724

12.709 (14)

12.700 (17)

12.316 (17)

11.768 (15)

15.750

1.264

Instrumental Value
Ambitious

Cheerful

9.413

Clean

9.841

H

Courageous

8.799

(8)

7.892

(5)

8.461

(7)

9.174

(7)

6.750

6.885

Forgiving

4.743

(3)

5.492

(3)

5.704

(4)

5.522

(4)

3.500

6.053

Helpful

7.581

(6)

7.925

(6)

8.066

(6)

8.725

(5)

5.750

4.011

Honest

3.196

(1)

3.471

(1)

3.724

(1)

3.435

(1)

1.000

1.399

Imaginative

14.804 (18)

14.846 (18)

14.461 (18)

14.928 (18)

18.000

1.236

* Independent

12.760 (16)

12.100 (15)

12.059 (14)

10.884 (11)

14.000

9.509

Intellectual

12.922 (17)

11.854 (12)

12.303 (16)

11.986 (16)

15.250

5.902

Logical

12.553 (13)

11.954 (14)

12.197 (15)

11.435 (13)

13.750

4.196
2.765

Loving

4.279

(2)

4.804

(2)

5.112

(2)

4.855

(2)

2.000

Obedient

8.497

(7)

9.442

(8)

9.421

(8)

9.855 (10)

8.250

6.122

11.632 (12)

11.623 (14)

12.750

3.265

Polite

11.184 (12)

11.938 (13)

Responsible

5.860

(4)

• 5.904

(4)

5.671

(3)

5.337

(3)

3.500

1.251

Self-Controlled

7.469

(5)

8.008

(7)

7.461

(5)

8.797

(6)

5.750

5.235

Note:

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed significantly
among parents categorized according to the frequency of attendance at other church functions using the Kruskal-Wallis £
Test.
K
* P < .05

** P < .01

*** P < .001

183
greater importance on the value,

Independent,

groups (significant at the .05 level).

than did the other

Value systems of parents,

compared according to the frequency of attendance at other church
functions indicate few differences on the basis of this survey.
Parents of Christian school students also indicated rather
frequent participation in personal private devotions.

Analysis

indicated that 471 of the 640 respondents participated in personal
private devotions each day (cf. Table 29).

A comparison of value

systems of parents categorized according to frequency of partici
pation in personal private devotions indicated differences in rank
ing of three Terminal Values.

Parents who participated least in

private devotions gave a more important ranking to An Exciting Life
and Self-Respect

(significant at the .05 level).

This same group

gave less importance to the value Salvation (significant at the .01
leve l) .
Only one difference appeared in the rank-ordering of Instrumen
tal Values by parents categorized according to frequency of personal
private devotions.

Capable was given a more important ranking by

parents who participated in personal private devotions between once
a day and once a w eek and between once a week and once a month than
by the other two groups.

In conclusion,

differences in values of parents,
orientation of parents.

the data indicated few

compared according to religious

Frequent church attenders and frequent

participants in personal private devotions give Salvation a more
important ranking than do the other groups.

There was some indica

tion that those parents with high religious orientation placed a
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TABLE 29
MEAN RANKINGS OF TERMINAL VALUES OF PARENTS ACCORDING TO FREQUENCY OF PRIVATE DEVOTIONS
Terminal Value
A Comfortable Life .
* An Exciting Life

Daily
N - 471
14.752 (17)

Between One Per
Day And One Per
Week N - 139
14.381 (17)

Between One Per
Week And One
Per Month N»21
15.667 (17)

Less Than
One Per
Month N»9
14.000 (18)

Average
Ranking
of Groups
17.250

13.631 (15)

12.942 (13)

11.476 (13)

H
3.619

10.667 (11)

13.000

10.705

(7)

9.444 (10)

8.500

6.894

10.165 (12)

10.190 (12)

10*778 (12)

11.750

2.197

13.282 (14)

13.504 (15)

13.524 (15)

12.556 (14)

14.500

1.227

10.416 (12)

10.050 (11)

10.000 (11)

11.444 (13)

11.750

1.340

A Sense of Accomplishment

9.023

A World at Peace

9.694 (11)

A World of Beauty
Equality
Family Security

5.308

Freedom

(9)

(3)

8.259

5.245

(8)

7.762

(3)

4.619

(2.5)

8.444

(8)

4.125

6.990

9.227 (10)

9.950 (10)

9.095

(9)

7.444

(4)

8.250

6.549

Happiness

7.185

(6)

7.986

(7)

7.619

(6)

8.111

(5.5)

6.125

3.326

Inner Harmony

6.372

(4)

5.842

(4)

6.190

(4)

8.222

(7)

4.750

5.589

Mature Love

7.138

(5)

6.540

(5)

6.571

(5)

8.111

(5.5)

5.125

3.456
6.423

National Security

12.448 (13)

13.173 (14)

12.619 (14)

13.667 (16.5)

14.375

Pleasure

15.658 (18)

15.237 (18)

15.810 (18)

13.667 (16.5)

17.625

4.408

1.250

11.638
8.320

** Salvation
* Self-Respect
Social Recognition
True Friendship

1.217

(1)

8.348

(7)

14.327 (16)
8.497

(8)

Wisdom
Note:

1.396

(1)

7.964

(6)

14.302 (16)
9.058

(9)

1.286

(1)

8.952

(8)

15.238 (16)
9.524 (10)

4.222

(2)

4.889

(3)

6.000

12.889 (15)

15.750

1.946

9.000

3.944

8.667

(9)

. 1.875
4.263 (2)
4.741 (2)
4.619 (2.5)
3.778 (1)
4.618
In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Terminal Values that differed significantly
among parents categorized according to the frequency of private devotions using the Kruskal-Wallis Test.

* P < .05

** P < .01

*** P < .001
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TABLE 29 (Continued)
KEAN RANKINGS OF INSTRUMENTAL VALUES OF PARENTS ACCORDING TO FREQUENCY OF PRIVATE DEVOTIONS
Instrumental Value
Ambitious

Between One Per
Day And One Per
Week N - 142

Between One Per - Less Than
One Per
Week And One
Per Month N-22
Month N=9

Average
Ranking
of Groups

(9)

10.423 (11)

10.364 (10)

10.875

3.327

12.421 (17)

12.303 (16)

10.591 (12)

12.500

7.516

10.375

9.579

Daily
N - 475
9.693

Broadminded
* Capable

10.832 (11)

Cheerful
Clean

9.662

(9)

9.636

(8)

9.832 (10)

10.007 (10)

10.500 (11)

12.293 (15)

13.021 (17)

13.091 (16)

11.111 (13.5)
9.111

(5)

11.111 (13.5)
9.333

H

(6)

9.250

.493

11.333 (15)

15.750

3.560

Courageous

8.577

(7)

8.000

(7)

7.818

(5)

9.778

(8)

6.750

3.104

Forgiving

5.133

(3)

5.951

(4)

5.409

(4)

6.111

(3)

3.500

4.309

Helpful

7.918

(6)

7.951

(6)

8.136

(6)

9.667

(7)

6.250

1.890

Honest

3.415

(1)

3.627

(1)

3.727

(1)

2.111

(1)

1.000

3.726

Imaginative

14.952 (18)

14.254 (18)

13.500 (18)

14.667 (18)

18.000

5.727

Independent

12.232 (13)

11.965 (14)

11.273 (14)

11.556 (16)

14.250

1.940

Intellectual

12.272 (14)

12.296 (15)

12.864 (15)

12.222 (17)

15.250

.732

Logical

12.314 (16)

11.775 (13)

11.182 (13)

10.444 (11)

13.250

2.917

Loving

4.646

(2)

5.134

(2)

5.227

(2)

6.222

(4)

2.500

2.535

Obedient

9.042

(8)

9.585

(8)

9.909

(9)

10.222

(9)

8.500

2.503

10.444 (11)

13.000

5.339

(2)

3.000

4.043

10.444 (11)

7.000

5.815

Polite

11.491 (12)

11.718 (12)

13.364 (17)

Responsible

5.920

(4)

• 5.366

(3)

5.273

(3)

Self-Controlled

7.682

(5)

7.810

(5)

9.136

(7)

Note:

5.111

In each column the rank order of each value is denoted by the number in parentheses after the mean. (Low number
indicates a high importance given to that value). Asterisks indicate Instrumental Values that differed significantly
among parents categorized according to the frequency of private devotions using the Kruskal-Wallis Test.
go
* P < .05

** P < .01

*** P < .001
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higher importance on the v a lue Obedient and less importance on In
dependent than the other groups.
Chapter IV reported and discussed the research findings.
Chapter V contains a summary of the study, some conclusions,

impli

cations, and recommendations.
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CHAPTER V

SUMMARY, CONCLUSIONS, IMPLICATIONS, AND
RECOMMENDATIONS

Summary of the Study

The purpose of this study was to determine the value systems
of parents,

students,

and teachers in a Christian school system.

Previous studies had concluded that value systems of groups
differed according to certain variables such as age, academic
achievement,

socio-economic status, and religious orientation.

There has been an increasing volume of literature which states that
there are differences in the value systems of teachers,
and parents.

students,

This study sought to determine if these differences

also existed in a rather homogeneous religiously oriented private
school system which had the teaching of a Christian value system
as a primary goal for its existence.
The instrument used to determine the value systems of these
groups was the Rokeach Value Survey.
separate groups of 18 values each.

This survey consists of two
The first set of values,

Terminal Values, are categorized by Rokeach as "end states of exist
ence" or goals toward which the individual strives in life.

The

other set of values, Instrumental Values, are "modes of behavior"
or behavioral activities in which an individual engages, usually
stated in the form of an adjective.

These 18 Instrumental Values

are in the service of the other 18 Terminal Values and the 36 in
187
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total consist of o n e ’s value system.
Each individual,
a number of values.
36 in total.
energy,

therefore,

functions within the framework of

Rokeach believes that there are approximately

Not all can receive the same priority in terms of time,

and commitment.

Rather, a person gives priority to his

values and will commit the most energy,
to, or in achievement of,

time, and effort in service

the top priority values.

A means of under

standing one's values or value system is to have him rank order these
two sets of values in terms of priority as guides for one's life.
This study,

therefore, consisted of parents,

students, and

teachers rank ordering their values according to the priorities given
these values as guides for their lives.

A Friedman two-way analysis

of variance test was run to determine if differences existed among
the various groups in rank ordering the values.
existed

(.05 level of significance)

If differences

the Kruskal-Wallis one-way

analysis of variance test was run to compare the mean rankings of
the groups on each of the 36 values.

The H statistic was calculated

to determine if there were differences in the mean rankings of the
groups.

Differences were indicated on each of the Friedman Tests

and the Kruskal-Wallis Test was run for each test.

Therefore results

of the Friedman Test are not reported nor referred to in this
project.
The questionnaire was administered to sixth grade students in
the classroom setting.

Some eighth grade students took the question

naire in the regular classroom setting while others met in an assem
bly room as a total group to complete the questionnaire.

Tenth and
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twelfth grade students completed the questionnaire as a group in a
large assembly.

Elementary and junior high teachers completed the

questionnaire at faculty meetings at each separate school.

High

school teachers were given the questionnaire and asked to complete it
on their own and return it when completed.

The questionnaire was

mailed to all parents of students in grades 6, 8, 10, and 12.

Two

follow up notices, a Home Bulletin announcement from each school and
a postcard, reminded parents to return the completed questionnaire by
mail.

All data were collected during the months of October, November,

and December,

1973.

The questionnaire was administered to teachers

and students by Lois Mulder, wife of the writer, after familiarization
with the Rokeach Value Survey and after administering the survey to
two separate trial classes.
Data concerning grade level of students, age level of parents
and teachers,

socio-economic status of parents, academic achievement

level of students, and religious orientation of parents,

students,

and teachers was obtained through the questionnaire (cf. sample
questionnaire in appendix).

A total of 664 parents,

1408 students,

and 173 teachers responded to the questionnaire.
The investigation was concerned with twelve major hypotheses.
The twelve hypotheses and the results are summarized below.

Hypothesis 1

The value systems of students in Christian schools differ accor^ding to the grade level of students.
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The data indicated differences in the value systems of students
at the sixth, eighth,

tenth, and twelfth grade levels.

Seven Ter

minal Values were given increasing importance by students as they
moved up the educational ladder.
Accomplishment,

These values were A Sense of

Inner Harmony, Mature Love,

Friendship, and Wisdom.

Self-Respect,

True

Four Terminal Values received decreasing

emphasis as students moved up the educational ladder.

They were A

World at Peace, A World of Beauty, Equality, and National Security.
Six Instrumental Values received more important rankings as students
moved up the educational ladder.
Capable,

They were Ambitious, Broadminded,

Independent, Logical, and Responsible.

Six Instrumental

Values which received decreasing emphasis as students moved up the
educational ladder w ere Clean,

Courageous, Helpful, Honest, Obedient,

and Polite.

Hypothesis 2

There is a difference between value systems of students and
teachers at the various grade levels.

Students at each of the four grade levels were compared with
teachers at these grade levels.

Value systems of teachers and stu

dents differed at all of the four grade levels.

Teachers at all

grade levels placed greater emphasis on A Sense of Accomplishment,
Mature Love, Self-Respect, Wisdom, and Helpful than did students.
Students at all grade levels placed a greater emphasis on A Comfor
table Life, Pleasure, and Polite than did teachers.

Although there
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were differences at all levels,

students at the eighth grade level

ranked A World of Beauty, A World at Peace, and Equality more impor
tant than did teachers.
longer exist.

At the upper grades these differences no

Obedient and Polite received a more important ranking

by sixth grade students than by their teachers.

At the twelfth

grade this was reversed.

Hypothesis 3

There is greater congruence between value systems of teachers
and high achieving students than there is with teachers and low
achieving students.

All teachers were compared with each of the four achievement
level groups.

Five Terminal Values were ranked with decreasing

importance moving from the teacher group through the high achieving
to the low achieving.
Inner Harmony,

These values were A Sense of Accomplishment,

Salvation,

Self-Respect, and Wisdom.

Four Terminal

Values were ranked with increasing importance moving from the teacher
group through high achieving to the low achieving.
Exciting Life, Freedom, Happiness, and Pleasure.

They were An
Two Instrumental

Values, Honest and Responsible, were ranked with decreasing impor
tance using the same order described with the Terminal Values.
Instrumental Values, Ambitious,

Four

Cheerful, Clean, and Independent,

received a more important ranking by the "D" students.

Although low

achieving students appeared to differ from teachers on many of the
same values as high achieving students,

the differences were greater
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between teachers and the low achieving students

(using rank order as

criterion for judgment).

Hypothesis 4

There is a difference between the value systems of high achiev
ing students and value systems of low achieving students,

Several Terminal Values

(A Comfortable Life, An Exciting Life,

Freedom, Happiness, and Pleasure) received a more important ranking
by students moving from the high achieving to the low achieving group.
(Note that "D" students rank A Comfortable Life lower than do "C"
students, however).

Four Terminal Values received decreasing emphasis

as achievement level of students decreased.
Mature Love, Salvation, and Wisdom.

They were Inner Harmony,

Two Instrumental Values received

increasing importance as students' academic achievement decreased.
They were Clean and Independent.

Three Instrumental Values received

decreasing importance as student academic achievement decreased.
They were Forgiving, Honest, and Responsible.

Particularly signifi

cant was the very low ranking given the value, Honest, by the "D"
group as compared with the other groups.

Hypothesis 5

Value systems of parents and teachers differ according to age
levels of parents and teachers.

There were two separate parts to this hypothesis.

First of all
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value systems of parents were compared according to four age level
categories.

Parents, categorized according to age level, differed

on only one Terminal and one Instrumental Value.

The youngest group,

age 35 and younger, ranked Mature Love and Loving more important than
the other age groups.
The second part of the hypothesis compared teacher value systems
according to age level of teachers.
eight Terminal Values.

Differences were indicated for

Mature Love was ranked as more important by

the younger group and consistently ranked lower by each successive
older group.

The "56 and Older" group ranked National Security more

important than did the other groups.

Family Security was ranked as

m ore important by the "Between 36 and 45" and "Between 46 and 55"
age groups than by the other two groups.

There appeared to be no

consistent pattern of differences on the other values.

Only one

Instrumental Value was ranked differently by teachers categorized by
age level.

The "Between 46 and 55" age group ranked Self-Controlled

m ore important than the others while the "35 and Younger" group
ranked it as least important as compared with the other three groups.

Hypothesis

6

There is a difference between student value systems and value
systems of parents and teachers according to age level of parents and
teachers.

The first part of this hypothesis tested values of students by
grade levels with parent values by age level.

Parents differed on
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only two values when categorized by age level.

Thus, the differences

which existed between students by grade level and parents were sim
ilar differences at all age levels of parents.

The differences

existing between students compared by grade level with parents com
pared by age level were actually due to the differences which existed
between the students at the various grade levels.

A summary of the

results indicated younger students placed more importance on moral
values such as Polite, Obedient and Clean than did parents, whereas
the older students placed less importance on these values than did
the parents.

Younger students placed greater emphasis on A World at

Peace, A World of Beauty, and Equality than did parents, whereas the
data did not indicate that there were differences between the older
students and parents on these values or they were ranked with more
importance by the parent groups.
Students at
following values

all grade levels placed more importance on the
than did parents at all age

levels:

A Comfortable

Life, an Exciting Life, Freedom, Pleasure, True Friendship,
Independent.

greater emphasis

on the following values than did students at all

levels:

Parents at all

Cheerful,

Imaginative, and

age levels placed
age

Family Security, Mature Love, Courageous, and Responsible.

The analysis of teacher values by age groups in comparison with
all students indicated seven values ranked more important by all stud
ents than by teachers at various age levels.

They were A Comfortable

Life, An Exciting Life, Pleasure, Freedom, True Friendship,
and Clean,

Cheerful,

Teachers at all age levels ranked the following values
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with more importance than did students at all grade levels;
of Accomplishment,

Inner Harmony,

A Sense

Salvation, Self-Respect, and Wis

dom.

Hypothesis 7

Value systems of students differ according to socio-economic
status of parents of these students.

Students,
hold,

categorized according to occupation of head of house

evidenced differences on one Terminal Value and two Instrumental

Values.

The Professional group ranked Self-Respect as more important

than the other groups.

Students in the Professional and Managerial

group ranked Intellectual m ore important than the other groups.
Students differed on very few values when grouped according to the
socio-economic status of parents.

Hypothesis 8

Value systems of parents differ according to socio-economic
status of parents.

Seven differences appeared in the Terminal Values of parents
grouped by socio-economic status.

The Managerial group ranked A Com

fortable Life with m ore importance than the other groups.

An Exciting

Life received a more important ranking by the Professional and Oper
ative group.

The Professional class ranked A Sense of Accomplishment

more important than the other groups.

The Service-Laborer group
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ranked A World of Beauty more Important than the other groups.
Happiness received a more important ranking by the Service-Laborer
group than by the others.

Inner Harmony was ranked more important

by the Professional group and National Security by the Clerical-Sales
group.
others.

The Managerial group ranked Ambitious more important than the
Capable received a more important ranking by the Profession

al group and Cheerful and Clean by the Craftsman group.

The Profes

sional group also ranked Imaginative and Intellectual more important
than did the other groups.

Polite was ranked more important by the

Craftsman group.

Hypothesis 9

Value systems of teachers and value systems of students differ
according to the socio-economic status of parents of the students.

Three Terminal Values indicated differences between teachers and
students classified by socio-economic status.
Clerical-Sales,

The Professional,

Craftsman, and Operative groups ranked A World of

Beauty as less important than teachers.

Family Security was ranked

less important by the Professional, Managerial, and Clerical-Sales
group than by teachers.

Happiness was ranked more important by all

groups other than the Operative and Service-Laborer groups.

There

was little consistency in comparison of Instrumental Values of
teachers and students categorized by socio-economic status,

Teacher

values indicated fewer differences between the Service-Laborer group
than any other one group.

However,

few differences were indicated
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between v alue systems of teachers and student groups by socio-econ
omic status of parents.

Hypothesis 10

Value systems of students differ according to the religious
orientation of students.

Student value systems were compared on the basis of frequency
of attendance at church services, frequency of attendance at other
church functions, and frequency of participation in personal private
devotions.

A rather consistent pattern was established when compar

ing student values on the basis of religious orientation.

Students

with a greater religious orientation placed greater emphasis on such
values as Equality, Family Security,

Salvation, Wisdom, and Obedient.

The students with less religious orientation placed greater emphasis
on an Exciting Life, A Comfortable Life, Freedom, and Pleasure.

Hypothesis 11

Value systems of teachers differ according to the religious
orientation of teachers.

R elig i ou s o r i en t at io n w as com pa r ed u si ng the same three c riteria
u sed with students.
There were few differences indicated in value systems of teachers
compared according to the religious orientation of teachers.

Teachers

with a greater religious orientation placed greater emphasis on moral
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values such as Polite, Obedient, and Forgiving whereas teachers with
a lesser religious orientation placed greater emphasis on Independent
and Freedom.

Hypothesis 12

Value systems of parents differ according to the religious
orientation of parents.

Again religious orientation of parents was measured in the same
way as religious orientation of students and teachers.

Very few

differences were indicated in value systems of parents compared
according to religious orientation.

Parents who attended church

most frequently ranked Salvation more important.

However,

still received a number one ranking from all groups.

Salvation

Those who

attended less frequently ranked Broadminded more important.

Parents

who participated less frequently in other church functions placed
greater emphasis on the value,
groups.

Independent,

than did other parent

Parents who participated least in personal private devotions

gave a more important ranking to An Exciting Life and Self-Respect
than the other groups.

Salvation was given a less important ranking

by this group.

Conclusions

There are major changes in student value systems as students
move up the educational ladder.

On the basis of this study this is

true even of students who live in a rather homogeneous environment
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and who attend a private religiously oriented school which seeks to
teach a particular v alue system.
Helpful,
older.

The moral and social values

(Clean,

Obedient, and Polite) become less important as they grow
Values generally relating to societal needs or problems

(A

World at Peace, A World of Beauty, and Equality) also decreased in
importance as students moved up the educational ladder.
Personal competence values and values relating to the selfconcept

(A Sense of Accomplishment,

Respect, Ambitious,
ponsible)
al ladder.

Broadminded,

Inner Harmony, Mature Love,

Capable,

Self-

Independent, Logical, Res

increased in importance as students moved up the education
Values described by Rokeach

(1969) as distinctively

Christian (Salvation and Forgiving) were given an important ranking
by students at all grade levels.

Thus, although there were major

changes in value systems of Christian school students as they moved
up the educational ladder, specific Christian values were consistently
ranked important by all grade levels.
This study seems to support Prince (1957) who found that high
school seniors were more achievement oriented than were younger stud
ents.

It also supports Quist's

(1971) conclusions that student

values become less traditional (using his definition of traditional)
as students move up the educational ladder.
Q u i s t ’s conclusions,

Again,

in keeping with

students appeared less rigid in their thinking

and more willing to question absolutes in right and wrong as they
grew older.

Quist concluded that the greatest period in value change

was between grades six and eight.

This study indicated changes
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between grades six and eight but also between grades eight and ten.
The changes observed in moral values seem to support Koh l b e r g ’s
(1966) theory of developmental stages of moral judgment.
The values of students in this study differed when compared
according to the academic achievement of students.
important,

Particularly

it appears, were the values emphasized by the low achiev

ing students as being more important to them than to the high
achieving.

These values were An Exciting Life, Freedom, Happiness,

Pleasure, and Independent.

This suggests a picture of students

whose interest and needs are not being met at school and who are
eagerly anticipating opportunity for change.

In contrast,

the high

achieving students placed greater emphasis on Wisdom and Responsible.
The data indicates that value systems of teachers differ more from
low achieving students than high achieving students when comparing
such values as A Sense of Accomplishment,
Independent.
Honest.

Wisdom,

Responsible, and

Particularly important was the ranking of the value,

Teachers and all students except the "D" group gave Honest

a number one ranking.

"D" students ranked Honest ninth.

This leads

the writer to believe that this group of low achieving students will
sacrifice honesty in order that they may "pass the course."

Perhaps

the system has placed this kind of pressure on them.
Prince (1957) and Quist

(1971) concluded that high achieving

students have m ore traditional value patterns than low achieving
students.

This study supports that conclusion (again, using the

definition of traditional used by Prince).

Salvation and Forgiving
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received an important ranking by all students.

However,

the "D"

students gave Salvation a number 3 ranking and Forgiving a 5.5.

Sal

vation was ranked number 1 by all the other groups and Forgiving was
ranked either 2 or 3 by these groups.

The distinct Christian values

were not as important to low achieving students as to the other
groups.
A comparison of adults

(parents and teachers) by age level

indicated very few v alue differences.

The younger group of parents

placed greater emphasis on spiritual and sexual intimacy than the
other groups.

The middle aged group of teachers placed greater

emphasis on taking care of loved ones than the other groups.
older teachers were more interested in National Security.

The

Parents

and teachers at all age levels placed a relatively low ranking on
equal opportunity for all, a world free of conflict, and beauty of
nature.

This was also true of the older students.

Students classified according to socio-economic status evidenced
very few differences in value systems.
here.

First of all,

Three factors may be involved

the differences in socio-economic status were not

as great in this population as in the general population of the United
States.
schools.

Very few low income families send their children to Christian
Perhaps,

the homogeneity which parents of Christian school

students share in terras of religious affiliation and ethnicity was an
influencing factor, also.

Thirdly, perhaps the common Christian

education of church and school made this variable a less influencing
one.

If so, this appeared to change for adults because adults
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differed on m ore values w hen categorized by socio-economic status
than did students.

This research suggests that age is a more impor

tant variable in values of students than is socio-economic status.
The reverse is true for parents.
Teachers and students differed on few values when compared
according to socio-economic status of parents of the students.

Rist

(1970) suggested that the middle class values of teachers were the
same values which received recognition and were reinforced by teach
ers in the primary school.

This study indicated that teachers dif

fered on fewer values with the Service-Laborer group than with any
other group.

When compared on values concerned with student achieve

ment and obedience, differences between teachers and all students
were similar.

It should be noted again that there were differences

on many values when teachers and students were compared but these
differences were similar for all socio-economic groups.
Value systems of students differed according to religious
orientation of students.

Students with high religious orientation

placed more emphasis on equal opportunity for all, freedom from inner
conflict,

eternal life,

taking care of loved ones, and being obedient,

than those with less religious orientation.

Students with less

religious orientation placed greater emphasis on personal pleasure, a
stimulating and prosperous life, and independence,
religious orientation.

than those of high

It appears that students who attended church,

other church functions, and participated in personal private devotions
most frequently placed greater emphasis on concern for others than did
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the groups with less religious orientation.

Students with low

religious orientation were more concerned with personal competence
values.

However,

these differences did not appear when comparing

parents and teachers on the basis of religious orientation.

Parents

and teachers with less religious orientation placed a greater emph
asis on being independent and broadminded than other parent and
teacher groups whereas those with high religious orientation placed
greater emphasis on being saved.

Thus, while value systems of stud

ents differed according to church attendance, attendance at other
functions, and personal private devotions,

these differences were not

indicated among adults when compared on the same variables.

Implications

Private Christian schools have been established for the primary
purpose of teaching a Christian value system to students in the reg
ular day school setting.

These schools cooperate with the home and

church in teaching this Christian value system.

The basic outcome of

this study was a clear understanding of the value systems of parents,
students, and teachers in a Christian school setting.
composed of the entire population of parents,
at the four grade levels studied.
parents,

students,

The sample was
and teachers

Knowledge of the value systems of

students, and teachers in a school system should be important

information for educational leaders.

This knowledge provides basic

information about the major interests of the school constituency;

it

provides objective information for purposes of self-evaluation
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concerning the effectiveness of promoting a particular value system;
and it allows a school community to reevaluate whether the values
considered most important are really the values which it wishes to
communicate to its youth.

The implications that follow are based on

these three factors.
Certain values which are considered to be Christian values were
ranked as very important by all groups at all age levels.

Such

values as Forgiving, Helpful, Honest, Loving, and Salvation were
given an important ranking by all groups.

These values received a

less important ranking by the "Nonbeliever" group in the Rokeach
(1970) survey.

It appears that within the Christian school community

a value system different from the "Nonbeliever" is being learned.
terms of the values stated,

In

these values remain important throughout

the adult life.
The Christian value system, however, appears not to carry over
into a major concern over social issues in a community.

Equality was

given a relatively low ranking by all groups with the younger students
giving Equality a m o r e important ranking than all other groups.

E-

quality was ranked number three by the "Nonbeliever" in the Rokeach
survey.

The homogeneous Christian school population appears not to

expand beyond its environment in terms of a concern for brotherhood
and equality of opportunity.
and an expanded enrollment,
cultural groups,

Minority students,

in-service training,

including a greater variety of ethnic and

should be encouraged and promoted,

A world free of war and conflict received a number two ranking
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by sixth grade students.
value number twelve.
unimportant.

Yet,

twelfth grade students ranked this

Parents and teachers ranked it as relatively

The Christian school population again appeared not to

be greatly interested in a world at peace.

This seems particularly

significant w hen consideration is given to the fact that this survey
was completed while the Viet Nam conflict was still in progress.

The

results suggest a Christian school population concerned with the
needs of its own church, home, and school community but with much
less concern for the larger community including the world community.
Greater understanding of community and world problems and increased
participation in community affairs should be promoted in church,
homes, and schools.

Equality and A World at Peace are two values

which should be promoted w ithin Christian institutions.
Students at all age levels placed greater importance on True
Friendship than did parents and teachers.
highly valued by young people at all ages.

Close companionship is
It is especially impor

tant for teachers to understand this factor and learn how to deal
with it in terms of peer relationships and the need which students
have for peer approval.

There is need for increased opportunity for

projects which promote cooperative effort with a decreased emphasis
on highly competitive projects which so often harm peer relationships.
Values which are considered necessary for success in school are
ranked low in importance by low achieving students.

Using rank order

of values as a criterion for judging, low achieving students seem to
find little success and happiness in the traditional school setting.
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Greater emphasis on courses and experiences which meet the interests
and needs of these students is necessary.

Perhaps the Christian

school must explore the possibility of a greater variety of programs
and alternatives in educational programs.
Honesty was valued highly by all groups across all variables
except w hen comparing students according to academic achievement.
L ow achieving students gave Honesty a relatively low ranking compared
to the other groups.

This strongly suggests that the achievement

demands applied to students pressures the low achieving students
into dishonest methods of "passing the course."

Perhaps schools

should reconsider the entire process of insisting on a particular
letter grade to pass a course in order to get credit for graduation
which society states is necessary to get a job.

An alternative to

this would be to provide learning tasks at itfhich all students can
experience a measure of success.
important value,

While promoting Honesty as an

the Christian school appears to be providing an

environment which promotes dishonesty among low achieving students.
Student value systems when compared on the basis of socio
economic status of parents indicated few differences.

Student value

systems when compared both on the basis of age and religious orien
tation indicated differences on many values.

Parents, on the other

hand, when compared by socio-economic status indicated greater value
differences than when compared on the basis of age or when compared
on the basis of religious orientation.

While age level and religious

orientation appear to be more important variables than socio-economic
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status in student values,
students.

the reverse is true for parents of these

The implications of this are especially important for

church and school leaders.

Perhaps the fact that students spend a

m ajority of their time in the Christian institutions of school and
church while parents spend the majority of their time at their
occupations is the influencing factor in terms of differences in
v alue systems on the basis of socio-economic status.

Perhaps

Kohlberg's theory of natural moral developmental stages in children
is the influencing factor in terms of differences in v alue systems
of parents and children on the basis of age.

Recommendations

This study provided insight into the value systems of the major
components

(parents, students, and teachers), of a private Christian

school system.

Since differences in value systems were discovered

when comparing these groups on several variables,

it is recommended

that further research be conducted in the following areas:
1.

Investigate the significance of the private Christian school

in development of the "Christian" values of students.

Specifically

recommended is a study which compares values of public and private
Christian school students from similar "Christian" home and church
environments.
2.

Investigate the degree of concern and involvement with major

social problems on the part of Christian school students and gradu
ates as compared with "Nonbelievers."

The rankings of Equality and
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A World at Peace suggested less social concern on the part of Chris
tian school supporters than "Nonbelievers."

It should prove worth

while to determine if the rankings of these values actually correlate
positively with involvement or lack of involvement with community
needs and world problems.
3.

Students at all age levels ranked True Friendship as very

important.

Investigation of the relationship between having close

companions and finding success in school would be important informa
tion for educational leaders.

Specifically suggested is a comparison

of students' perceptions of school success as related to their pop
u larity as measured by class sociograms.
4.

Investigate the relationships between student academic

achievement,

student satisfaction with school, and teacher perceptions

of students.

This study indicated that low achieving students placed

low emphasis on values important for school success.

There were

differences between low achieving students and teacher rankings of
these values.

Does low academic achievement cause student dissatis

faction with school?
academic achievement?

Does dissatisfaction with school cause low
Do teacher relationships with low achieving

students affect their reactions to school?
5.

Investigate the factors involved in changing values of

students at various age levels in Christian schools.

This study

indicated that certain values remained constant in their rank-ordering
by students at various grade levels while others changed.

To what

extent is this a natural phenomenon occurring in all students at all
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age levels?

To what extent do certain values get an important rank

ing at all levels because of the emphasis placed on these values by
church, home,

and school?

Specifically suggested here is an exper

imental study in value change to determine the effect which specific
teaching strategies in value change have on student and adult values.
6.

Pupil value systems differed when compared according to age

and religious orientation but indicated few differences when compared
according to socio-economic status.
parents.

The reverse was true with

An investigation of the causes of these differences seems

to be most important for church and Christian school leaders.
Values and value teaching is receiving a great amount of atten
tion in the literature today.

There remain major differences of

opinion concerning how values develop, how to measure values, and
how values change.

While recognizing these differences of opinion,

it is important that discussion and studies of values get beyond the
theoretical to an empirical measurement of values.

This study dealt

specifically with the empirical measurement of parent,

student, and

teacher value systems in a school system which was established
primarily to promote a particular value system.

Hopefully,

this

study will provide church and school leaders with some insights into
the values and value systems of members of these institutions.
Hopefully,

this study will also provide helpful suggestions and a

stimulus to the researcher to explore m ore deeply the subject of
values and value systems.
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VALUE SURVEY
Instructions:
Below you will find 18 values listed in alphabetical order.
Please arrange them in order of their importance to you as guides for
your life.
Study the list carefully and pick out the one value which
is most important to you.
Place a number one (1) in front of that val
ue.
Then pick out the value which is of second most importance to you.
Place a number two (2) in front of that value. Continue until you are
finished.
The value of least importance to you should have a number
18 in front of it.
Work slowly and think carefully.
If you change your mind feel
free to change your answer by erasing or scratching out the number and
putting in the new one.
The final result should show how you really
feel.
A COMFORTABLE LIFE
(a prosperous life)
AN EXCITING LIFE

(a stimulating, active life)

A SENSE OF ACCOMPLISHMENT
A WORLD AT PEACE
A WORLD OF BEAUTY
EQUALITY

(beauty of nature and the arts)

(brotherhood,

FAMILY SECURITY
FREEDOM

MATURE LOVE

(freedom from inner conflict)
(sexual and spiritual intimacy)

NATIONAL SECURITY

(protection from attack)

(an enjoyable,

SALVATION

leisurely life)

(saved, eternal life)

SELF-RESPECT

(self-esteem)

SOCIAL RECOGNITION
TRUE FRIENDSHIP
WISDOM

free choice)

(contentedness)

INNER HARMONY

PLEASURE

equal opportunity for all)

(taking care of loved ones)

(independence,

HAPPINESS

(lasting contribution)

(free of war and conflict)

(respect, admiration)

(close companionship)

(a mature understanding of life)

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

220

VALUE SURVEY (Continued)

Below is another list of 18 values.
of importance, the same as before.

AMBITIOUS

(hard-working, aspiring)

BROADMINDED
CAPABLE

(open-minded)

(competent,

CHEERFUL
CLEAN

(neat, tidy)
(standing up for your beliefs)

FORGIVING

HONEST

effective)

(lighthearted, joyful)

COURAGEOUS

HELPFUL

Please arrange them in order

(willing to pardon others)
(working for the welfare of others)

(sincere,

truthful)

IMAGINATIVE

(daring, creative)

INDEPENDENT

(self-reliant, self-sufficient)

INTELLECTUAL
LOGICAL
LOVING
OBEDIENT
POLITE

(intelligent, reflective)

(consistent,

rational)

(affectionate,

tender)

(dutiful, respectful)
(courteous, well-mannered)

RESPONSIBLE

(dependable, reliable)

SELF-CONTROLLED

(restrained, self-disciplined)
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INTRODUCTORY LETTER TO PARENTS

Dear Parent:
M ay we enlist your help in a project?

We are beginning a study

of the values of Christian school parents, pupils, and teachers and
need your help to carry out this study.
Here is what we would like you do.

Please complete the values

check list and the other requested information.

We will also get

responses from pupils and teachers and compare all groups.

The

survey is coded to identify various groups but no names should be
w ritten on the forms.

In this way no one can identify your responses.

Completing the survey should take only a little of your time
and we think you will enjoy it.

Mr. Carl Mulder, principal of

Oakdale Christian School, will collect and analyze the information.
Therefore we urge you to complete it now and return it in the selfaddressed,

stamped envelope.

We are looking forward to sharing the results with you.
Thank you for making the study possible.
Sincerely yours,

Philip Elye____________________________
Superintendent

Carl J. Sinke__________________________
President of the Association Board
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VALUE SURVEY (PARENT FORM)

Please fill in the blanks below.
DO NOT put your name on this ques
tionnaire.
Please be as accurate as possible.
No one will know how
you as an individual answered these questions.
Please place a check
( ) in the proper place:
Age Level
_______

35 years or younger

_______

Between 36 and 45

_______

Between 46 and 55

_______

56 or older

Sex
_______

Male

_______

Female

Average Attendance at Church Services
_______

Two or more'services per week

_______

One service per week

_______

Between one service per week and one service per month

_______

Less than one service per month

A verage Attendance at Other Church Functions (such as, catechism
instruction, Sunday School, prayer groups, Bible study groups,
meetings as a church officer, etc.)
______

Two or more per week

_______

One per week

_______

Between one per week and one per month

_______

Less than one per month
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VALUE SURVEY (PARENT FORM)

Personal Private Devotions
_______
_______

Continued

(Bible Study and/or Prayer)

Daily (once each day)
Less than once a day but more than once a week
Less than once per week but more than once per month
Less than once per month

Occupation of Father (If father is unemployed or there is no father in
the home, please check occupation of head of household).
If exact
occupation is not listed, please check the occupation which most close
ly resembles it.
_______

Accountant, architect, dentist, engineer, lawyer, librarian,
medical technician, nurse, pharmacist, social worker, teacher,
physician.

_______

Sales manager, store manager, factory supervisor, owner of a
small business.

_______

Bankteller, bookkeeper, postman,
Insurance agent,
clerk.

typist, secretary.

Baker, stonemason,
mechanic.

electrician,

carpenter, painter, plumber,

Bus driver, factory worker, apprentice, dressmaker,
driver, truck driver.
Barber, cook,
Laborer,

;

stockbroker, real estate salesman, sales

taxi

fireman, policeman, beautician, bar-tender.

gardener, janitor.

The Above Represents the Occupation o f :
_______

Father
Mother
Someone other than father or mother.
occupation it represents.

Please write in whose
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VALUE SURVEY (PARENT FORM)

Continued

Please Check the Grades in Which You Have Children Enrolled In the
Grand Rapids Christian School Association (Although you may have other
children enrolled, this study is only concerned with the four grades
listed).
_______

6th

______

8th

_______

10th

_______

12th
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INTRODUCTORY LETTER TO TEACHERS

Dear Teacher:
May we enlist your help in a project?
of the values of Christian school parents,
need

We are beginning

a study

pupils, and teachers and

your help to carry out this study.
Here is what we would like you to do.

Please complete the values

check list and the other requested information.

We will also get

responses from pupils and parents and compare all groups.

The survey

is coded to identify various groups but no names should be written on
the forms.

In this way no one can identify your responses.

Completing the survey should take only a little of your time
we think you will enjoy it.

and

Mr. Carl Mulder, principal of Oakdale

Christian School, will collect and analyze the information.
that the information will be extremely helpful to us.

We know

Therefore we

urge you to complete it at this time.
We are looking forward to sharing the

results with you.

Thank

you for making the study possible.
Sincerely yours,

Philip Elve______________________
Superintendent

Carl J. Sinke____________________
President of the Association
Board

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

226
VALUE SURVEY

(TEACHER FORM)

Please fill In the blanks below.
Do NOT put your name on this ques
tionnaire.
Please be as accurate as possible.
No one will know how
you as an individual answered these questions.
Please place a check
( ) in the proper place.
Grade Level That You Teach
_______ Elementary (Please check grade level below)
_______ Kindergarten
_______ 1st
_______ 2nd
_______ 3rd
_______4th
_______ 5th
_______ 6th
_______ non-graded
_______ Combination grade (please write in the combination)
_______ Junior High
_______ Senior High
Sex
_______ M ale
_______ Female
Age Level
_______ 35 years or younger
______

Between 36 and 45

______

Between 46 and 55

_______ 56 or older
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VALUE SURVEY (TEACHER FORM)

Continued

Average Attendance at Church Services
_______

Two or more services per week

_______

One service per week

_______

Between one service per week and one service per month
Less than one service per month

Average Attendance at Other Church Functions (such as, catechism
instruction, Sunday School, youth group instructor, prayer
groups, Bible Study groups, meetings as a church officer,
etc.)
_______

Two or more per week

_______

One per week

_______

Between one per week and one per month

_______

Less than one per month

Personal Private Devotions
_______
_____

(Bible Study and/or Prayer)

Daily (once each day)
Less than once a day but more than once a week

_______

Less than once per week but more than once per month

_______

Less than once per month.
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INTRODUCTORY LETTER TO STUDENTS

Dear Student;
M a y we enlist your help in a project?

We are beginning a

study of the values of Christian School parents, pupils, and
teachers and need your help to carry out this study.
Here is what we would like you to do.

Please complete the

values check list and the other requested information.

We will

also get responses from parents and teachers and compare all
groups.

The survey is coded to identify various groups but no

names should be written on the forms.

In this way no one can

identify your responses.
Completing the survey should take only a little of your
time and we think you will enjoy it.

Mr. Carl Mulder, principal

of Oakdale Christian School, will collect and analyze the
information.
We are looking forward to sharing the results with you.
Thank you for making the study possible.
Sincerely yours,

Philip Elve____________________

Carl J. Sinke__________ .
______
President of the Association
Board
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VALUE SURVEY (STUDENT FORM)

Please fill in the blanks below.
Do NOT put your name on this ques
tionnaire.
Please be as accurate as possible.
No one will know bow
you as an individual answered these questions.
Please place a check
( ) in the proper place.
Grade Level of Student:
_______

6th
8th
10th
12th

Sex
_ _ _ _

Male
Female

Average Letter Grade for all Subjects at the End of Last School Year
or Last Semester if Graded by Semester. (Give Your Best
Estimate)
_______

Mostly A's
Mostly B's
Mostly C's
Mostly D's
Mostly E's
Mostly F's

Occupation of Father (If father is unemployed or there is no father in
the home, please check occupation of head of household).
If
exact occupation is not listed, please check the occupation
which most closely resembles it.
_______

Accountant, architect, dentist, engineer, lawyer, librarian,
medical technician, nurse, pharmacist, social worker,
teacher, physician.

_______

Sales manager, store manager,
a small business.

factory supervisor, owner of

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

230
VALUE SURVEY (STUDENT FORM)

Continued

_______

Bankteller, bookkeeper, postman,

_______

Insurance agent,
clerk.

typist, secretary.

_______

Baker, stonemason, electrician,
plumber, mechanic.

_______

Bus driver, factory worker, apprentice, dressmaker,
driver, truck driver.

_______

Barber, cook, fireman, policeman, beautician, bar-tender.

_______

Laborer, gardener, janitor.

stockbroker, real estate salesman, sales

carpenter, painter,

taxi

The Above Represents the Occupation o f :
_________

Father

_________

Mother

_______

Someone other than father or mother.
occupation it represents.

Please write in whose

Average Attendance at Church Services
_______

Two or more services per week

_______

One service per week

_______

Between one service per week and one service per month

_______

Less than one service per month

Average Attendance at Other Church Functions (such as, catechism
instruction, Sunday School, youth groups, prayer groups,
Bible study groups, meetings as a church officer, etc.)
_______

Two or m ore per w eek

_______

One per week

_________
______

Between

one per week and one per month

Less than one per month
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VALUE SURVEY (STUDENT FORM)

Personal Private Devotions
______

Continued

(Bible Study and/or Prayer)

Daily (once each day or more)

______

Less than

once a day but more than once

_______

Less than

once per week but more than once

aweek

_______

Less than

once

per month

per month
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ANNOUNCEMENT IN HOME BULLETIN

About two weeks ago m any of you received a value survey
in the mail.
it.

M any of you have already completed and returned

If you have not returned yours, will you please do so

today?
Thank youI
Carl Mulder
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FOLLOW-UP POSTCARD SENT TO PARENTS

Dear Parent:

I am still in need of your help!

About three weeks ago

you were sent a value survey and were asked to respond.
you to you who returned it.

I have no way of knowing who returned theirs.
will you please do so today?
study.

Thank

Because parent responses were unsigned,
If you did not,

Your response is valuable for this

Please telephone or correspond with me if a new survey

is needed.

Sincerely,

Telephone:
458-3834

Carl Mulder
45 Mayfield, N. E.
Grand Rapids, MI
49503
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